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01 
INTRODUCTION

ُ

-R�(IGIQFIV�������4SVXMGYW�%JVMGE�GSQQMWWMSRIH�2EMVSFM�FEWIH�.EWPMOE�XS�GSRHYGX�E�

rapid inquiry on the uptake of e-learning by religious scholars participating in the New 

Generation Leadership Programme (NGLP) in Kenya, Tanzania and Uganda. The study was 

consultative and participatory. Through the use of diverse but complementary data collection 

methodologies, the views of 358 scholars (70% female) and other stakeholders were collected, 

focusing on their perceptions and experiences of the scholarship programme. The main aim of 

the study was to identify actionable recommendations for improving a leadership programme 

XLEX�MW�VIPIZERX��MQTEGXJYP��WYWXEMREFPI�ERH�'3:-(����WEJI�

The data highlights challenges to the implementation of the NGLP caused by the abrupt and 

W[MJX�WTVIEH�SJ�XLI�'3:-(����TERHIQMG��GLEPPIRKIW�XLEX�EVI�EW�QYGL�MRJVEWXVYGXYVEP�ERH�

economic as they are attitudinal. The data also spotlights the opportunities created for positive 

changes by the pandemic - to an acceptance of remote learning - demonstrating a mindshift 

in how learning is perceived and the possibilities for wall-less classrooms, expansion of reach 

ERH�RI[�[E]W�SJ�HIPMZIVMRK�GSRXIRX��3YV�ƼRHMRKW�VIƽIGX�XLI�GVIEXMZMX]�ERH�VIWMPMIRGI�SJ�QER]�SJ�

the study participants to cope and adapt to the new social and economic realities.

8LMW�WYQQEV]�VITSVX�TVIWIRXW�ƼRHMRKW�SJ�XLI�WXYH]��SVKERMWIH�EVSYRH�JSYV�QEMR�UYIWXMSRW�

1. What did we do? Who did we talk to?

2. ;LEX�HMH�[I�ƼRH#

3. What did we learn?

4. What should be done moving forward?
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02 
WHAT DID WE DO? WHO DID WE TALK TO?

ُ

We collected data using a mixed method approach. Our choice of methods enabled us to place 

the NGLP scholars at the centre of the data collection and analysis process. Capturing their 

perspectives using a semi-structured online survey questionnaire, in depth interviews, and focus 

group discussions. Key informant interviews were conducted and consultative meetings held 

with other stakeholders including NGLP Board members and NGLP Executive Secretary, host 

university representatives, service providers, course facilitators/instructors, Superiors of the 

Congregations, and alumni in each of the three programme countries.

The survey was administered on-line using scholars’ WhatsApp groups. The qualitative 

consultations and interviews were partly conducted using video conferencing applications like 

Google Meet, Zoom and occasionally Skype. This was done for study participants who could not 

be reached physically because of distance, preference of the interviewees and/or to minimise 

VMWO�SJ�I\TSWYVI�XS�'3:-(����MRJIGXMSR��,S[IZIV��[LIVI�TSWWMFPI��WSQI�SJ�XLI�MRXIVZMI[W�ERH�EPP�

*+(W�[IVI�HSRI�MR�TIVWSR��8LI�TVIWIRGI�SJ�HIHMGEXIH�GSYRXV]�XIEQW�JEGMPMXEXIH�XLI�GSPPIGXMSR�

of in-person data. Through these combined methods we reached out to 358 religious scholars 

ERH�SXLIV�TYVTSWMZIP]�WIPIGXIH�WXEOILSPHIVW�FIX[IIR�QMH�(IGIQFIV������ERH�*IFVYEV]������

*MKYVI����7XYH]�4EVXMGMTERXWƅ�4VSƼPI
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%R�EREP]WMW�SJ�XLI�TVSƼPI�SJ�WXYH]�TEVXMGMTERXW��WII�ƼKYVI���MRHMGEXIW�XLEX

• The overwhelming majority were religious scholars (90%);

• There were more female than male participants (over 70%); and

• There were a proportionately higher number of participants from Tanzania.

8LI�WXYH]�TVSGIWW�FIKER�MR�(IGIQFIV������ERH�IRHIH�MR�.YP]������[MXL�XLI�HMWWIQMREXMSR�SJ�

XLI�VITSVXW��8LI�TVSGIWW�GSRWMWXIH�SJ�WM\�MXIVEXMZI�WXITW�EW�MPPYWXVEXIH�F]�ƼKYVI���

Figure 2. The 6-step study process
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8LMW�WIGXMSR�XLVS[W�XLI�WTSXPMKLX�SR�ERW[IVMRK�XLI�JSPPS[MRK�XLVII�OI]�UYIWXMSRW�

1. What has been the impact of Covid-19 on the Porticus scholarship programme?

2. What are the perceptions of scholars on various online learning modalities including 

e-learning?

3. What are the major reasons for the low uptake of online lessons by religious scholars?

03 
WHAT DID WE FIND?

ُ

A. Perceptions and Barriers

Scholars’ voices on e-learning

COVID-19 has brought new ideas of learning, that learning does not need a classroom setup, you 

can learn as long as you're able to communicate with facilitators online. Even at home people can 

PIEVR��IZIR�MR�XLI�SƾGI�TISTPI�GER�PIEVR��XLMW�QSHEPMX]�SJ�PIEVRMRK�HSIW�RSX�RIIH�E�GPEWWVSSQ�WIXXMRK��

The big difference to me is that online learning needs much knowledge on how you can operate 

those devices, it needs a strong internet so that you can manage to communicate between you and 

supervisor, so if you don’t have enough knowledge on how to operate the devices it brings a lot of 

challenges. Sometimes you can fail to get full content if you don't have knowledge on how to operate. 

And sometime incur a lot of cost rather than physical learning. �8>�����*+(�67�*

This online you really don’t take so many things seriously, you lose that touch with your peers with 

your colleagues but it's not of their making of course, it’s COVID that brought that. Physical interaction 

creates that bonding and relationship amongst the people that even you know, at least I know each 

and every one of my cohort, that is 2019 but it is because we were meeting physically. During the 

COVID period, this was not possible and reduced the rate of peer learning. 

�9+�����-(-�04�1
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Impact of COVID-19 on the NGLP

8LI�'3:-(����TERHIQMG�QMXMKEXMSR�QIEWYVIW�TYX�MR�TPEGI�F]�KSZIVRQIRXW�[SVPH[MHI�LEH�

an unprecedented impact on teaching and learning processes and outcomes, bringing with it 

WMKRMƼGERX�HMWVYTXMSRW�XS�XLI�TVSZMWMSR�SJ�IHYGEXMSR�EGVSWW�XLI�KPSFI��8LI�)EWX�%JVMGER�VIKMSR�

was no exception; here too, it increased learning losses and widened pre-existing inequalities 

in and through education. It caught governments and institutions of higher learning, especially 

in the global south, unawares. Institutions were forced to adapt to the new realities; many 

WGVEQFPIH�XS�EHSTX�SRPMRI�PIEVRMRK�HIPMZIV]�W]WXIQW�ERH�XS�ƼRH�EPXIVREXMZIW�XS�TL]WMGEP��JEGI�

to-face learning or risk obsolescence. While there were instances where the migration to on-line 

delivery modes were successful, study participants pointed out that this was not always the 

case in the institutions that they were enrolled in. Because the intention of religious scholars 

[EW�XS�EGUYMVI�LMKLIV�IHYGEXMSR�UYEPMƼGEXMSRW��TSWXKVEHYEXI��YRHIVKVEHYEXI��HMTPSQE�SV�

GIVXMƼGEXI�PIZIPW�MR�ƼIPHW�SJ�XLIMV�GLSMGI��XLI�XIEGLMRK�PIEVRMRK�IRZMVSRQIRXW�MR�XLI�YRMZIVWMXMIW�

and other institutions that they joined was critical and affected learning outcomes, including in 

the mandatory NGLP courses.

Figure 3 illustrates the twin components of the NGLP, namely, (a) the regular courses of study 

�1EWXIVW��YRHIVKVEHYEXI�HIKVII��HMTPSQE�ERH�GIVXMƼGEXI�XLEX�IREFPIW�WGLSPEVW�XS�YTKVEHI�XLIMV�

EGEHIQMG�UYEPMƼGEXMSRW��ERH��F�XLI�QERHEXSV]�GSYVWIW��[LMGL�EVI�HIWMKRIH�XS�TVITEVI�XLIQ�

for their leadership roles in the service of the Catholic Church. There’s a symbiotic relationship 

FIX[IIR�XLI�X[S�GSQTSRIRXW��8LI�WGLSPEVW�LEZI�XS�FI�RSQMREXIH�F]�XLIMV�GSRKVIKEXMSRW�JSV�

enrolment into an appropriate course of their choice. Once they are accepted as a scholar, they 

QYWX�QEMRXEMR�E�QMRMQYQ�KVEHI��&��MR�XLIMV�GSYVWI�SJ�WXYH]�MR�SVHIV�XS�FIRIƼX�JYPP]�JVSQ�XLI�

scholarship, risking reduction in the amount and even complete withdrawal of support if they 

fail to do so. Therefore, we considered it essential to assess the effectiveness of e-learning 

in the delivery of the mandatory courses within the context of the wider learning needs of 

XLI�WGLSPEVW��;MXL�XLI�EFSZI�MR�QMRH��[I�I\TPSVIH�XLI�MQTEGX�SJ�XLI�'3:-(����TERHIQMG�SR�

the Catholic scholarship programme at three levels, that is, institutional, programmatic and 

individual. Table 1 summarises the effects at these different levels as communicated by the 

study participants.

Figure 3. NGLP Twin Components
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Scholars’ perceptions of e-learning

Among the four mandatory CSP courses, Servant Leadership was the only one that had 

migrated fully to on-line instruction. Executive Management, which included a brief unit on IT, 

[EW�XEYKLX�SƿMRI�EW�[EW�'LMPH�4VSXIGXMSR�ERH�7EJIKYEVHMRK��8LI�'EXLSPMG�7SGMEP�8IEGLMRK�

was still in the design stage, and thus was not yet offered in Kenya and Uganda at the time we 

did the study. However, in Tanzania, the 3-day Child Protection workshop was extended to two 

additional days to enable scholars to provide room for Catholic Social Teaching. It is important 

to note that though Executive Management and Child Protection were offered physically, 

sometimes lecturers/course facilitators used remote methods because of the restrictions 

on accessing large groups physically. These were not done systematically and were more 

of “screen teaching”, that is lecturing on a video conferencing platform without adapting the 

pedagogy to interactive remote learning strategies.

8LSYKL�XLVII�MR�JSYV�WGLSPEVW����	�TEVXMGMTEXMRK�MR�XLI�UYERXMXEXMZI�WYVZI]�MHIRXMƼIH�SRPMRI�

GPEWWIW�HYVMRK�XLI�'3:-(����TERHIQMG�EW�XLI�QSWX�IJJIGXMZI�QSHEPMX]�JSV�HIPMZIVMRK�PIEVRMRK��

there were divergent voices that pointed out the downside of doing so. Many felt that there was 

no escape from fully embracing internet-based technologies as tools for advancing learning. 

There were others who argued for physical classes. They were adamant that some courses like 

Child Protection require the human touch and thus teaching in the old-fashioned way was more 

appropriate for achieving the intended academic goals. However, the hybrid/blended model 

appealed to many, including some of those rooting for in-person learning. They agreed that the 

Table 1: Impact of the COVID-19 pandemic on the religious scholars

Level Description

Institutional 
level impact

• Institutions of higher learning along with basic education institutions closed down and 
reopened in phases.

• Lack of institutional readiness to handle online classes, at the onset of COVID-19 caused 
delays in resumption of online lessons.

• Some institutions of higher learning had better Internet infrastructure, and were thus able to 
make the transition to online learning earlier than others.

• Poor planning for lessons, since there was no timetable provided.

Programme 
level impact

• Digital divide between public and private institutions that existed at the start of the 
pandemic, affected the access of scholars to on-line learning.

• The programme, like the education sector as a whole, was caught unprepared to deal with 
the impact of the COVID-19 on learning.

• Programme overlap and rescheduling of the Servant Leadership Course.
• Challenges in implementing courses online.

Impact at 
individual level

• Delays in completion of the course and consequent deferment of their graduation.
• Rescheduling and staggering of the mandatory courses.
• Perception that performance had declined as a result of online learning attributed largely to 

the lack of discussion groups, non-engaging facilitators, little or no feedback, connectivity 
and other technology related challenges.

• Psychosocial trauma and constant fear of infection.

Uptake of E- learning by Catholic Scholars in Kenya, Tanzania and Uganda - A Rapid Inquiry | Summary Report 6



application of the blended/hybrid model of learning was feasible provided some basic barriers 

to the uptake of e-learning by the scholars were addressed.

Table 2 summarises the pros and cons of each mode of learning delivery as argued by study 

participants. On the whole, the blended/hybrid model emerged from the data as the most 

preferred option across all three countries as it combines the strengths of in-person delivery 

with the advantages of online learning.

Table 2. Pros and cons of different options for delivery of NGLP courses

Modality Pros Cons

In-person • Psychological benefits/satisfaction of 
interacting and socialising with peers

• Quality engagement with lecturers during 
class

• Continued engagement with lecturers 
after class (allows follow-ups, seeking 
clarifications)

• Some content better suited to in-person 
delivery

• Mandatory courses require physical 
presence to put theory into practice

• Risk of contracting COVID-19 or other 
infectious diseases high

• Time wasted in traffic jams commuting to 
and from institutions

• Cost of transport for commuters and 
accommodation for residents (for the 
regular courses of study)

• The human touch missing

E-learning • Staying abreast of an increasingly tech 
world

• Outreach greater
• Enables social and professional networks 

beyond one's immediate boundaries
• Gives access to latest knowledge and 

development in one’s chosen field of study
• Opens one’s horizon in terms of knowledge, 

skills and connections
• Saves time as one does not have to 

navigate through traffic jams in urban 
areas in particular

• Saves money as neither commuting nor 
accommodation required as one can join in 
from home or work or anywhere else

• Assures safety during pandemics like 
COVID 19

• Requires appropriate internet and stable 
infrastructure

• Cost to scholars/congregations may be 
high due to purchase of ‘appropriate’ 
devices and their maintenance

• Cost of data bundles or internet 
connections scholars

• Little or no positive interaction with 
lecturers/course facilitators

Hybrid/ 
Blended

• Initiates students gently into online modes 
of learning

• Strikes a balance between online and 
in-person instruction

• Addresses the psychosocial needs of 
scholars

• Scholars are able to benefit from most of 
the advantages of online learning, including 
doing research

• Offers more scheduling flexibility to course 
facilitators and scholars

• Students can watch the lectures at their 
own time

• Requires lecturers to have strong 
organisational skills

• Requires lecturers to be familiar with both 
physical and virtual teaching and learning

• Requires scholars to have good time 
management skills

• Needs good internet infrastructure and 
facilities

• There is less interaction with lecturers and 
peers than in-person classes
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Barriers to uptake of e-learning

The online survey revealed barriers to the uptake of e-learning from the perspective of the 

WGLSPEVW��*MKYVI���WYQQEVMWIW�XLI�ƼRHMRKW�SJ�XLI�SRPMRI�WYVZI]��-RXIVRIX�VIPEXIH�FEVVMIVW��[LMGL�

[IVI�MHIRXMƼIH�F]�XLI�ZEWX�QENSVMX]�SJ�WYVZI]�VIWTSRHIRXW��EPWS�IQIVKIH�MR�XLI�UYEPMXEXMZI�

data as a key barrier across all three countries in focus. However, the qualitative data while 

GSRƼVQMRK�WMQMPEV�FEVVMIVW�EW�XLI�WYVZI]��LIPTIH�XS�YRTEGO�ERH�MRXIVTVIX�XLI�WYVZI]�VIWTSRWIW��

[LMPI�YRGSZIVMRK�LMHHIR�]IX�WSGMSPSKMGEPP]�WMKRMƼGERX�MRWMKLXW�MRXS�XLI�QEXXIV��8LI�UYEPMXEXMZI�

data went beyond pointing to the lack of access (no coverage), as well as slow and unstable 

internet to safety concerns arising from having “to be outside the buildings” especially at night 

and travelling long distances to access internet networks. Additional internet related barriers 

included inadequate bandwidth causing dropping of video calls, unclear videos and generally 

poor call quality that affected their e-learning experiences. The data drew attention to the 

inequities between institutions in which scholars were enrolled in relation to access to internet 

connectivity, with a few scholars reporting the absence of WiFi within their institutions. Closely 

related to the issue of the internet was frequent power outages (11%), which often disrupted 

internet connectivity, leading to loss of class time, delays in handing in assignments and doing 

tests. 

*MKYVI����&EVVMIVW�XS�XLI�YTXEOI�SJ�I�PIEVRMRK�EW�MHIRXMƼIH�F]�WGLSPEVW�F]�GSYRXV]�MR�XLI�SRPMRI�WYVZI]
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A scholar observed that he had been affected by power blackouts on several occasions but 

was “saved” by having solar backup. However, many of his colleagues in the same region who 

had no alternative sources of power “went through hell” accessing on-line classes.

Exacerbating the internet-related barriers was the cost of data (attributed to hiking of taxes 

levied on data bundles particularly in Uganda). Some scholars, especially those coming from 

poorer congregations, complained of having to borrow or share devices because they did not 

own any, or their devces were old or the quality was too low to handle e-learning platforms. 

However, borrowing devices came with its own challenges; it led in some instances to missing 

classes because, as one scholar recalled, “the person I borrowed the phone from was not 

available for me to borrow that phone”.

Similarly, the use of smartphones to access online lessons, as many did, was not the ideal and 

was perceived to contribute to unsatisfactory learning experiences and poor outcomes. There 

were disruptions of on-going lessons from in-coming calls. It was not easy to multitask using 

the phone, for example, manoeuvring on the phone to open the document while attending a 

zoom meeting as one scholar reported. Problems with reading using the smartphone, strained 

eyes and short attention spans were challenges faced especially by the older scholars and 

those with poor eyesight.

Barriers related to skills gaps, which one key informant described as “disparity of skills” were 

EPWS�MHIRXMƼIH��1ER]�WGLSPEVW�[IVI�YRTVITEVIH�ERH�YRI\TSWIH�XS�VIUYMWMXI�-8�WOMPPW��8LI�PS[IV�

IRXV]�PIZIP�HMKMXEP�WOMPPW�[IVI�QSVI�TVSRSYRGIH�MR�WTIGMƼG�HIQSKVETLMGW��XLEX�MW��[SQIR�ERH�

older scholars. Their ability to adapt to e-learning was perceived to take longer, compared to 

the younger and male counterparts.

-X�[EW�RSX�SRP]�XLI�WGLSPEVW�[LS�[IVI�HIƼGMIRX�MR�-8�WOMPPW��WS�[IVI�QER]�PIGXYVIVW�GSYVWI�

facilitators. Many did not have the pedagogical skills to actively engage students online. 

Scholars pointed out challenges related to online learning with regard to the ease of 

understanding concepts, lecturer – student interactions, lecturer’s sharing books and notes 

without explanation and assessment (examination) challenges.

Female scholars in particular, were challenged by competing demands on their time arising 

JVSQ�XLIMV�SƾGI�[SVO��HSQIWXMG�GLSVIW�ERH�SV�SXLIV�XEWOW�EWWMKRIH�XS�XLIQ�F]�XLI�7YTIVMSVW��

A few talked of chronic fatigue as a result of juggling their multiple responsibilities with their 

study. Some CSP lessons also clashed with the time for their routine prayers, as noted by 

E�WGLSPEV��ƈ-X�YWYEPP]�WIIQW�E[O[EVH�XS�WSQI��[LIR�E�GSQQYRMX]�MW�I\TIGXIH�XS�FI�KSMRK�

JSV�VSYXMRI�TVE]IVW��ERH�]SY�WE]�]SY�EVI�KSMRK�XS�GPEWWƉ��3XLIV�WGLSPEVW�XEPOIH�SJ�GSRƽMGXW�MR�

scheduling of CSP courses with their regular classes, leading to missing out on one or the 
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SXLIV��-R�SRI�MRWXERGI��E�WGLSPEV�I\TVIWWIH�HMWGSRXIRX�[LIR�LI�[EW�HIRMIH�E�GIVXMƼGEXI�JSV�XLI�

7IVZERX�0IEHIVWLMT�GSYVWI�JSV�QMWWMRK�XLI�ƼVWX�JI[�HE]W�SJ�GPEWWIW�FIGEYWI�MX�GSRƽMGXIH�[MXL�E�

pre-scheduled, mandatry activity in the congregation.

Table 3 presents a composite list and description of the barriers as described by the scholars 

MR�MRHITXL�MRXIVZMI[W��*+(W�ERH�XLI�SRPMRI�WYVZI]�

Table 3. Barriers as described by scholars in the survey and qualitative methods

# Barrier Description

1 Unavailability and 
inaccessibility

• No internet coverage, inadequate bandwidth, slow or unstable internet
• Weak WiFi signals
• Power blackouts, regular power outages

2 Unaffordability • High cost of data bundles
• Insufficient funds to buy devices

3 Poor quality, borrowed 
and shared devices

• Inappropriate devices i.e. using smartphones as an alternative to laptops
• Old and outdated devices that could not handle e-learning platforms
• Borrow or share with other students as coping strategies

4 Inadequate IT 
knowledge and skills

• Lack of knowledge and skill to navigate both the hardware (computer and 
smartphones) and the softwares

• Limited and poor IT skills. The entry level skills gap was more pronounced in Tanzania
• Women and older scholars take much longer to adapt compared to the younger and 

male counterparts

5 Pedagogical barriers • Difficulties in understanding concepts. i..e. in Tanzania there was an issue of English 
as a language of instruction, while in Uganda it was more of the accent used by the 
lecturers

• Lacked interactions; some lecturers shared books and notes with scholars with no 
explanation

• Hard and complicated online examinations, concerns on submitting assignments

6 Competing priorities 
distract scholars from 
e-learning

• Congregational activities such as prayers, meals, domestic work, officework and other 
shared responsibilities

• Conflict between timetabling of some CSP lessons and normal university classes, 
missing out in one or the other

7 Unconducive home 
learning environments

• Noisy environments
• Domestic responsibilities for female scholars affecting concentration in studies

8 Other Barriers • Tight university schedules; rushing from one session to the next
• Fatigue and reduced attention span for attending class after long day at work
• Inadequate training during the orientation for both the scholars and other 

stakeholders

B. Assessing implications of e-learning for NGLP
%RGLSVIH�MR�JSYV�SJ�XLI�3)'(�MQTEGX�EWWIWWQIRX�GVMXIVME��REQIP]�VIPIZERGI��IJJIGXMZIRIWW��

IƾGMIRG]�ERH�WYWXEMREFMPMX]��MR�XLMW�TEVX�SJ�XLI�VITSVX��[I�VIWTSRH�XS�XLI�X[S�UYIWXMSRW�
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1. How feasible is online learning in the context of the scholarship studies and courses that 

are offered, Executive Management, and Servant Leadership, Catholic Social Teaching 

and Child Protection?

2. What is the technical capacity of host institutions for promoting e-learning?

Figure 5 unpacks the four assessment criteria as used in the study.

Figure 5. Description of assessment criteria used in the study

Relevance: There was a general consensus that the NGLP is relevant. Study 

participants agreed that it addresses the knowledge and skills gaps of scholars 

to be better leaders and accomplish their mission as religious sisters, religious 

brothers, priests and lay people working for the betterment of humanity through and 

for the Catholic Church. It has provided opportunities to upgrade their academic 

UYEPMƼGEXMSRW�ERH�VIMRJSVGI�XLIMV�WIVZERX�PIEHIVWLMT�WOMPPW�IZIR�MR�XLI�QMHWX�SJ�XLI�

pandemic. It has inspired scholars to take part or start community initiatives, and 

enabled them to attend classes remotely.

6IPIZERGI�SJ�XLI�2+04�[EW�VIƽIGXIH�MR�MXW�VIWTSRWI�XS�XLI�'3:-(����TERHIQMG��3RI�

1.
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)JJIGXMZIRIWW�ERH�)ƾGMIRG]��8LI�ZIVHMGX�SR�XLI�IJJIGXMZIRIWW�ERH�IƾGMIRG]�SJ�

the NGLP was not as clear cut as that on the relevance. The effectiveness of the 

delivery was perceived to have been obstructed by barriers that already existed 

prior to the pandemic, but was aggravated by it. With a few notable exceptions, 

study participants observed that neither the institutions nor the programme was 

ready for a transition to e-learning in whatever form. Lecturers/course facilitators 

were not prepared nor were the scholars - apart from the issue of inadequacy of 

the infrastructure (internet and power accessibility and availability) there were also 

issues with the affordability and appropriateness of devices.

The perceived “negative” attitude of scholars to the adoption of e-learning is 

provoked by the many barriers which need to be addressed to ensure effective 

ERH�IƾGMIRX�HIPMZIV]��%W�[I�LEZI�WIIR��QER]�WGLSPEVW�FSVVS[�ERH�WLEVI�HIZMGIW�

while others use smartphones, which have their own challenges as a tool for class 

participation especially for long hours at a stretch. The weak pedagogic skills of 

some lecturers make lessons tedious and unattractive. In addition, learning from 

home or the workplace has its own downside with frequent social and work-related 

interruptions, especially for the female scholars who expressed preference for 

residential courses as a way of avoiding some of the competing demands on their 

time. 

On the positive side, online learning was perceived to be cost-effective as it 

IPMQMREXIW�GSQQYXMRK�I\TIRWIW��MRGPYHMRK�[EWXMRK�XMQI�MR�LIEZ]�XVEƾG�NEQW�JSV�

the day scholars and accommodation/associated costs for those in residence. It 

I\TERHW�XLI�ORS[PIHKI�JVSRXMIV�RSX�SRP]�MR�SRIƅW�ƼIPH�SJ�WXYH]�FYX�EPWS�LIPTW�QEOI�

connections across cultures and communities.

7YWXEMREFMPMX]��7YWXEMREFMPMX]�FYMPHW�SR�VIPIZERGI��IJJIGXMZIRIWW�ERH�IƾGMIRG]�

discussed in the foregoing paragraphs. Motivation of staff and scholars and 

GETEGMX]���LYQER��MRWXMXYXMSREP��QEXIVMEP��ƼRERGMEP��ERH�MRJVEWXVYGXYVEP���EVI�EPWS�OI]�XS�

ensure that e-learning is embedded in the programme. The NGLP was perceived as 

addressing their needs for professional development and those of their communities. 

The programme offered an opportunity for them to upgrade their knowledge and 

2. & 3.

4.

of the three mandatory courses was offered online, which was appropriate given 

the context. Where the courses were offered physically, care was taken to follow the 

'3:-(����WEJIX]�TVSXSGSPW��8LMW�MRGPYHIH�XLI�XVEMRMRK�ERH�TMPSX�WIWWMSRW�
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skills and reinforce values of service to the community and protection of the 

vulnerable. Though only one of the mandatory courses had migrated to e-learning 

by the time the study was conducted, scholars participating in the other courses 

in different universities had made use of digital skills, and acknowledged the 

MQTSVXERGI�SJ�I�PIEVRMRK�HYVMRK�ERH�EJXIV�'3:-(����

This notwithstanding, they also recognised the challenges of sustaining e-learning 

platforms for the mandatory courses. Among the challenges were the issue of 

recurring costs of internet connection, and purchase of appropriate gadgets for 

accessing the online platform (computers and / or smart phones) and maintaining 

them. The consensus seemed to be that the way it is now, the programme may not 

be sustainable but the seeds of sustainability were recognised as being present. 

1ER]�SJ�XLI�FEVVMIVW�MHIRXMƼIH�EVI�RSX�MRWYVQSYRXEFPI��MX�VIUYMVIW�XLI�OI]�EGXSVW�MR�

the NGLP - Porticus, NGLP Board, and the Executive Secretary - to eliminate, or at 

least reduce them through commitment, collaboration and creativity.
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04 
WHAT LESSONS DID WE LEARN?

ُ

8LI�WXYH]�ƼRHMRKW�VIZIEP�XLI�GSQTPI\MX]�SJ�XLI�TVSFPIQ�XLEX�[I�[IVI�MRZIWXMKEXMRK��XLEX�MW��

the uptake of e-learning by religious scholars under the NGLP. It highlights the perspective 

of stakeholders, especially the scholars documenting their experiences, both positive and 

RIKEXMZI��MR�EGGIWWMRK�PIEVRMRK�HYVMRK�XLI�'3:-(����TERHIQMG�ERH�MHIRXMJ]MRK�XLI�OI]��FYX�

sometimes not so obvious) drivers of their engagement in online classes. In this section, we 

present eleven key learnings that emerged from the analysis.

The 11-Learning Points

The country contexts

/I]�0IEVRMRK��� There are contextual differences between the three countries, but the issues 

affecting the full participation of scholars in their course of study sponsored by the NGLP are 

WMQMPEV��'SRXI\XYEP�HMJJIVIRGIW�SJ�VIPIZERGI�XS�XLI�WXYH]�[IVI�VIƽIGXIH�MR�

1. The differences in the infrastructure supporting internet utilisation. Available statistics 

put Kenya at the lead with regards to internet penetration, mobile phone connection and 

access to electricity.

2. 8LI�HMJJIVIRGIW�MR�XLI�'3:-(����VIWTSRWI��-R�/IR]E�ERH�9KERHE��XLIVI�[IVI�WXVMGXIV�

mitigation measures in place as compared to Tanzania. All three countries closed their 

educational institutions at about the same time in March 2020 but Tanzania reopened 

ƼVWX�F]�.YRI������ELIEH�SJ�9KERHE�MR�2SZIQFIV�SJ�XLI�WEQI�]IEV��ERH�/IR]E�MR�.ERYEV]�

2021.

Table 4. Internet infrastructure supporting internet utilisation in East Africa

Kenya % Tanzania % Uganda %

Internet penetration (% of total population Jan 2022) 42.0 25.0 29.1

Mobile connections (Jan 2022) 114.2 86.2 57.9

Electricity access (2019) 70.0 38.0 41.0
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3. (MJJIVIRGIW�MR�TVSƼGMIRG]�MR�XLI�)RKPMWL�PERKYEKI��-R�EPP�XLVII�GSYRXVMIW��)RKPMWL�MW�

SƾGMEPP]�XLI�QIHMYQ�SJ�MRWXVYGXMSR�MR�MRWXMXYXMSRW�SJ�LMKLIV�PIEVRMRK��,S[IZIV��MR�

Tanzania, the use of English is not widespread unlike Kenya and Uganda, which are 

VEROIH�EQSRK�XLI�XST�GSYRXVMIW�MR�%JVMGE�MR�XIVQW�SJ�)RKPMWL�TVSƼGMIRG]��8ER^ERMERW�EVI�

thus disadvantaged as, consistent with the language policies in the three countries, the 

NGLP scholars are expected to be able to comprehend and communicate in English with 

VIEWSREFPI�TVSƼGMIRG]�

Impact of COVID-19

/I]�0IEVRMRK����8LI�MRJVEWXVYGXYVI�KET�FIX[IIR�MRWXMXYXMSRW�IZIR�[MXLMR�XLI�WEQI�GSYRXV]�VIƽIGXW�

the digital divide between well resourced institutions and regions that existed at the start of the 

pandemic, affecting the access of scholars to on-line learning depending on where they were 

enrolled, and the achievement of their academic goals. The pandemic revealed deep inequities 

between institutions within the same country with regard to the internet infrastructure and 

programme preparedness. Though Kenya has better IT infrastructure as a country, even here 

some institutions especially in remote and poorer areas do not have the same facilities as the 

better endowed universities like Strathmore, Tangaza or Kenyatta universities. In all the countries, 

some study participants reported institutions with neither WiFi nor computer labs.

8LSYKL�XLI�MQTEGX�SJ�'3:-(����[EW�[MHIP]�JIPX�EX�MRWXMXYXMSREP��TVSKVEQQI�ERH�MRHMZMHYEP�

levels across the board to a greater or lesser extent, for scholars in institutions with no or low 

preparedness and infrastructure, the negative experiences of e-learning were greater. The lack 

of institutional readiness to handle online teaching impacted on the quality of learning for the 

courses of study of the scholars, as well as the CSP mandatory courses.

The CSP mandatory courses were designed for in-person delivery. The only course that 

migrated online was Servant Leadership, a course that targets those NGLP scholars pursuing 

undergraduate and postgraduate degrees. This notwithstanding, many scholars were exposed to 

different IT skills through participation in the regular courses of study, which some scholars were 

able to apply in doing research for their assignments and preparing for their tests and exams. 

Executive Management, one of the three mandatory CSP courses, though not offered online, 

incorporated lessons on IT skills into the curriculum.

Perceptions and experiences of e-learning

/I]�0IEVRMRK��� Preference for in-person than online learning is driven by social factors instead 
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of the perception of effective outcome. Over 70 percent of scholars surveyed indicated that 

SRPMRI�GPEWWIW�[IVI�XLI�QSWX�IJJIGXMZI�[E]�SJ�HIPMZIVMRK�PIEVRMRK�HYVMRK�'3:-(�����XLSYKL�

they did not appear to have a clear understanding of what it entailed. However, regardless of 

their understanding and thoughts on effectiveness (and safety), many still preferred in-person 

delivery of lessons as it allowed them to travel away from their home locations, meet new 

people, make new friends, socialise as well as have more meaningful engagement with their 

course facilitators among other reasons.

/I]�0IEVRMRK��� IT skills gaps were not only evident in the scholars but also lecturers and 

course facilitators were not adequately prepared. Interventions to change mindsets must 

be accompanied by effective IT skills orientation and training; that is a prerequisite for the 

success of any new programme, and especially the uptake of e-learning. In the absence of 

clear understanding of the various modalities and/or skills to implement them, many scholars 

resorted to “screen teaching” or “lecturing” using video conferencing platforms like Zoom and 

Google Meet. Scholars complained of lecturers/course facilitators without the skills to engage 

them actively and effectively, making the online learning experience “boring”.

Barriers to uptake of e-learning

/I]�0IEVRMRK��� Internet penetration does not automatically translate to internet access. While 

internet access and power may not be available for scholars in some remote areas, even where 

they exist, intermittent connectivity, frequent electricity disruptions, and a lack of devices to 

access the Internet are a reality for not only those in remote areas but also in urban contexts 

MRGPYHMRK�2EMVSFM��/EQTEPE�ERH�(EV�)W�7EPEEQ�

/I]�0IEVRMRK��� Unstable internet and power connections and shared devices provide 

loopholes for those scholars and even some lecturers to “play hookey”, and increases the 

possibility of cheating. As much as intermittent internet connectivity and electricity disruptions 

may be genuine reasons for not fully participating, they were perceived by some of the research 

participants (key informants and scholars) as providing an excuse to students and sometimes 

lecturers to play truant.

Additionally, some informants were concerned that the anonymity of internet platforms provide 

users the opportunity to “cheat”. By turning off the camera on pretext of low bandwidth, limiting 

the lecturer’s ability to verify the identity and monitor the scholar’s presence is diminished. This 

is particularly problematic during exams (for the regular courses) and online assessments (for 

XLI�QERHEXSV]�GSYVWIW��3R�XLI�ƽMT�WMHI��WYWTMGMSR�[EW�TIVGIMZIH�F]�WSQI�MRJSVQERXW�XS�PIEH�

to demotivation.
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/I]�0IEVRMRK��� The spirit of Ubuntu was evident in the coping strategies devised by scholars 

XS�FI�OIITIVW�SJ�XLIMV�JIPPS[�WGLSPEVW��-X�[EW�EPWS�VIƽIGXIH�MR�XLI�TVEGXMGI�SJ�FSVVS[MRK�ERH�

sharing the same devices as a response to the unaffordability of computers by most scholars . 

For example, more technologically savvy, often younger students tutored those not so digitally 

competent who tended to be older, and the female scholars, to acquire computer and IT skills 

so they could catch up with the rest of the class.

Unable to afford to buy their own devices with the capability for online learning, some scholars 

shared one device - sometimes even upto 15 of them - because they did not own a laptop 

or any other appropriate device to access the online classes. However, this strategy had its 

downside; scholars had challenges doing assignments and assessments. At the same time, 

GSYVWI�JEGMPMXEXSVW�LEH�HMƾGYPXMIW�QSRMXSVMRK�XLI�EXXIRHIIW�

/I]�0IEVRMRK��� Smartphones have their uses but are not good for attending classes for long 

periods of time at a go. Unfortunately, for some scholars that was the only option for accessing 

their lessons. Not only can attending hours-long lectures on the phone be tedious, some 

scholars complained of straining their eyes because of the small font, as well as challenges 

with uploading and downloading resources. Further, some smartphones are not compatible 

with certain applications and document formats. There’s always the possibility of interruptions 

from incoming calls and messages.

/I]�0IEVRMRK��� The poorer a congregation, the less likely they would be to provide the 

resources required by the scholars to fully participate in their academic programmes. Some 

congregations were unable, and others unwilling to purchase devices for the scholars to attend 

XLI�GSYVWI�EW�XLI]�HMH�RSX�GSRWMHIV�MX�XS�FI�E�TVMSVMX]��8LI�PEGO�SJ�I\TSWYVI�XS�XLI�FIRIƼXW�

of e-learning could be an added reason in some instances why some congregations did not 

provide adequate support to the scholars.

/I]�0IEVRMRK���� The intersection of gender and hierarchical structure of the Catholic Church 

may result in the exclusion of religious sisters from some privileges and opportunities. 

Priests were more likely to have access to appropriate devices needed for on-line learning 

ZW�XLSWI�XS[EVHW�XLI�FSXXSQ�SJ�XLI�LMIVEVGL]��XLEX�MW��XLI�VIPMKMSYW�WMWXIVW��(ITIRHMRK�SR�

the congregation, religious sisters who were yet to take vows were not allowed to have 

smartphones. Further, the impact of gender socialisation and the division of labour was 

VIƽIGXIH�MR�XLI�XIRWMSRW�FIX[IIR�LSQI�VIWTSRWMFMPMXMIW��[SVOTPEGI�HYXMIW�ERH�WGLSSP�[SVO��MR�

the case of laywomen, the gender division of labour included coping with childcare duties. For 

religious sisters, the congregations expected them to perform domestic chores like cooking, 

and were assigned other responsibilities by their superiors even when they had online lessons 

to attend. Female scholars rather than male ones expressed preference for physical learning as 
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this afforded them the opportunity to get away from their duties in the congregations and focus 

on their role as students.

/I]�0IEVRMRK���� Competing priorities, and the lack of consideration by family, friends, and 

congregants, interfered with the participation of the scholars in their online learning. The 

gender dimension aside, both male and female scholars recalled instances of timetabling 

GSRƽMGXW�FIX[IIR�VIKYPEV�ERH�XLI�'74�GSYVWIW��-R�I\XVIQI�GEWIW��WSQI�WGLSPEVW�[IVI�XSVR�

between attending classes and participating in religious events which were scheduled at the 

same time.

There were also reports of neighbours, friends, and community members trivialising efforts by 

scholars to attend their classes from their residence by dropping in to socialise or pulling them 

out of online classes seeking their assistance to do totally unrelated things.
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05 
WHAT SHOULD BE DONE?

ُ

The evidence suggests that many scholars would change their perceived resistance to 

e-learning if some of the barriers that they experience can be eliminated or at least reduced. 

Based on the hundreds of scholars we talked to during the course of the study we found that 

XLIMV�VIWMWXERGI�MW�HIƼRIH�F]�E�TVEKQEXMG�SYXPSSO���JSV�QER]��XLI]�WMQTP]�HS�RSX�LEZI�XLI�XSSPW��

while for others (women in particular, who are the majority) may not have uninterrupted time 

to learn from home/workplace, as they are expected to perform other roles/duties assigned 

to them at a time they should be online in class. For some congregations that appear to be 

hesitant and unable to support scholars with devices and other resources needed to fully 

participate in e-learning, the underlying factor may not be poverty alone. Rather, this hesitancy 

may be due to the lack of exposure and understanding of the true worth of possibilities that 

e-learning opens up for not only the scholars, but also for the congregations and communities 

that they serve.

8LI�QIRY�SJ�VIGSQQIRHEXMSRW�ERH�XLI�GEPP�XS�EGXMSR�XLEX�[I�TVSTSWI�MR�XLMW�ƼREP�WIGXMSR�

SJ�XLI�VITSVX�VIƽIGX�XLI�MRWMKLXW�JVSQ�XLI�QYPXMTPI�WSYVGIW�XLEX�[I�EGGIWWIH���FSXL�

TVMQEV]�WSYVGIW�JVSQ�XLI�ƼIPH�VIWIEVGL�ERH�WIGSRHEV]�JVSQ�XLI�VETMH�HIWO�VIZMI[��8LI�

recommendations and call to action are intended to improve access and the quality of 

experience of the religious scholars sponsored by the NGLP by addressing barriers to 

XLI�YTXEOI�SJ�I�PIEVRMRK�F]�XLIQ��ERH�IRLERGMRK�VIPIZERGI��IJJIGXMZIRIWW��IƾGMIRG]�ERH�

sustainability of the programme.

Recommendations

The compromise solution - blended learning

We are combining the two methodologies with what we are calling blended learning. Blended learning 

in the sense that it’s true that some parts can be e-learning because the world is moving towards that 

but at the same time we dont forget our tradition. So e-learning can be combined with physical
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learning, that is, blended. That would guarantee a smooth transition. In my view, I have told many of 

my colleagues that we are moving towards virtual learning, e-learning. (SP/008/KII/M)

The above quotation synthesises the way forward for the NGLP courses as recommended by 

both scholars and other key stakeholders that we talked to during the course of the study - 

some form of blended or hybrid model that takes into consideration the psychosocial needs of 

FIRIƼGMEVMIW�EW�[IPP�EW�PIZIVEKMRK�SR�XLI�WXVIRKXLW�SJ�I�PIEVRMRK�JSV�TSXIRXMEPP]�PEVKIV�SYXVIEGL�

and knowledge mobilisation. However, for this to happen, it would be necessary to employ a 

multi pronged strategy that integrates the voices of scholars, taking into consideration both the 

external and internal environments in which NGLP courses are offered and addresses barriers 

at national (policy), institutional, programme and individual levels.

.Table 5. Menu of recommendations by barriers and key actors responsible for follow-up and implementation

Barriers/ Gaps Recommendations Who?

Unavailability and 
inaccessibility of 
internet

Long-Term: Create a common e-library for scholar ’s supported by 
other online learning infrastructure ensuring document formats are 
compatible with different systems and tools for viewing and editing.

Executive 
Secretaries with 
Host Universities

Medium-Term: Negotiate with internet service providers and 
computer manufacturers/distributors to support poorly resourced 
institutions and equalise the field for the NGLP scholars who pursue 
their course of study in these institutions.

Executive 
Secretary with Host 
Universities

Short-Term: Review criteria for selection of scholars to include 
TIVWSRW�[MXL�HMWEFMPMXMIW��4;(W�

NGLP Board 
with Nominating 
Institutions

Medium-Term:�-RGIRXMZMWI�4;(W�F]�MRGVIEWMRK�XLI�ZEPYI�SJ�XLIMV�
stipend

Porticus with 
Nominating 
institutions

Unaffordability Short-Term: Negotiate with the congregations to identify ways 
of contributing to the costs associated with online teaching 
and-learning that may include but not be limited to providing 
laptops, buying data bundles and facilitating printing.

NGLP Board 
with Nominating 
institutions

Short-Term: Sensitise the congregations on the benefits 
of facilitating scholars financially and/or in kind to enable 
participation in e- learning and other online activities

NGLP Board 
and Nominating 
Institutions

Medium-Term: Engage with technology and internet service 
providers to negotiate subsidised rates for WiFi connections and/or 
data bundles to be used by scholars and other students on campus.

Executive 
Secretary with Host 
universities

Poor quality, 
borrowed and 
shared devices

Long-Term: Explore the possibility of centralised procurement of 
devices for scholars instead of individual purchases to address 
issues of cost and quality.

Porticus with 
NGLP Board 
and Nominating 
institutions
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Inadequate IT 
knowledge and 
skills (capacity 
gaps) and 
Pedagogical 
barriers

Short-Term: Train course facilitators/lecturers on interactive 
e- learning methodologies

NGLP Board with 
Service Providers

Short-Term: Prepare scholars for e- learning through a rigorous 
orientation on IT skilling to help them troubleshoot all or most of 
their challenges in IT.

Executive Secretary 
with Course 
Facilitators

Short-Term: Initiate mandatory needs assessment prior to 
orientation of scholars per cohort to determine the entry level 
behaviour and exposure of staff and scholars to IT skills. The 
assessment should enable analysis by gender, age, education 
levels, and vocation.

NGLP Board with 
Service Providers 
and Course 
Facilitators

Short-Term: Utilise findings of the needs assessment to inform 
customisation of the training/orientation sessions to the needs of 
the scholars paying attention to digital skills’ gaps by gender, age, 
vocation and education levels.

Porticus with 
Service Providers 
and Course 
Facilitators

Competing 
priorities distract 
scholars from 
e-learning

Short-Term: Negotiate and consult with universities where scholars 
are enrolled to align timetables for the mandatory and regular 
courses to reduce conflicts

Executive Secretary 
Host Universities

Short-Term: Involve scholars in the process of timetabling to 
accommodate for different work schedules and religious /other 
priorities making implementation seamless and reduce conflicts.

Board Host 
Universities

Learning 
environments

Short-Term: Sensitise the congregations on the benefits of creating 
conducive learning environments for the scholars who participate in 
e- learning and other online activities

Board Nominating 
institution

Gender and 
inclusion

Medium-Term: Include a unit on gender and inclusion in the 
NGLP mandatory courses to ensure that scholars (irrespective 
of gender) are exposed to the importance of gender equality and 
empowerment issues.

Porticus with 
Service Providers

Short-Term: Build gender analysis capacity of service providers and 
course facilitators to enable them to address gender concerns in 
the NGLP programme implementation.

Porticus with Service 
Providers and Course 
Facilitators

Short-Term: Organise gender sensitisation workshops taking an 
intersectional approach targeting the congregations so they can 
act to remove the barriers, including providing the scholars with the 
tools they require and the space they need to engage meaningfully 
in the NGLP courses, both in person and online.

NLGP Board 
with Nominating 
Institution

Alumni Long-Term: Clarify the role of the alumni in mentoring scholars on 
key aspects of leadership using both in person and vir tual channels.

NGLP Board

Monitoring, 
Evaluation and 
Learning (MEL)

Short-Term: Regular and systematic monitoring of programme 
implementation, collating the feedback through documentation 
of success stories, challenges and convening vir tual and physical 
learnshops.

NGLP Board with 
Service Providers

Medium-Term:�(IWMKRMRK�E�PSRKMXYHMREP�WXYH]�XVEGOMRK�WGLSPEVW�XS�
ascertain if the scholars are actually creating positive impacts in 
their communities as a result of their participation in NGLP.

Porticus with NGLP 
Boards

Medium-Term:�(IWMKRMRK�IJJIGXMZI�W]WXIQW�XS�XVEGO�PIGXYVIV�
attendance, course module coverage and time given to students 
online, as some lecturers allegedly deprive students of quality time 
that they would get during in-person study by designating to them 
60% of course content for self-study which students find hard to 
teach themselves and end up failing it when it is examined. Some

Porticus with 
service providers
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also designate less time to students compared to what they are 
supposed to be offering hence reduced value for money invested.

Conclusions

The overall consensus is that the NGLP has been successful in all the three countries 

HIWTMXI�XLI�GLEPPIRKIW�TSWIH�'3:-(�����-X�LEW�WYGGIIHIH�MR�VIEGLMRK�SYX�XS�GSRWIGVEXIH�

women and men and lay people in service of the Catholic Church and their communities 

[LS�[SYPH�SXLIV[MWI�RSX�LEZI�STTSVXYRMX]�XS�YTKVEHI�XLIMV�EGEHIQMG�UYEPMƼGEXMSRW�ERH�

WXVIRKXLIR�XLIMV�WIVZERX�PIEHIVWLMT�WOMPPW��-X�LEW�WYGGIWWJYPP]�XEOIR�EƾVQEXMZI�EGXMSR�E[EVHMRK�

scholarships to more religious women than men in an effort to reduce gender disparities in 

EGEHIQMG�UYEPMƼGEXMSRW�ERH�TVITEVI�[SQIR�JSV�PIEHIVWLMT�VSPIW�[MXLMR�XLI�'LYVGL��%PP�XLMW�

notwithstanding, there are persisting gaps and challenges. To seal these gaps will require 

investments in building capacity of both scholars and course facilitators and to tool them 

to engage effectively in lessons delivered online. It will need collaboration amongst various 

actors involved in the scholarship programme and new partnerships with both the public and 

private sectors to bridge the equity gaps as strategies to reduce costs and facilitate access 

for all scholars equally. Addressing equity gaps should involve reaching out proactively 

and advocating for the inclusion of the most excluded religious scholars, including but not 

restricted to female scholars with disabilities.

Gender parity is not the same as gender equality. The goal of gender equality is often frustrated 

by insensitivity to the competing roles that women play, sometimes to the detriment of their 

professional development. Scholars, especially women, should not have to choose between 

JSGYWMRK�SR�XLIMV�PIEVRMRK��[LIXLIV�SRPMRI�SV�SƿMRI�SV�[SVO�EWWMKRIH�XS�XLIQ�F]�XLIMV�

congregations on the basis of their perceived gender roles.

Finally, setting up an effective monitoring, evaluation and learning (MEL) system is necessary 

for tracking the impact (or the lack of it) of the NGLP in all three countries whether delivered 

online or physically or using a hybrid/blended model.
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