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8LI�.EWPMOE�IQFPIQ�VIƽIGXW�SYV�IXLSW��(IWMKRIH�EW�GSRGIRXVMG�GMVGPIW��MX�MW�MRWTMVIH�F]�
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GSRXMRYMX]�ERH�MRƼRMX]��8LI�HSXXIH�PMRIW�VEHMEXMRK�JVSQ�XLI�GSVI�SJ�XLI�IQFPIQ�HVE[�EXXIRXMSR�XS�
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EXECUTIVE SUMMARY

ُ

Introduction
-R�(IGIQFIV�������4SVXMGYW�%JVMGE�GSQQMWWMSRIH�.EWPMOE�'SRWYPXMRK�XS�GSRHYGX�E�VETMH�

inquiry on the uptake of e-learning by religious scholars participating in the New Generation 

Leadership Programme (NGLP) in Kenya, Tanzania and Uganda. The study aimed at identifying 

actionable recommendations for improving the NGLP. This report describes the study 

QIXLSHSPSK]��LMKLPMKLXW�XLI�OI]�ƼRHMRKW�ERH�TVIWIRXW�EGXMSREFPI�VIGSQQIRHEXMSRW�JSV�

programme improvement with a focus on the uptake of e-learning by scholars.

About NGLP

The NGLP, formerly known as the Catholic Scholarship Programme (CSP)is a scholarship 

programme supported by Porticus Africa for Catholic religious scholars in East Africa. The 

TVSKVEQQI�EMQW�EX�YTKVEHMRK�XLI�EGEHIQMG�UYEPMƼGEXMSRW�SJ�WGLSPEVW�ERH�IUYMTTMRK�XLIQ�

with leadership skills in service of the Catholuc Church. It targets religious sisters (60%), 

religious brothers (20%, priests (10%), laypeople (10%).

What did we do? Who did we target?
The study was consultative and participatory, reaching out to 358 religious scholars and other 

WXEOILSPHIVW��2+04�&SEVH�QIQFIVW��XLI�2+04�I\IGYXMZI�WIGVIXEV]ƅW�SƾGI��LSWX�YRMZIVWMX]�

representatives, service providers, course facilitators/instructors and alumni) in Kenya, 

Tanzania and Uganda. The majority (70%)of the study participants were women.

A team of 16 country-based researchers collected the data, focusing on the perceptions and 

experiences of the study participants on the scholarship programme. The qualitative data 

consisted of open-ended consultations and individual and group interviews. A semi-structured 

online survey was administered to scholars through Whatsapp groups . The qualitative 

consultations and interviews were conducted both in-person and using video conferencing 
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applications like Google Meet, Zoom and occasionally Skype when necessary to minimise risk 

SJ�I\TSWYVI�XS�'3:-(����MRJIGXMSR�

;LEX�HMH�[I�ƼRH#
8LI�WXYH]�ƼRHMRKW�VIZIEP�XLI�GSQTPI\MX]�SJ�XLI�TVSFPIQ�XLEX�[EW�MRZIWXMKEXIH��-X�LMKLPMKLXIH�

the perspective of stakeholders, especially the scholars documenting their experiences, both 

TSWMXMZI�ERH�RIKEXMZI��MR�EGGIWWMRK�PIEVRMRK�HYVMRK�XLI�'3:-(����TERHIQMG�ERH�MHIRXMJ]MRK�XLI�

key drivers of their engagement in e-learning.

Impact of COVID-19 on the NGLP

8LI�'3:-(����TERHIQMG�MQTEGXIH�XLI�2+04�EX�MRWXMXYXMSREP��TVSKVEQQI�ERH�MRHMZMHYEP�PIZIPW�

in different ways. Institutions of higher learning along with basic education institutions closed 

HS[R�MRHIƼRMXIP]��VISTIRMRK�MR�TLEWIW��8LI�I\EGX�HYVEXMSR�SJ�GPSWYVI�ERH�TLEWIH�VISTIRMRK�

differed from one country to another. At the same time, the lack of institutional readiness to 

LERHPI�SRPMRI�GPEWWIW�EX�XLI�SRWIX�SJ�'3:-(����GEYWIH�HIPE]W�MR�VIWYQTXMSR�SJ�SRPMRI�PIWWSRW��

Some institutions of higher learning had better Internet infrastructure, and were thus able to 

make the transition to on-line learning earlier than others.

8LI�2+04�[EW�YRTVITEVIH�XS�HIEP�[MXL�XLI�MQTEGX�SJ�XLI�'3:-(����SR�PIEVRMRK��*YVXLIVQSVI��

the digital divide between public and some private institutions that existed at the start of the 

pandemic, affected the access of some scholars to online learning.

The closure and rescheduling of some courses, both regular and mandatory, led to delays in 

and consequent deferment of the graduation dates. Some study participants felt that their 

performance had declined as a result of the change to online classes, attributing this largely to 

the lack of discussion groups, non-engaging facilitators, little or no feedback, connectivity and 

SXLIV�XIGLRSPSK]�VIPEXIH�GLEPPIRKIW��7GLSPEVW�VITSVXIH�FIMRK�XVEYQEXMWIH�HYI�XS�'3:-(�����

related bereavements and constant fear of infection.

Scholars’ perceptions of e-learning

While scholars were exposed to online learning in their regular courses of study, as far as the 

NGLP mandatory courses were concerned, Servant Leadership was the only one of the four 

that had migrated fully to online instruction. Executive Management, which included a brief unit 

SR�-8��[EW�XEYKLX�SƿMRI�EW�[EW�'LMPH�4VSXIGXMSR�
�7EJIKYEVHMRK��8LI�'EXLSPMG�7SGMEP�8IEGLMRK�
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was still in the design stage, and thus was not yet offered in Kenya and Uganda at the time we 

did the study. In Tanzania, the 3-day Child Protection workshop was extended to two additional 

days to enable scholars to provide room for Catholic Social Teaching. It is important to note 

that though Executive Management and Child Protection were offered physically, sometimes 

lecturers/course facilitators used video conferencing platforms to reach out to scholars 

because of the restrictions on accessing large groups physically. The pedagogy used did not 

incorporate interactive remote learning strategies.

8LSYKL�XLVII�MR�JSYV�WGLSPEVW����	�TEVXMGMTEXMRK�MR�XLI�UYERXMXEXMZI�WYVZI]�MHIRXMƼIH�SR�PMRI�

GPEWWIW�HYVMRK�XLI�'3:-(����TERHIQMG�EW�XLI�QSWX�IJJIGXMZI�QSHEPMX]�JSV�HIPMZIVMRK�PIEVRMRK��

there were divergent voices that pointed out the downside of doing so. Many felt that there was 

no escape from fully embracing internet-based technologies as tools for advancing learning. 

There were others who were adamant that some courses like Child Protection require teaching 

the old-fashioned way. However, the hybrid/blended model appealed to many, including some 

of those rooting for in-person learning, provided some basic barriers to the uptake of e-learning 

by the scholars were addressed. The analysis pointed to the blended/hybrid model as the most 

preferred option in all countries as it combines the strengths of in-person delivery with the 

advantages of online learning.

Barriers to up-taking of e-learning

The online survey revealed barriers to the uptake of e-learning from the perspective of the 

WGLSPEVW��8LI�ƼRHMRKW�SJ�XLI�WYVZI]�[IVI�VIMRJSVGIH�F]�MRWMKLXW�KIRIVEXIH�XLVSYKL�XLI�

qualitative data.

8LI�YREZEMPEFMPMX]�ERH�MREGGIWWMFMPMX]�SJ�MRXIVRIX�ERH�TS[IV�GSRRIGXMZMX]�[EW�MHIRXMƼIH�F]����

percent of survey respondents as the most common barrier to the full participation of scholars 

MR�I�PIEVRMRK��7TIGMƼG�MWWYIW�VEMWIH�[IVI�XLI�PEGO�SJ�EGGIWW��WPS[�ERH�YRWXEFPI�MRXIVRIX��WEJIX]�

concerns arising from having “to be outside the buildings” especially at night and travelling 

PSRK�PSRK�HMWXERGIW�XS�EGGIWW�MRXIVRIX�RIX[SVOW��%HHMXMSREP�MRXIVRIX�VIPEXIH�FEVVMIVW�MHIRXMƼIH�

included inadequate bandwidth causing dropping of video calls, unclear videos and generally 

poor call quality that affected their e-learning experiences. The data drew attention to the 

inequities in access to internet connectivity between institutions in which scholars were 

enrolled with a few scholars reporting the absence of WiFi within their institutions. Frequent 

power outages disrupted internet connectivity, leading to loss of class time, delays in handing 

in assignments and doing tests.

An additional 16 percent cited unaffordability of data bundles (attributed to hiking of taxes 
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levied on data bundles especially in Uganda), WiFi and appropriate devices as factors affecting 

access. Scholars coming from poorer congregations complained of having to borrow or share 

devices because they did not own any, or they were old or the quality was too low to handle 

e-learning platforms. Similarly, the use of smartphones to access online lessons, as many 

did, was not the ideal and was perceived to contribute to unsatisfactory learning experiences 

and poor outcomes. There were disruptions of on-going lessons from in-coming calls. It was 

not easy to multitask using the phone, for example, manoeuvring on the phone to open the 

document while attending a zoom meeting. Problems with reading using the smartphone, 

strained eyes and short attention spans were challenges faced especially by the older scholars 

and those with poor eyesight.

About 11 percent of the respondents highlighted IT and skills gaps in both scholars and 

lecturers/course facilitators, described by one key informant as “disparity of skills”. It was 

observed that lecturers/course facilitators struggled with online engagement of scholars as 

they had limited pedagogical skills to actively engage students online, making lessons tedious 

ERH�YREXXVEGXMZI�JSV�WXYHIRXW��3XLIV�GLEPPIRKIW�VIPEXIH�XS�SRPMRI�PIEVRMRK�[IVI�HMƾGYPXMIW�SJ�

lecturers to explain concepts, lecturer’s sharing books and notes without explanation and 

assessment (examination) challenges. Scholars' struggled with navigating online spaces and 

the hardware. The lower entry level digital skills were more pronounced in women and older 

scholars. Their ability to adapt to e-learning was perceived to take longer, compared to the 

younger and male counterparts.

The remaining 2 percent of the respondents mentioned barriers such as a non-conducive 

learning environment, social distractions and competing priorities coinciding with the timing 

of online lessons. Scholars reported missing online classes due to competing priorities linked 

to congregational responsibilities Female scholars (both religious sisters and laity), faced 

GSQTIXMRK�HIQERHW�SR�XLIMV�XMQI�EVMWMRK�JVSQ�XLIMV�SƾGI�[SVO��HSQIWXMG�GLSVIW�ERH�SV�SXLIV�

tasks assigned to them by the Superiors. A few talked of chronic fatigue as a result of juggling 

multiple responsibilities with their study. Some of the mandatory NGLP lessons reportedly 

GPEWLIH�[MXL�XLI�XMQI�JSV�XLIMV�VSYXMRI�TVE]IVW��SXLIVW�XEPOIH�SJ�GSRƽMGXW�MR�WGLIHYPMRK�SJ�2+04�

courses with their regular classes, leading to missing out on one or the other. In one instance, 

E�WGLSPEV�I\TVIWWIH�HMWGSRXIRX�[LIR�LI�[EW�HIRMIH�E�GIVXMƼGEXI�JSV�XLI�7IVZERX�0IEHIVWLMT�

GSYVWI�JSV�QMWWMRK�XLI�ƼVWX�JI[�HE]W�SJ�GPEWWIW�EW�MX�GSRƽMGXIH�[MXL�XLI�WGLIHYPMRK�SJ�ER�

activity in the congregation.
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Feasibility of e-learning for NGLP

The study assessed the feasibility of e-learning for NGLP in terms of the programme’s 

perceived relevance, effectiveness, IƾGMIRG] and sustainability

Relevance: There was consensus that the NGLP is relevant. It addresses the knowledge and 

skills gaps of scholars to be better leaders and accomplish their mission as religious sisters, 

religious brothers, priests and laypeople working for the betterment of humanity through and 

for the Catholic Church. It has provided opportunities to the religious scholars to upgrade their 

EGEHIQMG�UYEPMƼGEXMSRW�ERH�VIMRJSVGI�XLIMV�WIVZERX�PIEHIVWLMT�WOMPPW�IZIR�MR�XLI�QMHWX�SJ�XLI�

pandemic. It has inspired scholars to take part or start community initiatives, and enabled 

XLIQ�XS�TYVWYI�XLIMV�GSYVWIW�SJ�WXYHMIW�VIQSXIP]��6IPIZERGI�SJ�XLI�2+04�[EW�JYVXLIV�VIƽIGXIH�

MR�TVSKVEQQI�VIWTSRWI�XS�XLI�'3:-(����TERHIQMG��3RI�SJ�XLI�JSYV�QERHEXSV]�GSYVWIW�[EW�

offered online, which was appropriate given the context. Where the courses were offered 

TL]WMGEPP]��GEVI�[EW�XEOIR�XS�JSPPS[�XLI�'3:-(����WEJIX]�TVSXSGSPW��8LMW�MRGPYHIH�XLI�XVEMRMRK�

and pilot sessions.

Effectiveness: The unpreparedness of participating institutions, the programme itself, scholars 

and course facilitators/lecturers for the transition to e-learning hampered effectiveness. For 

women scholars, in particular, virtual learning restricted opportunities for socialisation and the 

human touch, including personalised teacher-scholar interactions, thereby negatively affecting 

effective learning outcomes. For lecturers/course facilitators, monitoring virtual attendance 

was problematic.

)ƾGMIRG]� Apart from the inadequacy of the infrastructure (internet and power accessibility 

and availability) there were also issues of unaffordability and inappropriateness of devices 

as noted in earlier pages. On the positive side, online learning was perceived to be cost 

IJJIGXMZI�EW�MX�IPMQMREXIH�GSQQYXMRK�I\TIRWIW��XMQI�[EWXEKI�MR�XVEƾG�NEQW�JSV�HE]�WGLSPEVW�

and accommodation and associated costs for those in residence. Remote learning was also 

TIVGIMZIH�XS�LEZI�I\TERHIH�XLI�ORS[PIHKI�JVSRXMIV�MR�SRIƅW�ƼIPH�SJ�WXYH]�ERH�STIRIH�YT�

possibilities, and facilitated connections across cultures and communities at a relatively low 

cost.

7YWXEMREFMPMX]� Sustainability is embedded in programme relevance. The NGLP was perceived 

as addressing the needs of scholars for professional development. The programme offered an 

opportunity for them to upgrade their knowledge and skills and reinforce values of service to 

the community and protection of the vulnerable. Though only one of the mandatory courses 

had migrated to e-learning, scholars pursuing their courses of study in different universities had 

EGUYMVIH�HMKMXEP�WOMPPW��ERH�EGORS[PIHKIH�XLI�MQTSVXERGI�SJ�I�PIEVRMRK�HYVMRK�ERH�TSWX�'3:-(�
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����(IWTMXI�XLMW��XLI]�VIGSKRMWIH�XLI�GLEPPIRKIW�SJ�WYWXEMRMRK�I�PIEVRMRK�TPEXJSVQW�JSV�XLI�

mandatory courses. These include the recurring costs of internet connection, and the high cost 

of purchasing appropriate devices for accessing the online platform and maintaining them. 

While the programme was perceived as not being sustainable, the seeds of sustainability were 

acknowledged as being present, and surmountable through commitment, collaboration and 

creativity.

What did we learn?
1. In all three countries, despite some contextual differences, the issues affecting the 

uptake of e-learning by NGLP scholars were similar.

2. 8LI�TVI�TERHIQMG�MRXIVRIX�MRJVEWXVYGXYVI�KETW�[IVI�EKKVEZEXIH�HYVMRK�'3:-(�����

limiting access to online learning by scholars enrolled in less endowed institutions and 

located in remote and poorer regions. The lack of institutional readiness to handle online 

teaching impacted on the quality of learning. Though only the Servant Leadership of the 

four mandatory courses had migrated online, many scholars were exposed to different 

IT skills in their regular courses of study. They were able to use the skills acquired in 

researching for assignments and preparing for tests, exams and assessments. Executive 

Management, a mandatory course, though not offered online, incorporated lessons on IT 

skills into the curriculum.

3. Preference for in-person instead of online learning may be driven by social factors rather 

than expectations of effective outcome. Though over 70% of scholars surveyed indicated 

XLEX�SRPMRI�GPEWWIW�[IVI�XLI�QSWX�IJJIGXMZI�[E]�SJ�HIPMZIVMRK�PIEVRMRK�HYVMRK�'3:-(�����

physical classes allowed them to travel away from their home locations, meet new 

people, make new friends, socialise and have more meaningful engagement with their 

course facilitators.

4. -8�WOMPPW�KETW�IZMHIRX�MR�FSXL�WGLSPEVW�ERH�PIGXYVIVW�GSYVWI�JEGMPMXEXSVW�EVI�VIƽIGXMZI�SJ�

inadequate exposure and preparation at entry.

5. Internet penetration does not automatically translate to internet access. While Internet 

access and power may not be available for scholars in some remote areas, even where 

they exist, intermittent connectivity, frequent electricity disruptions, and a lack of devices 

to access the Internet are a reality for not only those in remote areas but also in urban 

GSRXI\XW�MRGPYHMRK�2EMVSFM��/EQTEPE�ERH�(EV�IW�7EPEEQ�

6. Unstable internet, unreliable power connections and shared devices provide loopholes 

for both scholars and even some lecturers to play truant. The anonymity of internet 

platforms was perceived as providing opportunities to “cheat”; limiting the lecturer’s 
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ability to verify the identity of scholars and to monitor attendance, especially during 

online exams and assessments.

7. The high cost of laptops and smartphones may lead some scholars to either share 

devices or borrow them from others to enable access to online classes.

8. Smartphones have their uses but are not good for attending classes for long periods of 

time at a go.

��� The poorer and less exposed a congregation, the less likely they would be to provide 

scholars with devices to facilitate their participation in e-learning.

10. The intersection of gender socialisation and the hierarchical structure of the Catholic 

Church may result in the exclusion of religious sisters from some privileges and 

opportunities, including in some congregations, the lack of access to devices needed for 

effective participation in on-line learning.

11. Scholars' participation in online classes may be disrupted by competing duties assigned 

to them irrespective of gender, to the detriment of their need to concentrate on their 

lessons.

What should be done?
The NGLP has been successful in all three countries despite the challenges posed by 

'3:-(�����-X�LEW�WYGGIWWJYPP]�VIEGLIH�SYX�XS�GSRWIGVEXIH�[SQIR�ERH�QIR�ERH�PE]TISTPI�MR�

service of the Catholic Church who would otherwise not have opportunity to upgrade their 

EGEHIQMG�UYEPMƼGEXMSRW�ERH�WXVIRKXLIR�XLIMV�WIVZERX�PIEHIVWLMT�WOMPPW��-X�LEW�XEOIR�EƾVQEXMZI�

action awarding scholarships to more religious women than men in an effort to reduce gender 

HMWTEVMXMIW�MR�EGEHIQMG�UYEPMƼGEXMSRW�ERH�TVITEVI�[SQIR�JSV�PIEHIVWLMT�VSPIW�[MXLMR�XLI�

'LYVGL��(IWTMXI�XLMW��XLIVI�EVI�TIVWMWXMRK�KETW�ERH�GLEPPIRKIW��8S�WIEP�XLIWI�KETW�[MPP�VIUYMVI�

investments in building capacity of both scholars and course facilitators and to equip them to 

engage effectively in online classes. It will need collaboration among various actors involved 

in the scholarship programme and new partnerships with both the public and private sectors 

to bridge the equity gaps as strategies to reduce costs and facilitate access for all scholars 

equally. Addressing equity gaps should involve reaching out proactively and advocating for 

the inclusion of the most excluded religious scholars, including but not restricted to female 

scholars with disabilities.

Gender parity is not the same as gender equality. The goal of gender equality is often frustrated 

by insensitivity to the competing roles that women play, sometimes to the detriment of their 

professional development. Scholars, especially women, should not have to choose between 
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JSGYWMRK�SR�XLIMV�PIEVRMRK��[LIXLIV�SRPMRI�SV�SƿMRI�SV�[SVO�EWWMKRIH�XS�XLIQ�F]�XLIMV�

congregations on the basis of their expected gender roles.

Finally, setting up an effective monitoring, evaluation and learning (MEL) system is necessary 

for tracking the impact (or the lack of it) of the NGLP in all three countries whether delivered 

online or physically or using a hybrid or blended model.
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CHAPTER ONE 
STUDY BACKGROUND

ُ

8LMW�VITSVX�TVIWIRXW�ƼRHMRKW�SJ�E�VETMH�WYVZI]�YRHIVXEOIR�XS�MHIRXMJ]�JEGXSVW�MRƽYIRGMRK�XLI�

uptake of e-learning by the Next Generation Leadership Programme (NGLP) scholars in Kenya, 

Box 1. Why the Catholic Scholarship Programme?

The purpose of the programme is to assist the Church through anybody working with and for it to 

QEOI�WYVI�XLEX�XLI�'LYVGL�JYPƼPW�MXW�VIWTSRWMFMPMXMIW�XS�XLI�[SVPH��8LI�MHIE�FILMRH�MX�MW�XLEX�XLI�'LYVGL�

should be the leader of development, the Church should call for global justice, the Church should call 

for global development, the Church should call for environmental conservation. You know, the Church 

should be the leader to make sure that the mother earth is well protected. Now you cannot use other 

people who are away from the Church to do issues for the Church. So we need to develop capacities 

of the people within the Church to help push this agenda of seeing that the Church is becoming the 

leader. Now the Church leaders cannot lead if they are not professionally capable of doing so.

We believe the Church has been a leader in education in comparison to the public, in comparison 

to any other institution. So if we need to have good schools, we need to have good teachers. Where 

do we get these teachers? We need to take our sisters and priests to school to study bachelors in 

education etc. So the Church has not been able to do that, so Porticus is here to add the number 

of those who are supposed to be taken to school. We need engineers, we need doctors, we 

need accountants, we need project managers. So, that's the purpose, why we have the Catholics 

Scholarship Programme. The primary agenda is to push the objectives of the church towards assisting 

the world. So as part of the project, we are here now to make sure that at least every year, we support 

ƼJX]�ƼZI�TISTPI�MR�HMJJIVIRX�TVSJIWWMSRW���XIEGLIVW��RYVWIW��EGGSYRXERXW��PE[]IVW�IXG��WS�XLEX�XLI]�

KIX�XLMW�IHYGEXMSR�ERH�XLI]�EWWMWX�XLI�[SVPH�MR�XLI�JYXYVI��7S�XLEX�W�FVMIƽ]�XLI�TYVTSWI�SJ�LEZMRK�XLI�

Catholic Scholarship Programme. (TZ/003/KII/ES/M)

Introduction
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Tanzania and Uganda. Formerly NGLP was known as the Catholic Scholarship Programme or 

CSP.

The rapid inquiry was prompted by a need to understand the underlying reasons for the 

slow uptake and resistance to e-learning by the scholars as reported by the NGLP Executive 

Secretaries in the three countries in focus. The NGLP is designed for consecrated women and 

men and laypeople working with and for the Catholic Church in selected East African countries 

[LS�LEZI�FIIR�WIPIGXIH�XS�XEOI�YT�JYXYVI�PIEHIVWLMT�VSPIW��%W�ƼKYVI���MPPYWXVEXIW��XLI�2+04�

has two components: First, the regular courses, which provide them with opportunities to 

YTKVEHI�XLIMV�IHYGEXMSREP�UYEPMƼGEXMSRW��ERH�WIGSRH��XLI�QERHEXSV]�GSYVWIW��REQIP]��7IVZERX�

Leadership, Child Protection and Safeguarding, Executive Management Skills and Catholic 

Social Teaching that are intended to prepare them for their role as servant leaders (CSP, n.d.).

The Context
In Africa, the Catholic church is the largest non-state actor providing services particularly 

MR�XLI�ƼIPHW�SJ�IHYGEXMSR�ERH�LIEPXL��(IWTMXI�XLMW��XLIVI�MW�E�GVMXMGEP�KET�SJ�[IPP�XVEMRIH�ERH�

experienced leaders within the religious congregations. Furthermore, many have not been 

trained adequately in child protection and safeguarding (Porticus, 2021). Religious sisters in 

TEVXMGYPEV��EVI�QSVI�PMOIP]�RSX�XS�LEZI�LMKLIV�IHYGEXMSR�UYEPMƼGEXMSRW��'SRWIUYIRXP]��QER]�EVI�

YRHIVUYEPMƼIH�JSV�XLI�TSWMXMSRW�XLI]�LSPH��JSV�I\EQTPI��EW�XIEGLIVW��RYVWIW��ERH�FYVWEVW��-R�

Africa, it is estimated that this could be over 70 percent (ASEC, n.d.).

8LI�2+04�EHHVIWWIW�XLMW�KET�F]�TVSZMHMRK�ƼRERGMEP�WYTTSVX�XS�VIPMKMSYW�WMWXIVW�ERH�FVSXLIVW��

priests and selected laypeople through the Catholic Scholarship Programme (CSP). The 

4VSKVEQQI�XEOIW�EƾVQEXMZI�EGXMSR�MR�JEZSYV�SJ�VIPMKMSYW�WMWXIVW�F]�VIWIVZMRK�EW�QYGL�EW����

percent of the scholarships for them.

The CSP was established in 2005 in Kenya to provide academic, professional and leadership 

training to African religious women and men and laity so as to enable them to play a leading 

role in transforming the Church and society. Since inception, the Programme has experienced 

tremendous growth expanding from Kenya in 2005 to Uganda in 2008 and Tanzania in 2011, 

Figure 1. The NGLP components
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TVSZMHMRK�STTSVXYRMXMIW�JSV�YTKVEHMRK�EGEHIQMG�UYEPMƼGEXMSRW�ERH�EGGIWW�XS�EHHMXMSREP�

PIEHIVWLMT�GSYVWIW�XS�XLI�XEVKIX�KVSYTW��8LIWI�GSYVWIW�EVI�QERHEXSV]��FYX�XLI�WTIGMƼG�

courses undertaken by a scholar depends on what level of education they are enrolled in: All 

those pursuing undergraduate and postgraduate degrees have to do a short course in Servant 

Leadership developed and supported by Tangaza University College. Strathmore University 

was commissioned to draft and manage a course on Executive Management targeting the 

same level of scholars, while the Child Protection curriculum was developed by the Tangaza 

�FEWIH�-RWXMXYXI�SJ�=SYXL�7XYHMIW�JSV�XLSWI�TYVWYMRK�HMTPSQE�ERH�GIVXMƼGEXI�GSYVWIW��*MREPP]��

at the time the study was undertaken, Catholic Social Teaching was under development by the 

Catholic University of East Africa.

8LI�2+04�VIGIMZIW�ƼRERGMEP�WYTTSVX�JVSQ�4SVXMGYW��[LMGL�MW�ER�MRXIVREXMSREP�SVKERMWEXMSR�XLEX�

manages the philanthropic programmes of charitable entities established by Brenninkmeijer 

family entrepreneurs. It is hosted by Tangaza University College in Kenya, University of Kisubi 

in Uganda, and Mwenge Catholic University in Tanzania. A Scholarship Board in each of these 

countries manages the scholarship processes on behalf of Porticus. However, the scholarship 

FIRIƼGMEVMIW�EVI�RSX�RIGIWWEVMP]�IRVSPPIH�MR�EGEHIQMG�TVSKVEQQIW�MR�XLI�LSWX�YRMZIVWMXMIW�FYX�

are spread over different institutions of higher learning in the three countries.

The rationale for the study – insights from the literature
COVID-19 and remote learning

The utilisation of internet technology to promote learning has been in the global radar since 

XLI�����W��XLSYKL�XLI�XIVQ�ƄI�PIEVRMRKƅ�[EW�RSX�GSMRIH�YRXMP�������7MRGI�XLI�SYXFVIEO�SJ�XLI�

'3:-(����TERHIQMG��XLI�YWI�SJ�I�PIEVRMRK�LEW�I\TERHIH�I\TSRIRXMEPP]�EX�EPP�PIZIPW�SJ�PIEVRMRK��

According to the World Economic Forum, “whether it is language apps, virtual tutoring, video 

GSRJIVIRGMRK�XSSPW��SV�SRPMRI�PIEVRMRK�WSJX[EVI��XLIVI�LEW�FIIR�E�WMKRMƼGERX�WYVKI�MR�YWEKI�SJ�

I�PIEVRMRK�TPEXJSVQW�WMRGI�'3:-(���Ɖ��0M�ERH�0EPERM�������

Globally, universities and other institutions of higher learning are increasingly embracing 

I�PIEVRMRK�EW�E�WEJI�VIWTSRWI�XS�XLI�HMWVYTXMSRW�GEYWIH�F]�XLI�'3:-(����TERHIQMG��1SWX�LEZI�

re-organised their curriculum and established new pedagogical methods to engage students 

online (Mitchell, 2021). Indeed, online and remote learning is largely perceived to be necessary 

HYVMRK�XLI�'3:-(����TERHIQMG��%PM��������>LINMERK�9RMZIVWMX]�MR�'LMRE�ERH�XLI�-QTIVMEP�'SPPIKI�

London are cited as good practices in the successful transition to online modes of learning. 

8LIVI�EVI�XLSWI�[LS�TIVGIMZI�XLI�EHSTXMSR�SJ�I�PIEVRMRK�WXVEXIKMIW�EW�TSWMXMZI��EW�ER�IƾGMIRX�

and effective way of reaching out to students, not only during the pandemic but beyond it as 
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well. However, the University World News cites global tertiary education expert, Jamil Salmi, 

as stating that “many universities in low-income countries struggled to put in place quality 

distance education programmes” (Mitchell, 2021). It also reports that “the Association of 

African Universities, which has 700 institutional members, summed up the experience over the 

past 16 months, saying that very few of their members were able to teach online adequately” 

(ibid).

In their study of teachers’ attitudes towards social media use in online learning amid the 

'3:-(����TERHIQMG��.SKI^EM�IX�EP��������JSYRH�XLEX�TL]WMGEP�HMWXERGMRK�RIGIWWMXEXIH�F]�XLI�

TERHIQMG�LEH�TSWMXMZIP]�MRƽYIRGIH�XLI�EXXMXYHIW�SJ�XIEGLIVW�ERH�VIPMKMSYW�WGLSPEVW�XS[EVHW�

online learning following increased use of social media to facilitate it. They commended 

initiatives to positively shape teachers' attitudes of social media use in online learning into 

practical application through supportive policies to overcome students' deprivation from 

learning. However, the study did not establish the effectiveness of short courses offered 

remotely through different e-learning modalities compared to in-person teaching in the era of 

'3:-(����

Using an electronic questionnaire with a validated Technology Acceptance Model (TAM), Zalat, 

Hamed and Bolbol (2021) explored factors that affect the acceptance and use of e-learning 

as a teaching tool by medical staff in Zagazig University, Egypt. They established that faculty 

staff increased experience in educational value following application of technological skills in 

providing online courses. They also found that younger age, teaching experience of less than 

10 years and being of male gender determined e-learning acceptance in higher education.

Barriers to uptake of e-learning

>EPEX��,EQIH�ERH�&SPFSP��������MRZIWXMKEXMRK�JEGXSVW�MRƽYIRGMRK�XLI�EGGITXERGI�ERH�YWI�SJ�

I�PIEVRMRK�EW�E�XIEGLMRK�XSSP�[MXLMR�LMKLIV�IHYGEXMSR�HYVMRK�XLI�'3:-(����TERHIQMG��JSYRH

8LI�LMKLIWX�FEVVMIVW�XS�I�PIEVRMRK�[IVI�MRWYƾGMIRX�YRWXEFPI�MRXIVRIX�

GSRRIGXMZMX]����	��MREHIUYEXI�GSQTYXIV�PEFW����	��PEGO�SJ�GSQTYXIVW��

laptops (32%), and technical problems (32%). Younger age, teaching 

experience less than 10 years, and being a male are the most important 

indicators affecting e-learning acceptance. (p. 1)

-R�ER�IEVPMIV�WXYH]�YWMRK�HIWO�VIZMI[��JSGYW�KVSYT�HMWGYWWMSRW��*+(W�ERH�WIQM�WXVYGXYVIH�

MRXIVZMI[W��1KIRM�IX�EP��������MRZIWXMKEXIH�XLI�GSRXVMFYXMSR�SJ�PIEVRMRK�QEREKIQIRX�W]WXIQW�

to the learning environment in the State University of Zanzibar. Their study revealed poor 
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MRXIVRIX�GSRRIGXMZMX]�ERH�PEGO�SJ�EGGIWW�XS�GSQTYXIVW�EW�OI]�GLEPPIRKIW�MRƽYIRGMRK�XLI�PIZIP�

of learning management systems in higher education institutions. In another study, Yunus et 

EP��������I\EQMRIH�XLI�MRXIKVEXMSR�SJ�;IF�����MR�XIEGLMRK�ERH�PIEVRMRK�MR�XLI�WEQI�YRMZIVWMX]��

The study, using qualitative data from course evaluation forms, established the need for 

higher learning institutions to improve on providing internet connectivity to both lecturers 

and students. They recommended that higher learning institutions adopt the use of Web 2.0 

in all programmes and equip teaching- learning environments so as to enhance integration 

of technologies in them. They also recommended government support for technology 

infrastructure in higher learning institutions and training of lecturers and students for better 

integration of Web 2.0 in the teaching and learning environment. The low internet penetration 

MR�/IR]E��8ER^ERME�ERH�9KERHE��EW�VIƽIGXIH�MR�XEFPI����MW�HIXIVQMRIH�F]�PMQMXIH�KSZIVRQIRX�

supported technological infrastructure.

Other challenges to the uptake of e-learning in institutions of higher learning in developing 

countries relate to learners' attitudes (Ate et al., 2021), socio-cultural factors and instructors 

EFMPMXMIW�XS�YWI�I�PIEVRMRK�W]WXIQW�WYGGIWWJYPP]��%PHS[EL��%P�7EQEVVEMI�ERH�+LE^EP��������

They showed challenges relating to course design having a strong relationship with instructors’ 

individual challenges to implement e-learning technology in teaching. They thus argued 

that instructors in higher education institutions require more time, professional skills and 

competencies in order to design effective learning materials for e-learning and successfully 

implement e-learning systems.

%PM��������T����FVMRKW�MRXS�XLI�IUYEXMSR�[LEX�LI�HIWGVMFIW�EW�XLI�ƈTSPMXMGW�SJ�VIWMWXERGIƉ��,I�

writes, “Education administrators know that technology is never neutral and any change has a 

certain amount of resistance and contention”, going further to assert that “online” and “blended 

learning” has been politicised. John Vivolo’s observation that “the resistance can come from 

those who base their careers on facts and research, but continue to ignore the evidence. Even 

TIVJSVQERGI�VIWYPXW�KIX�MKRSVIHƉ��XLSYKL�QEHI�MR�XLI�TVI�'3:-(����IVE��VIQEMRW�ZEPMH�IZIR�

today (Vivolo, 2016).

Table 1. Internet infrastructure supporting internet utilisation in East Africa

Kenya Tanzania Uganda

Internet penetration (% of total population Jan 2022)1 42.0% 25.0% ����	

Mobile phone penetration (mobile connections)2 114.2% 86.2% ����	

Electricity access (2019) 70.0% 38.0% 41.0%

��LXXTW���HEXEVITSVXEP�GSQ�VITSVXW�HMKMXEP�����
2 Digital in Kenya: All the Statistics You Need in 2021 — DataReportal
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As noted above, the slow uptake or resistance to e-learning is common to many demographics 

including Catholic scholars. A study was commissioned by the Uganda Catholic Scholars’ 

4VSKVEQQI�XS�I\TPSVI�XLI�H]REQMGW�SJ�'74�WGLSPEVWƅ�'3:-(�����VIWMPMIRGI�IJJSVXW�ERH�XLI�

dynamics of learning at home during the period between March and November 2020. The 

study singled out “poor experience with internet service providers” referring to weak signals 

and prohibitive cost of data bundles and non-conducive home environment as the main barrier 

XS�XLI�YTXEOI�SJ�I�PIEVRMRK�F]�'74�WGLSPEVW�HYVMRK�XLI�'3:-(����TERHIQMG��8LI�WXYH]�EPWS�

suggested the absence of a “physical community of learners” and lack of basic skills for online 

learning, especially by religious sisters, as other possible inhibiting factors (CSP Uganda, Feb 

2021), as the following quote indicates:

The religious sisters had lower competence levels in operating and 

engaging with the online platform compared to the religious brothers, 

priests and laypeople. This low competence points to the limited day-to-

day engagement of technology as a lifestyle choice among the religious 

sisters. (2021: p.15)

The gender digital divide has drawn the attention of researchers globally. For example, 

&LERHEVM�������I\EQMRIH�JEGXSVW�EWWSGMEXIH�[MXL�[SQIRƅW�YRIUYEP�EGGIWW�XS�QSFMPI�TLSRIW�

across 51 countries. Using quantile regression methods to assess variations, Bhandari 

established that cultural environments that restrict women’s autonomy often decrease their 

mobile technology access relative to men. The Organisation for Economic Co-operation and 

(IZIPSTQIRX��3)'(�VITSVXW�XLEX�LMRHVERGIW�XS�XIGLRSPSK]�EGGIWW��MRGPYHMRK�EJJSVHEFMPMX]��PEGO�

of education as well as inherent biases and socio-cultural norms curtail women and girls’ ability 

XS�FIRIƼX�JVSQ�XLI�STTSVXYRMXMIW�SJJIVIH�F]�XLI�HMKMXEP�XVERWJSVQEXMSR��3)'(��������-R�/IR]E��

2H^SZY�������EREP]WIH�LS[�XLI�VEHMS�WXEXMSRW�TVSZMHI�JIQEPI�1YWPMQ�TVIEGLIVW�EGGIWW�XS�XLI�

public, which traditionally has been the domain of males. Ndzovu noted that Muslim women 

despite their advanced education are not supposed to speak in public or engage in public 

disputation of religious matters. Although these studies point out opportunities and challenges 

JEGIH�F]�VIPMKMSYW�[SQIR��&LERHEVM��������3)'(���������2H^SZY��������XLI]�JEMP�XS�I\TPMGMXP]�

explain opportunities and challenges to e-learning by religious women scholars, particularly 

those belonging to the Catholic religious congregations.

Though the Catholic Church is the largest non-state actor in Africa, playing a leading role as 

a development partner in education and health sectors, there is a critical gap of well-trained 

and experienced leaders within the religious congregations. Furthermore, many have not been 

trained adequately in child protection and safeguarding (Porticus, 2021). The NGLP addresses 

this gap by providing scholarships to religious sisters and brothers, priests and selected 
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laypeople.

An impact assessment of the CSP alumni notes that the alumni experienced multiple positive 

outcomes from completing their CSP-funded studies that were of value to their careers. They 

also made improvements in their organisations as a result of the CSP and were able to make 

a difference to their communities with the knowledge, skills and values that they had acquired 

(Valuy and Sangar, August 2021). Thus it is unlikely that the scholars are resistant to the 

I�PIEVRMRK�GSYVWIW�FIGEYWI�XLI]�ƼRH�XLI�GSRXIRX�RSX�VIPIZERX��XLI�ERW[IV�PMIW�IPWI[LIVI��-R�

SVHIV�XS�VIMQEKMRI�XLI�2+04�MR�E�[E]�XLEX�WGLSPEVW�ƼRH�JVMIRHP]��VIPIZERX��WEJI�ERH�WYWXEMREFPI��

MX�MW�IWWIRXMEP�XLEX�XLI�HIITIV�FEVVMIVW�MRƽYIRGMRK�EGGITXERGI�SJ�I�PIEVRMRK�F]�XLI�WGLSPEVW�EVI�

explored, their perspectives documented and used in redesigning the courses and the way they 

are delivered. In doing so, it would also be important to remember that the scholars are not a 

homogenous group, and their needs and concerns may vary by gender, location, degree level 

and vocation.

Purpose and objectives of the rapid inquiry
The purpose of the rapid inquiry was to generate evidence on the underlying factors affecting 

the uptake of e-learning by CSP religious scholars that may be used to reimagine the NGLP in a 

[E]�XLEX�WGLSPEVW�ƼRH�JVMIRHP]��VIPIZERX��WEJI�ERH�WYWXEMREFPI�

8LI�WTIGMƼG�SFNIGXMZIW�SJ�XLI�WXYH]�[IVI�XS

1. 8S�I\TPSVI�XLI�FEVVMIVW�MRƽYIRGMRK�EGGITXERGI�SJ�I�PIEVRMRK�F]�XLI�VIPMKMSYW�WGLSPEVW�

2. To identify the opportunities for strengthening the active participation of the religious 

scholars in e-learning CSP courses; and

3. To document the perspectives of religious scholars on what they think should be done 

XS�MQTVSZI�XLI�VIPIZERGI��IJJIGXMZIRIWW��IƾGMIRG]�ERH�WYWXEMREFMPMX]�SJ�XLI�TVSKVEQQI�

delivery through e-learning.

Research Questions
(IVMZMRK�JVSQ�XLI�WXYH]�SFNIGXMZIW��XLI�VIWIEVGL�EHHVIWWIH�XLI�JSPPS[MRK�WM\�UYIWXMSRW�

1. ;LEX�LEW�FIIR�XLI�MQTEGX�SJ�'3:-(�����SR�XLI�4SVXMGYW�WGLSPEVWLMT�TVSKVEQQI#

2. What are the perceptions of scholars on various online learning modalities including 

e-learning?

3. What are the major reasons for the low uptake of online lessons by religious scholars?

4. How feasible is online learning in the context of the scholarship studies and courses that 

Uptake of E- learning by Catholic Scholars in Kenya, Tanzania and Uganda: A Rapid Inquiry – Synthesis Report7



are offered, that is, Executive Management, Servant Leadership, Catholic Social Teaching 

and Child Protection?

5. What is the technical capacity of host institutions for promoting e-learning?

6. What strategies/recommendations can be adopted to ensure continuation of the 

scholarship programme with maximal participation from all scholars?

3TIVEXMSREP�(IƼRMXMSRW
In order to establish a common understanding of key terminology used in this report, we offer 

STIVEXMSREP�HIƼRMXMSRW�SJ�XLI�GSRGITXW�

1. New Generation Leadership Programme (NGLP) is the re-branded Catholic Scholarship 

Programme (CSP) supported by Porticus. However, the majority of the study participants 

used the older name for the initiative. Following this, we use both the new and old names 

interchangeably, depending on the context.

2. Online learning is a form of distance education that involves using technology to mediate 

XLI�PIEVRMRK�TVSGIWW��;LMPI�XLIVI�MW�RS�WXERHEVH�HIƼRMXMSR�SJ�I�PIEVRMRK��92)7'3���-&)�

HIƼRIW�MX�EW�

All forms of electronically supported teaching and learning, especially 

the web-based and computer based acquisition of, and engagement 

with, knowledge and skills. It may take place in or out of the classroom. 

It is often an essential component of distant education and may involve 

ZMVXYEP�PIEVRMRK�IRZMVSRQIRXW��LXXT���[[[�MFI�YRIWGS�SVK�IR�KPSWWEV]�

 Often used interchangeably with e-learning, online teaching is delivered entirely through 

the internet. In this report we do not differentiate between e-learning and online teaching.

3. Blended and hybrid learning are terms that are used interchangeably to represent classes 

that are carried out/to be carried out both online and in-person, or combine traditional 

face-to-face classroom instruction with online learning (Siemens et al., 2015).

Organisation of the Study
8LMW�VITSVX�W]RXLIWMWIW�XLI�ƼRHMRKW�SJ�XLI�WXYH]�JVSQ�/IR]E��8ER^ERME�ERH�9KERHE��-X�

MW�TVIWIRXIH�MR�ƼZI�GLETXIVW��[MXL�'LETXIVW�3RI�ERH�8[S�TVSZMHMRK�ER�SZIVZMI[�SJ�XLI�

background, study objectives and questions, research methods and process including major 

challenges faced in the execution of the assignment. Chapters Three and Four present the 

Uptake of E- learning by Catholic Scholars in Kenya, Tanzania and Uganda: A Rapid Inquiry – Synthesis Report 8



OI]�ƼRHMRKW�JSGYWMRK�SR�OI]�FEVVMIVW�XS��ERH�STTSVXYRMXMIW�JSV�XLI�YTXEOI�SJ�I�PIEVRMRK�F]�XLI�

religious scholars. Finally, in Chapter Five we share insights from the research and present our 

recommendations.
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CHAPTER TWO 
THE STUDY DESIGN AND PROCESS

ُ

Introduction 
The study adopted a mixed method design with an emphasis on the qualitative research 

paradigm. We opted to frame the study within the qualitative research paradigm given its 

appropriateness to the study focus, which was to discover the underlying barriers to the uptake 

of e-learning by religious scholars. Qualitative research facilitates discovery, enabling digging 

deep beneath the surface, and capturing the perspectives of the study participants in their own 

words rather than the researcher imposing their views on them. The research was implemented 

using a blended approach.

Study Process
The study was implemented between the last week of November 2021 and the third week of 

April 2022, with four validation workshops spread over the end of April to mid May 2022. As 

LMKLPMKLXIH�MR�ƼKYVI����XLI�WXYH]�TVSGIWW�GSRWMWXIH�SJ�WM\�MXIVEXMZI�WXITW�

Figure 2. The 6-step study process
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Team Composition

8LI�VIWIEVGL�XIEQ�[EW�GEVIJYPP]�WIPIGXIH�XS�VIƽIGX�XLI�QYPXM�GSYRXV]�WGSTI�SJ�XLI�WXYH]��%W�

ƼKYVI���MPPYWXVEXIW��IEGL�SJ�XLI�XLVII�TEVXMGMTEXMRK�GSYRXVMIW�LEH�MXW�S[R�XIEQ��GSQTVMWMRK�

four researchers at different levels of experience. Having researchers on the ground in each 

country facilitated in-person data collection by minimising risks posed by possible inter-country 

'3:-(����VIPEXIH�XVEZIP�VIWXVMGXMSRW�

Study Participants
The study had an overall sample of 358 participants, spread over the three countries, with 

almost half the research participants drawn from Tanzania, about a third from Kenya and just 

SZIV�E�ƼJXL�JVSQ�9KERHE��EW�ƼKYVI���MRHMGEXIW�

*MKYVI����4EVXMGMTERX�TVSƼPI�F]�WI\��ZSGEXMSR�ERH�GSYRXV]

Figure 3. Study team structure and composition
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Table 2 provides a breakdown of the total sample in each country by sex. Overall, 70 percent 

of the sample were female. In Tanzania, females approximated 78 percent of the total study 

participants.

%R�SZIV[LIPQMRK�QENSVMX]������	�SJ�XLI�WEQTPI�SJ�����WXYH]�TEVXMGMTERXW�[IVI�'74�WGLSPEVW���

religious sisters and brothers, priests and a few laypersons.

Data collection methods and the generation of data
%W�LMKLPMKLXIH�MR�ƼKYVI����MRXIVZMI[W��HMWGYWWMSRW�ERH�E�UYERXMXEXMZI�WYVZI]�[IVI�YWIH�EW�XLI�

QEMR�HEXE�GSPPIGXMSR�QIXLSHW��(EXE�QMRMRK�[EW�HSRI�JVSQ�E�NSMRX�GSRWYPXEXMZI�QIIXMRK�LIPH�EX�

inception with the NGLP Executive Secretaries, and subsequently from country consultations 

with representatives of the NGLP management in each country.

More details on the individual data collection methods and process follow.

a. Scholars’ survey: An on-line survey questionnaire was administered in two phases; 

XLI�ƼVWX�FIX[IIR�(IGIQFIV����������ERH�.ERYEV]���������XLVSYKL�ER�EPVIEH]�I\MWXMRK�

8EFPI����2YQFIV�SJ�WXYH]�TEVXMGMTERXW�F]�GSYRXV]�ERH�WI\

Country Female Male Total

Kenya 81 43 124

Tanzania 124 35 ���

Uganda 46 �� 75

Total 251 107 358

Figure 5. Data collection methods
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WhatsApp group in Uganda, and newly formed groups in Kenya and Tanzania, created 

for this purpose; and the second phase comprising follow-up telephone calls between 

.ERYEV]���ERH����������JSV�XLSWI�[LS�HMH�RSX�VIWTSRH�[MXLMR�XLI�WTIGMƼIH�TIVMSH��%W�

indicated in table 3, a total of 186 scholars participated in the survey, of which 75 per 

cent were female.  

8LI�SZIVEPP�WYVZI]�GSQTPIXMSR�VEXI�[EW����TIVGIRX��)ZIR�EJXIV�XEOMRK�MRXS�GSRWMHIVEXMSR�

that there were more females in our samples than males, the response rate was higher 

EQSRK�XLI�JSVQIV����	�XLER�XLI�PEXXIV�KIRHIV����	��&VIEOHS[R�SJ�XLI�HEXE�F]�GSYRXV]�

WLS[W�/IR]E�PIEHMRK�[MXL�XLI�LMKLIWX�TIVGIRXEKI�SJ�VIWTSRWIW����	�MR�XLI�WYVZI]�

JSPPS[IH�F]�8ER^ERME����	�ERH�9KERHE����	�XLSYKL�EW�XEFPI���MRHMGEXIW��MR�EFWSPYXI�

numbers, Tanzania had the largest sample. 

 

Approximately 66 percent of the targeted sample responded online using the WhatsApp 

PMRO��8LMW�MW�ER�EZIVEKI�ƼKYVI��MR�9KERHE��MX�[EW�PS[IV�[MXL����TIVGIRX�SJ�IPMKMFPI�

respondents answering the questionnaire online, while in Kenya and Tanzania, the 

corresponding percentages were higher at 73 percent and 68 percent respectively. Junior 

researchers followed up with the non-responders using WhatsApp and/or the normal 

XIPITLSRI�PMRIW��QEREKMRK�XS�TYWL�XLI�GSQTPIXMSR�VEXI�XS�SZIV����TIVGIRX� 

b. Scholars’ in-depth interviews: Analysis of the data on scholars’ participation in in-depth 

interviews presented in table 4 indicate a reach of 83%, with the highest participation 

VEXI�VIKMWXIVIH�MR�8ER^ERME����	��JSPPS[IH�F]�/IR]E����	�ERH�9KERHE����	��-R�XLMW�

TYVTSWMZI�WEQTPI��SR�EZIVEKI�QSVI�QEPI�WGLSPEVW����	�VIWTSRHIH�XS�XLI�VIUYIWX�JSV�

interviews relative to female scholars (78%). However, in Kenya, there were two additional 

male scholars who were interviewed than planned. 

 

 

8EFPI����7YVZI]�VIWTSRHIRXW�F]�GSYRXV]��WI\�ERH�ZSGEXMSR

Country Female Male Grand 
Total

Lay 
Person

Religious 
Sister

Total Lay 
Person

Priest Religious 
Brother

Total

Kenya 3 46 �� 4 4 11 �� 68

Tanzania 4 �� 63 0 3 11 14 77

Uganda 4 24 28 4 3 6 13 41

Total 11 ��� 140 8 10 28 46 186
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c. 7GLSPEVW��*+(W 

%W�XEFPI���VIZIEPW��E�XSXEP�SJ����WGLSPEVW�[IVI�VIEGLIH�XLVSYKL�*+(W�MR�XLI�XLVII�

GSYRXVMIW��VIƽIGXMRK�E�VIWTSRWI�VEXI�SJ�NYWX�SZIV�LEPJ����	�SJ�[LEX�[I�LEH�I\TIGXIH��

8LIVI�[IVI�E�XSXEP�SJ���*+(�WIWWMSRW����	�SJ�XLI�XEVKIXIH�����%WWIQFPMRK�QIR�JSV�XLI�

WIWWMSRW�[EW�QSVI�HMƾGYPX�XLER�[SQIR�WGLSPEVW� 

d. Key Informant Interviews (KIIs) 

There was no set target for the number of key informants to interview. The categories 

SJ�ƄI\TIVXWƅ�XS�FI�MRXIVZMI[IH�[IVI�MHIRXMƼIH�HYVMRK�XLI�GSYRXV]�GSRWYPXEXMZI�QIIXMRKW�

ERH�JSPPS[�YT�HMWGYWWMSRW�[MXL�XLI�)\IGYXMZI�7IGVIXEVMIW��8LI�GLSMGI�SJ�XLI�WTIGMƼG�/-W�

was left to the discretion of the country and core research teams based on the guiding 

TVMRGMTPIW�SJ�ZEPYI�EHHMXMSR�ERH�TSMRX�SJ�WEXYVEXMSR��8LI�ƼREP�WEQTPI�SJ�OI]�MRJSVQERXW�

were 34 ( 65% female) across the three countries as highlighted in table 6.

8EFPI����-R�HITXL�MRXIVZMI[W�GSRHYGXIH���XEVKIXIH�ZW�EGLMIZIH�WEQTPI�F]�WI\�ERH�GSYRXV]

Country Targeted Sample Achieved Sample

Female Male Total Female Male Total

Kenya 23 11 34 14 13 27

Tanzania 32 � 41 31 6 37

Uganda 13 11 24 8 10 18

Total 68 31 �� 53 �� 82

8EFPI����8SXEP�*+(�WIWWMSRW�GSRHYGXIH�F]�WI\�ERH�GSYRXV]�ERH�XSXEP�TEVXMGMTERXW

FGD SESSIONS

Country Female Only Male Only Mixed Total Sessions Total Participants

Kenya 1 1 1 3 17

Tanzania 2 0 2 4 30

Uganda 0 0 1 1 7

Total 3 1 4 8 54

8EFPI����/I]�MRJSVQERXW�F]�WI\�ERH�GEXIKSV]

Female Male Total

CSP Boards 3 4 7

Executive Secretaries (ES) / ES Office 2 1 3

Host University Representatives 0 2 2

Superiors of the Congregations 4 0 4
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Data Analysis and Validation
The survey, which was quantitative with some open-ended questions, was analysed using 

descriptive statistics, and presented as tables and charts providing additional corroborating 

IZMHIRGI��,S[IZIV��XLI�FYPO�SJ�XLI�HEXE�XLEX�[EW�KIRIVEXIH�[EW�UYEPMXEXMZI��(EXE�EREP]WMW�[EW�

thus guided by the principles and procedures of the qualitative research paradigm. It involved 

the following steps:

1. 4VIPMQMREV]�HEXE�EREP]WMW��8LMW�FIKER�MR�XLI�ƼIPH�ERH�MRGPYHIH�XLI�VIWIEVGLIVWƅ�

VIƽIGXMSRW�SJ�XLI�TVSGIWW��GSRXI\X��GLEPPIRKIW�ERH�SYXGSQIW��8LIWI�[IVI�WLEVIH�[MXL�

the project lead in the form of individual and country-based team reports by the end of 

XLI�ƼIPH[SVO�TIVMSH��8LI]�LIPTIH�XS�MHIRXMJ]�XLI�VIWIEVGLIVWƅ�FMEWIW�ERH�XEOI�XLIWI�MRXS�

consideration in the reporting process.

2. 8VERWGVMTXMSRW�ERH�XVERWPEXMSRW��%PP�MRXIVZMI[W�ERH�*+(W�[IVI�XVERWGVMFIH�ZIVFEXMQ�

and the transcripts cleaned prior to data analysis by the junior researchers and trained 

.EWPMOE�=SYXL�QIQFIVW��-R�XLI�GEWI�SJ�8ER^ERME��[LIVI�QER]�SJ�XLI�MRXIVZMI[W�ERH�*+(W�

were conducted in Kiswahili, the transcripts were translated into English. In all cases, the 

transcripts were validated by the senior researchers.

3. (EXE�GSHMRK�ERH�IRXV]� The qualitative data was coded and thematically analysed both 

manually and electronically using qualitative and mixed methods analysis software 

�1%<5(%������TE]MRK�WTIGMEP�EXXIRXMSR�XS�IQIVKMRK�XLIQIW��WII�XEFPI���ERH�

subthemes linked to the research objectives. The data was further coded by country, 

gender, education level and vocation. 

Service Providers 5 1 6

Corse Facilitators 3 2 5

Cluster Coordinators 4 1 5

Alumni 1 1 2

Total 22 12 34

Table 7. Major coding themes

-QTEGX�SJ�'3:-(�����-RWXMXYXMSREP��4VSKVEQQEXMG��-RHMZMHYEP

Experiences of e- learning

Barriers to e- learning

Participants’ recommendations

3)'(�EWWIWWQIRX�GVMXIVME��6IPIZERGI��)JJIGXMZIRIWW��)JJMGMIRG]��7YWXEMREFMPMX]��1SXMZEXMSR��8IGLRMGEP�ERH�
Infrastructural Capacity)
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4. 8VMERKYPEXMSR� The data from the different sources were triangulated (qualitative and 

quantitative and across countries) with consideration for what was common as well as 

unique across the different locales.

5. 4VIWIRXEXMSR�SJ�ƼRHMRKW��8LI�WXYH]�ƼRHMRKW�MR�XLMW�VITSVX�EVI�TVIWIRXIH�PEVKIP]�MR�

narrative form with voices of the interviewees.

6. :EPMHEXMSR�SJ�VIWYPXW� The NGLP Boards in each country and Porticus independently 

ZEPMHEXIH�XLI�WXYH]�ƼRHMRKW�EW�FIMRK�E�XVYI�VIƽIGXMSR�SJ�XLI�WMXYEXMSR�SR�XLI�KVSYRH���7II�

box 2).

All issues raised by the validation meeting participants were reviewed, and incorporated into 

XLI�ƼREP�VITSVX�EW�ETTVSTVMEXI�

Quality Assurance and Ethics
Quality assurance mechanisms were in-built into the study process to ensure rigour in data 

collection, ethical conduct and credibility of outcomes. They included:

1. Orientation workshops undertaken virtually to promote common understanding of the 

purpose of the study, application of the tools, procedures and expectations.

2. Virtual capacity strengthening workshops were built into the process for tools 

HIZIPSTQIRX��ƼREPMWEXMSR�SJ�XLI�GSHMRK�JVEQI[SVO�ERH�ZEPMHEXMSR��8LI�TEVXMGMTEXSV]�

Box 2. Voices from the validation meetings

Congratulations to the team. The report is very accessible and credible and what I think the 

consultants have done is to verbalise our own sort of intuitive insights that we have always had 

as facilitators or teachers or lecturers, as well as participating in training and things like that. — 

Participant, Kenya

Having reviewed the above-listed recommendation, and based on the previous online discussion and 

presentations by the JASLIKA team I think the recommendations are quite exhaustive. I therefore 

recommend them for further action. — Written feedback from Tanzania

-X�[EW�ZIV]�MRXIVIWXMRK�VIEHMRK�XLI�HVEJX�VITSVX�XLEX�]SY�TYX�XSKIXLIV�XS�EVXMGYPEXI�XLI�ƼRHMRKW�SJ�XLMW�

work. And listening to your presentation has been very informative. I enjoyed the level of detail in 

some sections of the report. — Participant, Uganda

That’s an excellent point that you are raising; that we cannot operate in silos. — Participant, Porticus
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approach taken in these sessions encouraged active participation by both senior and 

junior researchers, thereby enhancing ownership of the process and outcomes.

3. Regular check-in status meetings to monitor progress and harmonisation across 

countries were organised, facilitated by the Project Lead. They doubled as opportunities 

to identify possible challenges and troubleshoot.

4. 7IRMSV�VIWIEVGLIVW�MR�IEGL�GSYRXV]�XSSO�E�PIEH�MR�GSRHYGXMRK�MRXIVZMI[W�ERH�*+(W�ETEVX�

from selected key informant interviews for which the Project Lead took responsibility. 

Junior researchers were involved in the qualitative data collection process in capacity 

development positions and were involved in note taking, transcribing and coding of the 

data. In the case of Kenya, an additional senior researcher was assigned to support 

the country team in conducting some of the interviews. In Tanzania, a Jaslika Youth 

member who had been adequately trained and adept in conducting qualitative interviews 

supported the country team virtually by undertaking selected in-depth interviews.

5. The quantitative survey was administered and managed online by the Jaslika Project 

3ƾGIV�[LSWI�XEWOW�MRGPYHIH�HEXE�QEREKIQIRX��,S[IZIV��GSYRXV]�FEWIH�NYRMSV�

researchers followed up on phone/WhatsApp to ensure completion of the questionnaire. 

Prior to the implementation of the survey, a pre-test was done to ensure clarity of the 

instrument and relevance of the questions.

6. 8LI�HEXE�GSHIH�F]�NYRMSV�VIWIEVGLIVW�[EW�HSYFPI�GLIGOIH�MRHITIRHIRXP]�ERH�ZIVMƼIH�F]�

senior researchers for accuracy and consistency.

7. Taking informed consent of all research participants was mandatory. Anonymity and 

GSRƼHIRXMEPMX]�[IVI�EWWYVIH�XLVSYKL�EWWMKRMRK�YRMUYI�MHIRXMƼGEXMSR�RYQFIVW�JSV�EPP�

WXYH]�TEVXMGMTERXW�ERH�VIQSZMRK�ER]�TIVWSREP�MHIRXMƼIVW�JVSQ�XLI�MRXIVZMI[�XVERWGVMTXW��

The redacted transcripts were stored in a shared drive with access restricted to the 

4VSNIGX�0IEH��4VSNIGX�3ƾGIV�ERH�WTIGMƼG�VIWIEVGLIVW�EW�RIGIWWEV]�

Challenges and Limitations
%W�MRMXMEPP]�GSRGITXYEPMWIH��XLI�ƼIPH[SVO�[EW�XS�XEOI�TPEGI�FIX[IIR���XS����(IGIQFIV��������

Given the reality on the ground, we had to modify the timeline, kicking off the data collection 

TVSGIWW�[MXL�XLI�EHQMRMWXVEXMSR�SJ�XLI�SRPMRI�WYVZI]�SR�XLI���XL�SJ�(IGIQFIV��-R�EHHMXMSR�XS�XLI�

PEXI�WXEVX��XLIVI�[IVI�ƼZI�QEMR�GLEPPIRKIW�XLEX�[I�JEGIH�MR�EGGIWWMRK�XLI�WXYH]�TEVXMGMTERXW��

WGLIHYPMRK�SJ�ETTSMRXQIRXW�ERH�SVKERMWMRK�*+(W�

1. We started the process in the midst of the festive season when the institutions and 

SƾGIW�GPSWIH�HS[R�JSV�XLI�LSPMHE]W��;I�[IVI�YREFPI�XS�WIGYVI�MRXIVZMI[W�YRXMP�EJXIV�

'LVMWXQEW��XLI�ƼVWX�ETTSMRXQIRXW�[I�KSX�[IVI�SR�XLI���XL�SJ�(IGIQFIV�MR�/IR]E�ERH�
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8ER^ERME��ERH���XL�SJ�(IGIQFIV�MR�9KERHE�

��� 1SWX�HMƾGYPX�XS�SVKERMWI�[IVI�XLI�*+(W�EW�XEVKIXIH�TEVXMGMTERXW�LEH�HMWTIVWIH�JSV�XLI�

holidays, and were not expected back until after the 10th of January, especially in the 

case of Kenya and Uganda and were therefore not available for being interviewed in-

person.

3. Virtual interviews were not always an option. Many of the targeted informants had 

challenges in accessing internet or mobile telephone networks or not having access 

to appropriate devices in their home areas, especially if they were far away from major 

urban towns . Neither was it possible for the research team members to travel 6 to 10 

hours to some of the distant locations where the scholars were resident.

��� 'SQTIXMRK�TVMSVMXMIW�ERH�GSRƽMGXW�MR�XLIMV�GSYVWI�XMQIXEFPIW�QEHI�MX�HMƾGYPX�JSV�WGLSPEVW�

XS�GSQI�XSKIXLIV�ERH�TEVXMGMTEXI�MR�*+(W��WMRGI�XLIWI�VIUYMVIH�XLIQ�XS�FI�MR�SRI�TPEGI�EX�

any one time.

��� %RSXLIV�QENSV�JEGXSV�XLEX�EJJIGXIH�XLI�ƼIPH[SVO�TVSGIWW�[EW�XLI�MPP�LIEPXL�SJ�WSQI�

XEVKIXIH�TEVXMGMTERXW�ERH�VIWIEVGL�XIEQ�QIQFIVW�HYI�XS�'3:-(����MRJIGXMSR�ERH�SV�

XLI�ƽY��8LIVI�[IVI�WIZIVEP�TSWXTSRIQIRXW�GERGIPPEXMSRW�SJ�ETTSMRXQIRXW�JSV�XLI�WEQI�

reason, while other appointments were affected by bereavements.
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CHAPTER THREE 
PERCEPTIONS AND BARRIERS

ُ

We started doing online learning and that is when I started to appreciate the new 
system. You know as human beings we have been evolving, we started with the 
RISPMXLMG�VIZSPYXMSR�XLIR�XLIVI�[EW�XLI�WGMIRXMƼG�VIZSPYXMSR�ERH�RS[�[I�EVI�EX�XLI�EKI�
of information and communication revolution and despite the challenges I can say that 
there are a number of factors we can say that are favouring scholars. On the matters of 
time, it has saved a lot of time for the scholars. It is also cost effective, it is somehow 
cheaper compared to using transport on a daily basis. �/)�����*+(�67�*

COVID-19 has brought new ideas of learning, that learning does not need a classroom 
setup, you can learn as long as you're able to communicate with facilitators online. Even 
EX�LSQI�TISTPI�GER�PIEVR��IZIR�MR�XLI�SƾGI�TISTPI�GER�PIEVR��XLMW�QSHEPMX]�SJ�PIEVRMRK�
does not need a classroom setting. The big difference to me is that online learning 
needs much knowledge on how you can operate those devices, it needs a strong internet 
so that you can manage to communicate between you and supervisor, so if you don’t 
have enough knowledge on how to operate the devices it brings a lot of challenges. 
Sometimes you can fail to get full content if you don't have knowledge on how to operate. 
And sometimes incur a lot of cost rather than physical learning. �8>�����*+(�67�*

This online you really don’t take so many things seriously, you lose that touch with your 
peers with your colleagues but it's not of their making of course, it’s COVID that brought 
that. Physical interaction creates that bonding and relationship amongst the people that 
even you know, at least I know each and every one of my cohort, that is 2019 but it is 
because we were meeting physically. During the COVID period, this was not possible and 
reduced the rate of peer learning. �9+�����-(-�04�1

Introduction
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8LMW�MW�XLI�ƼVWX�SJ�X[S�GLETXIVW�XLEX�TVIWIRXW�ƼRHMRKW�SJ�XLI�WXYH]��-X�I\TPSVIW�TIVGITXMSRW�SJ�

study participants on e-learning and the barriers to its low uptake by Catholic scholars within 

XLI�GSRXI\X�SJ�XLI�MQTEGX�SJ�'3:-(�����ERH�MXW�IJJIGXW�SR�XLI�2+04�

Impact of COVID-19 on the Scholarship Programme
8LI�MQTEGX�SJ�XLI�'3:-(����TERHIQMG�SR�2+04�[EW�JIPX�EX�MRWXMXYXMSREP��TVSKVEQQEXMG�ERH�

individual levels.

Institutional level impact

8LI�'3:-(����TERHIQMG�QMXMKEXMSR�QIEWYVIW�TYX�MR�TPEGI�F]�KSZIVRQIRXW�[SVPH[MHI�LEH�

an unprecedented impact on teaching and learning processes and outcomes, bringing with 

MX�WMKRMƼGERX�HMWVYTXMSRW�XS�XLI�TVSZMWMSR�SJ�IHYGEXMSR�EGVSWW�XLI�KPSFI��-X�MRGVIEWIH�PIEVRMRK�

losses and widened pre-existing inequalities in and through education. It caught governments 

and institutions of higher learning, especially in the global south unawares. Institutions 

were forced to adapt to the new realities' many scrambling to adopt online learning delivery 

W]WXIQW�ERH�XS�ƼRH�EPXIVREXMZIW�XS�TL]WMGEP��JEGI�XS�JEGI�PIEVRMRK��SV�VMWO�SFWSPIWGIRGI��

While there were instances where the migration to online delivery modes were successful, 

study participants pointed out that this was not always the case in the institutions that they 

were enrolled in. Because the intention of religious scholars was to acquire higher education 

UYEPMƼGEXMSRW��TSWXKVEHYEXI��YRHIVKVEHYEXI��HMTPSQE�SV�GIVXMƼGEXI�PIZIPW�MR�ƼIPHW�SJ�XLIMV�

choice, the teaching-learning environments in the universities and other institutions that they 

joined was critical and affected learning outcomes, including in the mandatory NGLP courses.

In all three East African countries, institutions of higher learning, along with basic education 

MRWXMXYXMSRW�GPSWIH�HS[R�MRHIƼRMXIP]�MR�1EVGL�������FYX�XLIMV�VISTIRMRK�HE]�ZEVMIH�JVSQ�SRI�

country to another, with Tanzania experiencing the shortest period of closure as table 8 

indicates.
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8LI�VISTIRMRK�[EW�HSRI�MR�E�TLEWIH�QERRIV��[MXL�PIEVRIVW�ƼVWX�EGGIWWMRK�VIQSXI�PIEVRMRK�

months ahead of returning to campus for in-person classes. The words of this scholar from 

Tanzania resonated with the experiences of her peers from Kenya and Uganda:

This pandemic really affected us because the colleges were closed and 

we returned home without knowing when it would end. When we were at 

home the government insisted on self-studying online at home but we 

were not very successful . �8>�����-(-�67�*

Some institutions of higher learning had better internet infrastructure, and were therefore able 

to make the transition to online learning earlier than others. According to a key informant, 

Strathmore University in Kenya, for example, took only four days to migrate to an online mode 

(KE/001/KII/SP/F). In Uganda, the Kisubi Catholic University and Uganda Martyrs University, 

Nkonzi reopened to remote learning by April and May 2020 respectively as compared to 

Makerere University in July 2021. It is notable that the private institutions, like Strathmore 

9RMZIVWMX]��EVI�ƼRERGMEPP]�FIXXIV�IRHS[IH�GSQTEVIH�XS�XLI�PEXXIV��[LMGL�MW�TYFPMG�

+IRIVEPP]��XLI�PEGO�SJ�MRWXMXYXMSREP�VIEHMRIWW�XS�LERHPI�SRPMRI�GPEWWIW�EX�XLI�SRWIX�SJ�'3:-(����

caused delays in resumption of learning, with some facilitators/lecturers rushing through 

lessons once remote classes began. The priority appeared to be on ensuring the closure of the 

semester by holding examinations, rather than ensuring that learning had actually taken place.

The university wanted to simply close in the calendar year. Because 

XLIVI�EVI�WSQI�PIGXYVIVW�[LS�HMH�RSX�XIEGL��PMOI�XLEX�ƼVWX�WIQIWXIV�XLI]�

did not teach, so it was a matter of doing the exams, then considering 

XLI�WIQIWXIV�ƼRMWLIH��7S�QE]FI��]SY�HS�I\EQW�ERH�XLI]�WE]��ƈLI�LEW�

ƼRMWLIHƉ���9+�����-(-�04�1

In some cases, there was poor planning of lessons, since there was no timetable provided. 

The scheduling of lessons, it was claimed by scholars, was at the discretion of the lecturers/

course facilitators based on their convenience, sometimes resulting in shorter interactions with 

learners. Alleged one scholar,

Table 8. Closure of institutions of higher learning in East African countries due to COVID-19

Country COVID-19 Closure Reopening for On-line 
Learning

Reopening for Contact 
Learning

Kenya March 2020 September 2020 January 2021

Tanzania March 2020 April 2020 June 2020

Uganda March 2020 April 2020 November 2020
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I’m giving an example of the university - we used to sign for the hours 

XLEX�XLI�PIGXYVIVW�LEZI�ƼRMWLIH�EXXIRHMRK��&YX�[MXL�SRPMRI��]SY�WII�XLMW�

man can come and talk for 45 minutes when you know he is supposed 

to take 2 hours. So he takes 30 minutes and he goes, he tells you I have 

ƼRMWLIH��(Ibid)

,MKLIV�IHYGEXMSR�MRWXMXYXMSRW�EPWS�LEH�XS�VIGSRƼKYVI�XLIMV�TL]WMGEP�IRZMVSRQIRX�XS�GSQTP]�

[MXL�XLI�'3:-(����QMXMKEXMSR�QIEWYVIW��*SV�I\EQTPI��EX�/IR]EXXE�9RMZIVWMX]�MR�/IR]E��QSVI�

space was created to enable physical distancing by demolishing the walls between smaller 

classrooms that were adjacent to each other. At the same time, a rotational system was 

introduced whereby students accessed physical learning in batches, depending on cohort and 

course.

Provision of in-person learning also meant making changes in which the university community 

interacted with one another, professionally or socially. Following government requirements, 

everyone on campus was expected to wear masks, handwash, and maintain social distance 

JVSQ�SRI�ERSXLIV�MR�ERH�SYXWMHI�XLI�GPEWWVSSQ��8>�����-(-�04�1�

Programme level impact

The scholars are enrolled in various institutions in their countries of residence. This means 

that the digital divide between public and private institutions that existed at the start of the 

pandemic, affected their access to online learning, depending on where they were enrolled. An 

informant observed that, “Students who were in private institutions are the ones who were in 

school; the ones in public were not” (UG/030/KII/ES/M).

The mandatory courses offered under the Scholarship Programme had initially been 

conceptualised for in-person learning. Thus, the programme, like the education sector as a 

[LSPI��[EW�GEYKLX�YRTVITEVIH�XS�HIEP�[MXL�XLI�MQTEGX�SJ�'3:-(����SR�PIEVRMRK��-X�[EW�RSX�

always successful in migrating to online modes for a variety of factors discussed later in 

this chapter. In some instances, the implementation of courses had to be postponed; for 

I\EQTPI��)\IGYXMZI�1EREKIQIRX�[IRX�XLVSYKL�E�VIZMI[�TVSGIWW�MR�����������XS�QEOI�MX�

relevant and eliminate overlaps with Servant Leadership, but could not be implemented as 

SVMKMREPP]�ERXMGMTEXIH�FIGEYWI�'3:-(����TVIZIRXIH�LSPHMRK�ƈE�JEGI�XS�JEGI�GPEWWƉ��-X�[EW�ƼREPP]�

implemented in Kenya and Uganda in 2021 with some groups of scholars, but was rescheduled 

in Tanzania from November 2021 to April 2022 (KE/001/KII/SP/F).

'SRƼVQMRK�XLI�VIWGLIHYPMRK�SJ�XLI�)\IGYXMZI�1EREKIQIRX�GSYVWI��E�OI]�MRJSVQERX�PEQIRXIH�
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COVID-19 has affected the courses very much because we had a 

timetable where we had planned already. For instance, last year, we had 

a plan to roll out the Executive Management training with Strathmore, 

which is in Nairobi, which was in lockdown. It was never possible to 

travel. So we did not do it hence we are planning to do it this year [2022], 

HYVMRK�GPEWW�WIWWMSRW�[LMGL�MW�KSMRK�XS�FI�ZIV]�HMƾGYPX��FYX�MX�LEW�XS�

FI�HSRI�FIGEYWI�HYVMRK�XLI�ƼVWX�UYEVXIV�SJ�XLI�]IEV��[I�RIIH�XS�ƼRMWL�

up that activity. So remember we have three years and in three years, 

you need to make sure that a scholar is trained on Child Protection, 

Servant Leadership and Executive Management [depending on the 

IHYGEXMSR�PIZIP�SJ�XLI�WGLSPEVA��2S[��JSV�MRWXERGI��XLSWI�[LS�ƼRMWLIH�

last year were only trained in Child Protection. That means if the main 

objective - the vision - was to make sure that we have an accountant 

who has the skills about Child Protection, Executive Management and 

Servant Leadership, automatically this accountant has only gone out 

with Child Protection and Safeguarding skills so two more courses are 

pending. So I am not so sure if this scholar is going to have an impact 

as it was planned before because the purpose of the courses was not 

only to instil knowledge about the Executive Management about Servant 

Leadership. So it affected the vision and the objectives of having these 

people well trained in that particular angle. So, for me, I would say the 

CSP vision and objectives have not been met for now due to COVID-19. 

(TZ/003/KII/ES/M)

Even when a course, like the Servant Leadership was offered virtually, the organisers faced 

multiple challenges implementing it. A key informant noted that despite the remote mode of 

delivery of the course, the logistics had to be done physically.

You need to buy the data, you need to get the facilitators 

accommodation, you need to put them in one single room, you need to 

make sure the equipment is working, you need to get the IT. They have 

GSRƼKYVIH�XLMW�XLMRK�MR�WYGL�E�[E]�XLEX�MX�[MPP�KMZI�XLI�WXYHIRXW�[LS�

were watching a beautiful experience. All that stuff has to be done. I 

mean, you still have to do this physically despite the total lockdown. 

You have to go to the bank and pick up the money, send it to each of the 

scholars. You have to make sure that on a daily basis you are having 

those inner reviews so it was really, it was a hard thing for you to run in a 

lockdown kind of scenario. (UG/030/KII/ES/M)
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'3:-(����[EW�TIVGIMZIH�EW�ƈXLI�HMWIEWI�[LMGL�HIWXVS]IH�IZIV]XLMRK��MX�QEHI�IZIV]XLMRK�RSX�

XS�FI�MR�SVHIVƉ��/)�����-(-�67�1��3RI�SJ�XLI�XLMRKW�XLEX�[EW�RSX�ƈMR�SVHIVƉ�[EW�XLI�[E]�XLI�

courses were delivered. It was no longer feasible for scholars from different institutions to 

converge in one central venue to learn. Instead, a hybrid model was adopted to ensure physical 

distancing - one that allowed the majority to join in “online and some were on-site because of 

the issue of the numbers” (Ibid).

Impact at the individual level

At the individual level, scholars expressed their frustration at the delays in completion of the 

GSYVWI�ERH�GSRWIUYIRX�HIJIVQIRX�SJ�XLIMV�KVEHYEXMSR�FIGEYWI�SJ�XLI�'3:-(����GPSWYVIW�

�/)�����*+(�67�1-<)(��9+�����-(-�04�1��%�WGLSPEV�HIWGVMFIH�LS[�XLI�QMXMKEXMSR�QIEWYVIW�

TYX�MR�TPEGI�JSV�'3:-(����TERHIQMG�PIH�XS�VIWGLIHYPMRK�ERH�WXEKKIVMRK�SJ�XLI�QERHEXSV]�

courses, resulting in the deferment in completion of their course of study.

The one for Servant Leadership - I did the one for Servant Leadership 

in 2020. Then last year I was supposed to have that one for Child 

Protection. But because of COVID, they had to be put into segments. 

The people were just having it in regions. So, ours they are still planning 

but some of us have already done it; they had it last month in December. 

They went to Dar es Salaam. So, for us, ours is near, nearly to come. 

�8>�����-(-�67�*

Because of the mandatory NGLP courses, the scholars feared they would not be able to 

KVEHYEXI�[MXLSYX�YRHIVXEOMRK�XLIWI�IZIR�MJ�XLI]�LEH�GSQTPIXIH�EPP�SXLIV�YRMXW�MR�XLIMV�ƼIPHW�SJ�

study. In addition to the delays, some scholars indicated that their performance had declined 

as a result of online learning, attributing this largely to the lack of discussion groups, non-

engaging facilitators, little or no feedback, connectivity and other technology related challenges 

discussed in more detail in the section on barriers. Others felt let down, that their expectations 

of the course had not been met,

I wanted this course to make me a strong person and somebody who 

is equipped with those skills of a leader who is hands-on. But now I 

have missed that because I wanted to get leadership skills so that I can 

improve our school. I can say even the teachers should be an example 

to them but I have not practised though I am learning, but after learning I 

just come back home and sleep. But if it could be like after the course, I 

GSQI�ERH�ETTP]�XLSWI�WOMPPW�-�LEZI�KEMRIH��-X�[SYPH�FI�ZIV]�ƼRI��FYX�RS[�
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when we open I may apply them but not as when I was fresh and so it 

has greatly affected me. �9+�����-(-�04�1

3J�HIITIV�WMKRMƼGERGI�[EW�XLI�TW]GLSPSKMGEP�XVEYQE�I\TIVMIRGIH�F]�XLI�WGLSPEVW��MR�EPP�XLVII�

countries study participants talked of being either infected by the coronavirus or affected by 

MX�SV�FSXL��/)�����-(-�67�*��/)�����/--�&�*��8LI�GSRWXERX�JIEV�SJ�MRJIGXMSR�I\EGIVFEXIH�F]�

WXSVMIW�SJ�'3:-(����VIPEXIH�HIEXLW�VITSVXIH�MR�XLI�QIHME�ERH�GSQQYRMGEXIH�XLVSYKL�WSGMEP�

networks made learning less of a priority for many of the scholars, with their health and safety 

taking centre stage. Thus, with the pandemic raging and infection and bereavement rates on 

the rise, the ability of many scholars to concentrate on studies diminished. This was succinctly 

expressed by a Ugandan scholar,

COVID psychologically affected us, our brains, our emotions, our 

everything and the learning. The learning process may not be as before 

because some have been affected; they have had COVID like let me 

give you one example, we lost our sister, last year who was on catholic 

scholarship. She didn’t complete it. She was doing BA in Kyambogo in 

education. She died in June. (UG/001/KII/B/F)

8LI�TL]WMGEP�ERH�GSRWIUYIRXP]�WSGMEP�MWSPEXMSR�GEYWIH�F]�XLI�'3:-(����QMXMKEXMSR�QIEWYVIW�

in all three countries, albeit to varying extent, impacted on the individual’s psychological well-

being and access to learning,

When COVID came people were isolated and enclosed in different areas. 

So the challenge was, how do we go and meet with different people 

and that it was a must we need to go and learn. It was a bit challenging 

because travelling was also another problem. It was not safe to get into 

contact with so many people and we only made it through by the Grace 

of God and praying. �/)�����-(-�67�1

Finally, for many who accessed classes online from their homes or places of work, there was a 

blurring of boundaries between their personal, professional and school responsibilities.

Experiences of e-learning

Among the four mandatory CSP courses, Servant Leadership was the only one that had 

migrated fully to online instruction. Executive Management, which included a brief unit on IT, 

[EW�XEYKLX�SƿMRI�EW�[EW�'LMPH�4VSXIGXMSR��7SQIXMQIW��VIQSXI�QIXLSHW�[IVI�YWIH�FIGEYWI�SJ�

the restrictions on accessing large groups physically, but these were more of “screen teaching” 
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as one service provider described it. “Screen teaching” in the present context, refers to lecturing 

on a video conferencing platform without adapting the pedagogy to interactive remote learning 

strategies.

3ZIVEPP��SRI�MR�JSYV�WGLSPEVW����	�TEVXMGMTEXMRK�MR�XLI�UYERXMXEXMZI�WYVZI]�MHIRXMƼIH�SRPMRI�

GPEWWIW�HYVMRK�XLI�'3:-(����TERHIQMG�EW�XLI�QSWX�IJJIGXMZI�QSHEPMX]�JSV�HIPMZIVMRK�PIEVRMRK��

8LMW�MW�GETXYVIH�MR�ƼKYVI���

,S[IZIV��EW�ƼKYVI���VIZIEPW��NYWX�SZIV�SRI�ƼJXL�SJ�XLI�WYVZI]IH�WXYH]�TEVXMGMTERXW�VIWTSRHIH�

MR�XLI�EƾVQEXMZI�[LIR�EWOIH�MJ�XLI]�LEH�EXXIRHIH�XLI�QERHEXSV]�7IVZERX�0IEHIVWLMT�GSYVWI�

online.

8LSYKL�EX�ƼVWX�KPERGI�XLI�PIZIP�SJ�TEVXMGMTEXMSR�MR�XLMW�QERHEXSV]�GSYVWI�ETTIEVW�XS�FI�ZIV]�PS[��

it must be remembered that it is not offered to all scholars but is restricted to undergraduate 

and postgraduate programmes. Thus, this cannot be taken as an accurate measure of the 

exposure of the NGLP scholars with different remote learning modalities. The qualitative 

MRXIVZMI[W�ERH�*+(W�VIZIEPIH�E�WGIREVMS�[LIVI�QER]�SJ�XLI�WGLSPEVW��IWTIGMEPP]�MR�/IR]E�ERH�

Uganda, had participated in courses, whether CSP or non-CSP, which were offered online. The 

*MKYVI����7GLSPEV�TIVWTIGXMZI�SJ�QSWX�IJJIGXMZI�QSHEPMX]�JSV�HIPMZIVMRK�PIEVRMRK�HYVMRK�'3:-(���

*MKYVI����4IVGIRXEKI�SJ�WGLSPEVW�[LS�EXXIRHIH�SRPMRI�XLI�QERHEXSV]�'74�7IVZERX�0IEHIVWLMT5

5 Physical classes mean those attended in person on a classroom | Online classes includes session delivered via virtual internet 
based platforms and e-learning platforms | Blended means session delivered partly as online and partly physical | In the hybrid 
model, some students attend class in-person, while others join the class virtually from home. Educators teach remote and in-
person students at the same time using tools like video conferencing hardware and software.
LXXTW���VIWSYVGIW�S[PPEFW�GSQ�FPSK�L]FVMH�PIEVRMRK�
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discussion in the following paragraphs is thus informed by the experiences of the scholars, 

based on the use of a variety of remote learning strategies. As the narrative reveals, their 

experiences were both positive and negative.

Positive experiences

There was a sense of the “inevitability” of embracing remote learning. “Technology has come, I 

QYWX�EGGITX�MXƉ��WEMH�SRI�WGLSPEV��ƈ-�GER�X�MRWMWX�XLEX�XLMW�MW�[LEX�-�[ERX��RS���8>�����-(-�67�*��

A key informant from Tanzania argued, echoing the perspectives of many others, including 

scholars, across all countries:

Technology has been and is growing, and we must embrace technology 

in the present. And even as I say our country is scattered, students 

are scattered, there are many colleges, I think this will also help us by 

making sure we reach our goals on time. (TZ/028/KII/B/F)

For some scholars, the on-line learning experiences were enriching, giving “ample opportunity 

JSV�QSVI�HMWGSZIV]��QSVI�FVSEHIRMRK�SJ�ORS[PIHKI�ƈ��9+�����*+(�67�1M\IH��8LI]�HMWGSZIVIH�

online learning communities,

Where we could post questions on the Canvas and we’d say please 

respond. And people would respond immediately and by the following 

day, people have already submitted, whereas if you give an assignment 

in a face-to-face environment, people will not respond maybe for the 

next two weeks, but here (online learning) was like instant. 

(UG/004/KII/CF/F)

It also opened up horizons by connecting scholars to the world beyond their immediate 

IRZMVSRQIRX��3RI�*+(�TEVXMGMTERX�VIPEXIH�LS[�MX�IREFPIH�GSRRIGXMRK�ƈHMJJIVIRX�TISTPI��XLEX�MW��

]SY�GER�QIIX�MRXIVREXMSREP�TISTPI��[LS�[SYPH�TL]WMGEPP]�FI�HMƾGYPX�XS�QIIX��TISTPI�SJ�HMJJIVIRX�

REXMSREPMXMIWƉ��8>�����*+(�67�*��%RSXLIV�WGLSPEV��E�PE]TIVWSR��WYQQIH�YT�LMW�I\TIVMIRGI�MR�

the following words:

=IW��XLI]�[IVI�ZIV]�QER]�ZIV]�QER]�FIRIƼXW�MR�XLEX��ƼVWX�SJ�EPP�XLI�

mobilisation which was there and then linking to different colleagues 

and the resources we connected to - the canvas structure - very 

resourceful; the knowledge which we got, the lecturers, the instructors 

who gave their time and then linking up, I thought they were very very 

good and very positive and I feel that I learnt a lot. We are having 
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different people spread all over the continent still all over the whole 

world but still you can be brought together as a group. It was a nice 

experience and I remember when we were graduating, we were taking 

a photo, and a group photo from the screens; can you imagine? It is so 

beautiful, linking up with different people and of course not spending a 

lot of money travelling and saving time... yeah, it was good. 

�9+�����-(-�04�1

7SQI�ETTVIGMEXIH�4SVXMGYW�JSV�XLIMV�ƽI\MFMPMX]�ERH�WYTTSVX�XLI]�TVSZMHIH�EW�E�VIWTSRWI�XS�XLI�

'3:-(����TERHIQMG��&IGEYWI�SJ�XLMW�WYTTSVX��XLI]�[IVI�EFPI�XS�EGGIWW�GSYVWI�QEXIVMEPW�SRPMRI��

which they could read at their convenience and study from home without external interference 

�9+�����-(-�67�1��9+�����-(-�04�1��9+�����-(-�04�1��ERH�[MXLSYX�XLI�MRGSRZIRMIRGI�

SJ�[EOMRK�YT�IEVP]��TVITEVMRK�SRIWIPJ�JSV�GSQQYXMRK�ERH�REZMKEXMRK�XLVSYKL�LIEZ]�XVEƾG�

IWTIGMEPP]�[LIR�MX�W�LSX��ERH�WTIRHMRK�QSRI]�SR�XVERWTSVX��/)�����-(-�67�*��8LIVI�[IVI�XLSWI�

who preferred the solitude, the quietness especially when doing exams, which enabled them “to 

concentrate than when I am in a crowd” claiming that it was “more comfortable for me to do it 

all alone because I am able to think about what I am doing” (Ibid).

Negative experiences

However, as one Kenya-based key informant pointed out, there were both advantages and 

disadvantages to online learning. While on the one hand it was good because it was “much 

easier, they didn’t have to hassle and all that” (KE/032/KII/L/F), on the other hand,

It compromised education in the sense that they were not interacting 

with people, and the lecturer could have been teaching from wherever ... 

the toilet or wherever. You know that kind of thing.. And the exam, I don't 

think those exams were really done well. You know, like compromised. 

So the rate of education has really gone down because education is 

really interaction and discussion and all that. That's what I would have. 

Though now they have gone back to school, they are learning. (Ibid)

Indeed, there were many more negative than positive experiences as related by the scholars 

and other key stakeholders. The scholars missed interacting with peers socially and physically, 

affecting the way they discussed assignments, practised what they learnt, bonding with their 

TIIVW�ERH�PIEVRMRK�JVSQ�SRI�ERSXLIV��9+�����-(-�04�1��/)�����-(-�67�*��/)�����-(-�67�*�

Some complained of course facilitators who did not have the right skills to engage online 

Uptake of E- learning by Catholic Scholars in Kenya, Tanzania and Uganda: A Rapid Inquiry – Synthesis Report 28



learners, “who is just like preaching” or “taking you non-stop for a full day and you lose interest 

ERH�XVEGOƉ��9+�����-(-�04�1��'SRJIWWIH�XLI�MRJSVQERX��ƈ=SY�NYWX�PSK�MR�JSV�XLI�TYVTSWIW�SJ�

logging in; you don't really feel that you’re in class” (Ibid). Another scholar complained,

When the class was launched, you were not even allowed to put on the 

microphone, so.even if you had a question sometimes you could not 

reach on to the teacher. They were saying, write the question and you 

don't even know where to start to write, with the telephone it was very 

hard to write some question. �/)�����-(-�67�*

There were also complaints that the online learning “system” setup “failed due to internet 

GLEPPIRKIW��7S�MX�GEQI�XS�E�TSMRX�[LIVI�]SY�[EWXI�XMQI�[MXLSYX�WYGGIWWƉ��8>�����*+(�67�*�

Scholars also talked of larger classes than they had been used to during in-person sessions. 

One of the consequences of this was not being able to get some information “because the 

GPEWW�MW�WS�FMK�ERH�WSQI�WXYHIRXW�GSYPH�FI�PIJX�SYXƉ��9+�����-(-�67�*��%RSXLIV�WGLSPEV�

recalled,

We were limited, you know you're having a class of about 50 people that 

is one branch, that is Rubaga. At least, we knew each other we would 

interact and we would really be very active. But now when it comes 

to online classes, you're joined with other campuses, with Mbale you 

join with Masaka, with Nkozi, you realise you have something like 200 

participants in one class.��9+�����-(-�04�1

The preference for physical, in-person classes by many scholars was pragmatic. In the words 

of Kenyan scholars,

[When] we are through with class, then I have an opportunity to attend 

the library, an opportunity to see the teacher for something private 

that I think I did not understand. So there are a lot of those for physical 

classes. �/)�����-(-�67�*

Sometimes the interaction with the lecturer is very enriching when we 

are listening to him and we would ask questions and he would clarify 

and that way, I will be able to understand better than when I am doing it 

online. �/)�����-(-�67�*

Other scholars fear the unknown. They feared not understanding and having the skills to use 

the internet platforms effectively. For example, one scholar, asked by the researcher of her 

views, responded “Online, I fear it”. When further probed why she feared it, she explained, 
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“Because I have stayed for long without studying. At least if the teacher is close, we can have 

WSQI�TVEGXMGIƉ��8>�����-(-�67�*�

Scholars preferred physical forums as providing more opportunities for exchanging ideas, 

collaboration and problem solving.

But when we are together, I understand A, then you understand B, if we 

WLEVI�XSKIXLIV��]SY�ƼRH�XLEX�[I�EVI�FYMPHMRK�E�ZIV]�WXVSRK�XLMRK��8LSYKL��

in this online programme that we are sharing, we are given assignments 

PMOI�XLEX��HMWGYWWMRK�XSKIXLIV��=SY�ƼRH�XLEX�MX�MW�RSX�EW�EGXMZI�EW�[LIR�

we meet physically. When we meet together like that, we are going to 

share different ideas. For instance, challenges which I am facing in 

Q]�QMWWMSR�MR�E�GIVXEMR�WXEXMSR��]SY�QE]�ƼRH�XLEX�ERSXLIV�TIVWSR�JVSQ�

another corner of this country is facing the same. When we share, do 

]SY�ƼRH�XLEX�XLMW�TVSFPIQ�MW�WSPZEFPI#�6EXLIV�XLER�MJ�-�EQ�EPSRI��LS[�GER�

-�WSPZI�MX#�-�ƼRH�MX�MW�E�ZIV]�FMK�GLEPPIRKI��;LMPI�MJ�-�QIIX�[MXL�Q]�JVMIRHW�

we discuss together, the problem is more solved. �8>�����-(-�67�1

Barriers to the up-take of e-learning

8LI�FEVVMIVW�MHIRXMƼIH�XLVSYKL�XLI�SRPMRI�WYVZI]�UYIWXMSRREMVI�ERH�XLI�UYEPMXEXMZI�QIXLSHW�

were largely similar. This may be attributed to the fact that the question on barriers in the 

survey was open-ended, encouraging the respondents to share their perspectives on the issue. 

However, the qualitative data helped to unpack and interpret the survey responses, and uncover 

LMHHIR�]IX�WSGMSPSKMGEPP]�WMKRMƼGERX�MRWMKLXW�MRXS�XLI�QEXXIV�

8EFPI���WYQQEVMWIW�XLI�FEVVMIVW�JVSQ�XLI�WYVZI]�VIWTSRWIW��MRHMGEXMRK�MRXIVRIX�VIPEXIH�FEVVMIVW�

to be the most frequently mentioned across all three countries by the scholars. The pie chart 

�XEFPI���VIMRJSVGIW�XLMW�ƼRHMRK��VIZIEPMRK�XLEX�SR�EZIVEKI����MR���VIWTSRHIRXW���ETTVS\MQEXIP]�

8EFPI����&EVVMIVW�XS�I�PIEVRMRK�F]�GSYRXV]�MHIRXMƼIH�F]�2+04�WGLSPEVW�MR�SRPMRI�WYVZI]

Tanzania Uganda Kenya

Internet Related Barriers ����	 44.1% 57.1%

Power 6.2% 14.7% 16.3%

Cost 6.2% 23.5% 10.2%

Technical Capacity ���	 ���	 4.1%

Device Issues 6.2% ���	 2.0%

Other 3.7% ���	 10.2%
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���TIVGIRX���MHIRXMƼIH�XLI�MRXIVRIX�XS�FI�XLI�QEMR�FEVVMIV�XS�WGLSPEVW�EGGIWWMRK�I�PIEVRMRK�

Internet-related barriers and the non-availability of power

-RXIVRIX�VIPEXIH�FEVVMIVW�MR�XEFPI���ERH�ƼKYVI���EFSZI�VIJIV�ZEVMSYWP]�XS�XLI�PEGO�SJ�EGGIWW��RS�

coverage), as well as slow and unstable internet. One scholar who expressed safety concerns, 

reported having “to be outside the buildings” and how “that environment [outside] is not very 

safe” (Scholars’ Survey, Tanzania). A sister, who was based in a remote part of Kenya, a country 

that claims higher internet penetration than the other two countries, narrated how she had to 

travel long distances to access internet network,

Because there was no network, the electricity had not been put in place. 

-�GSYPH�ƼRH�Q]WIPJ�LEZMRK�E�PSX�SJ�TVSFPIQW�ERH�HMƾGYPXMIW�ERH�MX�JSVGIH�

me sometimes to leave the community and go to the town where I could 

get network and power and stay there until we did the studies. 

(/)�����-(-�67�*

The qualitative data further pointed to additional internet-related barriers including inadequate 

bandwidth causing dropping of video calls, unclear videos and generally poor call quality 

that affected their e-learning experience. Not all institutions were prepared to support online 

learning on large scale as a key informant observed:

There was an issue with not having a stable internet connection, which 

was a problem because our university is not well advised, and we only 

have standard connections to facilities, whereas other universities 

use WiFi and other stable technologies. There's also the issue of 

regular power outages, which disrupts the internet, and sometimes the 

connections aren't stable because different companies use Vodacom 

and Airtel, which causes disruptions because the internet isn't stable. 

,EZMRK�RS�WTIGMƼG�ZIRYI�[LIVI�[I�GER�WMX�XSKIXLIV�ERH�EXXIRH�XLI�

WIWWMSR��]SY�PP�ƼRH�XLI�SXLIV�MW�EX�LSQI�SV�MR�ERSXLIV�XS[R��[LMGL�MW�E�

*MKYVI����)�PIEVRMRK�YTXEOI�FEVVMIVW�EW�TIVGIRXEKI�SJ�XSXEP�WGLSPEV�WYVZI]�VIWTSRWIW
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challenge. (TZ/030/KII/CF/F)

Related to the issue of the internet is power outages (11%), which often disrupted internet 

connectivity, leading to loss of class time as illustrated by the above citation. A scholar 

observed that he had been affected by power blackouts on several occasions but was “saved” 

by having solar backup. However, many of his colleagues in the same region who had no 

alternative sources of power “went through hell” accessing online classes.

Cost of Internet

8LI�LMKL�GSWX�SJ�HEXE�FYRHPIW��MRGPYHIH�MR�XLI�GLEVXW�YRHIV�XLI�KIRIVMG�XIVQ�ƄGSWXƅ����	�

emerged as a major concern for scholars in all three countries. Even when WiFi was available 

at an institution, weak signal means “you will not have clear conversation or classes with the 

PIGXYVIVƉ�QEOMRK�SRI�ƈXS�FY]�]SYV�S[R�HEXE�FYRHPI�JSV�IQIVKIRG]Ɖ��9+�����-(-�67�*��8LMW�

concern is captured in the quote below:

When you are to use e-learning you would look at the price of data in 

9KERHE��8LI�XE\�[EW�EPWS�L]TIH�?WSA�]SY�ƼRH�XLEX�XLI�HEXE�[I�YWIH�XS�

buy in 2019, the price is too high now. And even the way it runs - it runs 

WS�JEWX��]SY�ƼRH�]SY�GER�TYVGLEWI�HEXE�PMOI��KF�ERH�XLMROMRK�XLEX�MX�[MPP�

FI�IRSYKL�JSV�XLI�[LSPI�WIWWMSR��]SY�ƼRH�XLEX�MX�VIEPP]�I\TMVIW�[MXLMR�

like minutes. So when a scholar sometimes sees that you are supposed 

to incur costs, sometimes becomes reluctant, and in the end he or she 

misses a lecture because some people, you can wake up in the morning 

when you don’t have any single coin to purchase data. So many end up 

missing out, and others - they will purchase what they have at that time 

and when it expires, then it will be done. �9+�����-(-�04�1

%�JIPPS[�WGLSPEV�GSRƼVQW�XLI�LMKL�GSWX�SJ�YWMRK�HEXE�FYRHPIW�

I tried to calculate how much data a person can use. Personally I was 

using almost per month - I could use like [Ug Sh] 50,000 and that was 

the time when I was using Africell which was a bit cheap, but now when 

]SY�KS�XS�182��]SY�ƼRH�XLEX�]SY�WSQIXMQIW�YWI�E�PSX��%MVXIP��MXƅW�EPWS�

RSX�GLIET��7S�MJ�]SY�ƼRH�XLEX�IZIV]�QSRXL�]SY�VI�WTIRHMRK�WYGL�QSRI]��

�9+�����-(-�4�1

Uptake of E- learning by Catholic Scholars in Kenya, Tanzania and Uganda: A Rapid Inquiry – Synthesis Report 32



Poor quality, borrowed and shared devices

Study participants also linked accessibility to the type and quality of their devices, some 

describing them as “inappropriate” for the purpose, as well as costly to buy new more 

appropriate ones.

Though the mention of other barriers like lack of technical skills, no or inappropriate devices 

were in single digits, the qualitative data revealed deeper insights into these.

ƈ;LIR�'3:-(�WXVYGO��XLI�[SVPH�[IRX�YTWMHI�HS[R�Ɖ�SFWIVZIH�ER�EPYQRE��ƈ)ZIV]SRI�[EW�

expected to have a smartphone, a laptop, the internet and this was instant '' (KE/008/KII/

AL/F). However, as a service provider pointed out, some scholars did not have any device 

and therefore would not attend online classes. Asked why they did not attend, they would 

say because they did not own a device and “the person I borrowed the phone from was not 

available for me to borrow that phone” (KE/007/KII/SP/F).

Some faculty members and scholars especially from the under-resourced congregations,

Really struggled. Then a majority of our students, their congregations 

are differently gifted. There are some that are able to have these 

facilities while some are not. So the question now struck, how are 

we going to help them go to school because when we have paid your 

school fees but you are expected to study in your own congregation and 

the response we were getting is that’s the part where the community 

comes in. The superior and the congregation are supposed to take 

care of that. For myself I started asking, are we a strategic board or a 

committee, because had we been a strategic board we should have tried 

to reach out to other people. (KE/008/KII/AL/F)

Another key informant, a service provider, agreed that not all congregations had the capacity to 

share with the scholars and support them to procure devices:

Some congregations have so much been affected because most of 

the donors have passed away. Remember, we depend on Germany, 

Italy, and those other countries who have been so much affected by 

COVID-19. So, some of the congregations do not have schools, which 

can produce enough money to help the congregation and to help 

those who are in school. I am telling you a secret. This is the secret; 

some other congregations do not even have enough money to pay for 

accommodation. We are paying full school fees and we give them small 
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money for stationery. Some other congregations struggle to pay for 

accommodation to their scholars; can they manage to buy a laptop? 

(KE/003/KII/SP/F)

It was alleged that some congregations do not allow religious sisters to have a smartphone 

(KE/003/KII/SP/F). An informant related the case of a sister who was “victimised” because

She asked for a laptop. The school where she was teaching went online 

for everybody, so they require the staff to have laptops. She didn't have 

one. When she went to ask from the congregation, the congregation 

said," We have no money to buy a laptop." Then the school said, "Fine, 

can we take a bit of your salary, buy for you as we buy for others?" Now 

XLEX�FIGEQI�ER�MWWYI�[MXL�XLI�GSRKVIKEXMSR�ERH�WS�]SY�ORS[�ƼREPP]�EW�

we speak now, she was thrown out from there because of that. 

(KE/006/KII/B/F)

We do not have the data on frequency of such occurrences. The available data reveal multiple 

instances of scholars complaining of having to borrow or share devices because they did 

not own any. One course facilitator from Tanzania estimated that only four in a class of 70 

students owned laptops; the majority could not afford them (TZ/030/KII/CF/F). Many had 

devices that were old and outdated and thus could not handle e-learning platforms. Several 

scholars noted that audibility was often a challenge,

When the lectures are going on and then one is not able to ask 

questions and listen properly, sometimes, when the lectures are going 

on because of these old computers you cannot get the voice properly, 

the explanation properly so that one also becomes a hindrance in the 

course programme. �9+�����-(-�67�1

Another scholar complained, “My voice sometimes gets muted. When that happens, I leave for 

a while. Rejoining the meeting takes time” (Scholars Survey, Tanzania). Others noted problems 

with the video quality, which one informant described as a “Little bit terrible because right now 

you can see me very clearly, but for them, they would look something like a ghost because of 

the hazy pictures and some had faulty cameras” (UG/030/KII/ES/M). Sometimes the devices 

had a battery life so poor that they could not last the duration of lessons, let alone be used to 

follow up on assignments. In addition, they did not always have funds to repair the devices in 

case of a breakdown (UG/013/KII/HU/M).

Smartphones were mentioned as an alternative to laptops. Some scholars were able to buy 

XLIMV�TLSRIW�[MXL�XLI�EPPS[ERGI�JVSQ�XLI�WGLSPEVWLMT��/)�����-(-�67�1��3XLIVW�WMQTP]�WLEVIH�
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the same device with their friends. However, using a smartphone or sharing a device had their 

own challenges. Observed a service provider,

You try to imagine, you are a little lucky you are using your laptop right 

now but for me I am using my phone and I have to keep my phone in my 

hand. Now you imagine if that had to happen for seven days, that would 

be a problem. (UG/030/KII/ES/M)

3XLIV�TVSFPIQW�VIPEXIH�XS�YWMRK�WQEVXTLSRIW�ERH�WLEVIH�HIZMGIW�MHIRXMƼIH�F]�XLI�WXYH]�

participants are highlighted in table 10.

Competing priorities distract scholars from e-learning
8EFPI�����7GLSPEV�I\TIVMIRGIW�MR�YWMRK�TLSRIW�ERH�WLEVIH�HIZMGIW�XS�EGGIWW�GPEWWIW

Inadequate skills to multitask using the phone. An informant described the challenges faced by his 
friend “manoeuvring on the phone to open the document while he is attending the zoom meeting” 
�9+�����-(-�04�1�

In-coming calls on the phone interfered with on-going lessons.

Problems with reading using the smartphone, a challenge faced especially by the older scholars 
and those with poor eyesight.

Sometimes a device was shared between not only two or three scholars, but as many as 8, 9 or even 
15 as illustrated by the following quote.

-�[EW�XIEGLMRK���NYWX�XS�KMZI�]SY�ER�I\EQTPI���HYVMRK�'3:-(��;I�[IVI�LEZMRK�GPEWWIW�SRPMRI��3XLIV�
classes; not CSP classes but other classes but there was one community in that course. They were 
15 [religious] brothers but all of them were to share the same screen. So I remember very well 
when I demanded I need to see everybody so that I can know everybody is there, you know, they 
told me: No sir, you know we are sharing this screen. That's why I knew they were sharing 15 of 
them - one screen! (KE/008/KII/SP/M)

In a master ’s class, at least 5 scholars were sharing one laptop. However, they did have access to 
internet connectivity, albeit unstable. You may ask a question but receive no response because 
the internet is down or someone is on the phone and not speaking clearly, making communication 
difficult. But now I see improvements, but that's because the students we're teaching are 
EHZERGIH��QEWXIV�W�ERH�4L�(��WXYHIRXW�[LS�ORS[�[LEX�XLI]�VI�HSMRK�ERH�LEZI�XLI�XSSPW�XLI]�RIIH��
(TZ/030/KII/CF/F)

Borrowing or sharing devices was a short term measure that addressed the immediate problem of 
not having access to the class. ICT skills need to be applied, observed a course facilitator, “to be 
able to remember and perfect it. So if you don’t have access to facilities after that it becomes a 
GLEPPIRKI�XS�FI�EFPI�XS�TVEGXMWI�[LEX�]SYƅZI�PIEVRXƉ��/)�����/--�74�*�

This echoed the concern of scholars across the region:

I know that [not having a device] was one of the reasons, since if I had been following the 
instructions to the letter, I believe I would have gained a better comprehension and would have 
FIIR�EFPI�XS�XLMRO�QSVI�GPIEVP]��FYX�-�[EW�SRP]�PMWXIRMRK�EX�XLI�XMQI��8>�����-(-�67�*�
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Scholars pointed out the challenge of competing demands on their time arising from their 

SƾGI�[SVO��HSQIWXMG�[SVO�ERH�SV�SXLIV�XEWOW�EWWMKRIH�XS�XLIQ�F]�XLI�7YTIVMSVW��%�&SEVH�

member explained the resistance to online learning by some scholars, especially sisters:

In the communities, there are a lot of activities that go on. You have to 

be there for prayers, for meals, you have to share responsibility. Now 

imagine someone is doing an exam and you have to do all the other 

chores that belong to the community and it’s expected of you. Sisters 

are happier when they are here because here we don't follow them 

strictly, of course there are activities they do here but we don’t follow 

them strictly like they have to be here at this time and if not, you are 

not a good member of the community. When you are a student you 

want some free time. More time for yourself to do research, prepare 

for exams just like any other person and I think those are some of the 

things the communities are sometimes not able to differentiate whether 

you are a student or not. (KE/033/KII/B/F)

7XYH]�TEVXMGMTERXW�RSXIH�GSRƽMGXW�FIX[IIR�XLI�XMQIXEFPMRK�SJ�WSQI�'74�PIWWSRW�[MXL�XLI�XMQI�

JSV�XLIMV�VSYXMRI�TVE]IVW�ERH�SXLIV�GSRKVIKEXMSR�EGXMZMXMIW��/)�����/--�74���9+�����-(-�4�1��

8>�����-(-�04�*�

It usually seems awkward to some, when a community is expected to be 

going for routine prayers, and you say you are going to class. Timing is 

sometimes a challenge, since some of these lecturers teach in different 

universities, so he may say my class is at 5 p.m. but as a house we 

have a programme here - maybe it's time for mass, maybe it's time for 

prayers, maybe it’s time for supper and for us religious, those special 

programmes - you cannot miss so long as you are around, you cannot 

miss. So there was that collision between the programme of the lecturer 

and community programmes, so sometimes you login and show you are 

online so that people are seeing you are around when actually you are 

off. �9+�����-(-�4�1

3XLIV�WGLSPEVW�XEPOIH�SJ�GSRƽMGXW�MR�WGLIHYPMRK�SJ�'74�GSYVWIW�[MXL�XLIMV�VIKYPEV�GPEWWIW�

and/or congregation work, leading to missing out on one or the other (TZ/051/KII/B/M). 

2IZIVXLIPIWW��E�WGLSPEV�NYWXMƼIH�XLI�EWWMKRQIRX�SJ�HYXMIW�F]�XLIMV�GSQQYRMX]�WYTIVMSVW��

arguing

Though I am a student there must be work as well, you cannot just be 
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waking up go to zoom, wake up go to zoom ,wake up go to zoom so 

they would be responsibilities that they would attach to you as long as 

you went home. (UG/030/KII/ES/M)

%�WGLSPEV�JIPX�EKKVMIZIH�[LIR�LI�[EW�HIRMIH�E�GIVXMƼGEXI�JSV�XLI�7IVZERX�0IEHIVWLMT�ƈHIWTMXI�

MRJSVQMRK�XLIQ�?SJ�LMW�YREZEMPEFMPMX]�XLI�ƼVWX�JI[�HE]WA�FYX�MX�[EW�RSX�Q]�S[R�QEOMRK��FIGEYWI�

WYGL�IRKEKIQIRXW�WSQIXMQIW�XLI]�EVI�YREZSMHEFPI��9+�����-(-�4�1��8LI�GSYVWI�[EW�

scheduled at “a time when our congregation had to participate in a meeting where we vote our 

leaders” (Ibid).

Unconducive home learning environments

For many scholars that we spoke to, the home environment was not always conducive for 

VIQSXI�PIEVRMRK��7SQI�HIWGVMFIH�MX�EW�ƈHMƾGYPXƉ�JSV�WXYH]MRK�EW�MX�[EW�ƈXSXEPP]�HMJJIVIRX�JVSQ�

that of school” (TZ/052/KII/B/F).

 You know when you are at school even if you are tired you will be with 

your fellows you can learn together you are tired but you will put effort 

to study different when you are at home if you are tired with home 

GLSVIW�MX�[EW�HMƾGYPX�JSV�]SY�XS�WXYH]�JSV�QER]�TISTPI��IWTIGMEPP]�JSV�

those who don’t have smart phone or television. It is so rare for the 

student to study when they are at home. (Ibid)

The issue of children making noise in the background was raised by both male and female 

WXYH]�TEVXMGMTERXW�EGVSWW�XLI�XLVII�GSYRXVMIW��9+�����(-�04�1��/)�����-(-�04�*��/)�����

*+(�67�1-<)(��/)�����/--�74�*��*IQEPI�WGLSPEVW��MR�TEVXMGYPEV��LEH�XS�GSRXIRH�[MXL�

domestic responsibilities such as childcare alongside attending to their lessons. In a mixed 

JSGYW�KVSYT�HMWGYWWMSR��E�QEPI�TEVXMGMTERX�GSRƼVQIH�XLEX�MX�[EW�IEWMIV�JSV�E�QER�XS�ƈWMX�ERH�

listen through the class” while joining in from home as less was expected of them in the 

domestic sphere (Ibid).

In addition, there were what may be described as “social distractions'' arising from 

unannounced visits by friends, relatives and acquaintances who appeared oblivious of the 

possibility that they could be interrupting on-going remote learning sessions. One female 

scholar related the kind of interruptions that she sometimes experienced in the midst of her 

online classes:
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Here I am living in a [...], someone may knock inside and say, ‘Have to 

see you; something has happened - there is something urgent which 

you have to attend to.’ Sometimes I have to go to attend to something 

which I have or is urgent. So that is what I would say as my experience 

of e-learning, of online learning. �/)�����-(-�67�*

Another scholar had this to say,

Sometimes also there were a lot of noise problems. You would learn, but 

EX�WSQI�QSQIRX�]SY�[SYPH�ƼRH�XLEX�]SY�EVI�FIMRK�HMWXYVFIH�F]�IMXLIV�

your neighbour or whoever. So you had to go to another place which is 

more conducive. �/)�����-(-�67�1

2SMW]�IRZMVSRQIRXW�[IVI�MHIRXMƼIH�EW�WSYVGIW�SJ�HMWXVEGXMSR��QEOMRK�GSRGIRXVEXMSR�HMƾGYPX�EX�

least for some of the scholars (TZ/045/KII/B/F). In some cases, the culprits were inconsiderate 

GSPPIEKYIW�[LS�OITX�SR�WLSYXMRK��ƈ)ZIR�MJ�]SY�WE]��Ƅ7MWXIVW��-ƅQ�MR�GPEWW��XLI]�[MPP�OIIT�UYMIX�

JSV�PMOI���QMRYXIW��%JXIV�ƼZI�QMRYXIW��SRI�GSQIW�[MXL�E�WSRK�ERH�]IX�]SY�EVI�XLIVI�PMWXIRMRKƉ�

�9+�����-(-�67�*�

%�OI]�MRJSVQERX�TSMRXIH�SYX�XLI�GLEPPIRKI�XLEX�WGLSPEVW�JEGIH�MR�ƼRHMRK�E�UYMIX�VSSQ�JVSQ�

where to access their online classes forcing them to sit outdoors in the compound,

And then in the compound as he is seated, probably in the compound, 

somebody would pass and you know, scream their name [eeh, ehh] or 

the goat would pass! So something like that, you know. Then you know 

that feedback, you would receive feedback from the goat and so on and 

so forth. It was not very, very smooth. (UG/030/KII/ES/M)

Combined with a poor internet network, noisy environments added to the frustrations of some 

scholars,

For example whether you’re having a room where you want to be a bit 

quiet but then you realise that room the network is not good and then 

you have to move to the other side or to a place where there is a good 

network, but then you realise that place with a good network, it is noisy 

or it is outside. �9+�����-(-�04�1

Inadequate IT knowledge and skills

The knowledge and skills to navigate both the hardware (computers and smartphones) and 
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associated software is a key barrier to e-learning. This emerged in the qualitative data as a 

WMKRMƼGERX�TVSFPIQ�EGVSWW�EPP�GSYRXVMIW��9+�����/--�)7�1��,S[IZIV��EGGSVHMRK�XS�E�GSYVWI�

facilitator,

The skills are there, let me say it’s the disparity in the skills. So some 

participants are very well aware. They are good at what they need to 

know about these IT skills; then other participants are very green.

I think in one of the training sessions we even had to help somebody to 

get an email address, on the day of the training. So that becomes a bit 

of a steep curve because then they have to catch up very fast and be 

able to do what everyone else is doing.

So it’s just the disparity in the level of skills that are needed to have the 

training done online. Fully online. �/)�����/--�74�*

The entry level skills gap was more pronounced in Tanzania. There were scholars who admitted 

to inadequate knowledge and skills to effectively use computers even many months after the 

introduction of online learning in the country. According to one scholar, she could “only do 

E�JI[�XLMRKW�PMOI�X]TMRK��XLIVI�EVI�XLMRKW�XLEX�-�GERƅX�HS�SR�Q]�GSQTYXIVƉ��8>�����-(-�67�*��

Elaborating, she said: “Maybe the use of mobile phones, I know but there are things I don’t 

know like Zoom. I don’t even know how to use email if I get questions” (Ibid). This skill gap was 

GSRƼVQIH�F]�ERSXLIV�VIPMKMSYW�WMWXIV�

When we were told to have a course, for example, Servant Leadership, 

which is done online because of this pandemic, we didn't participate in 

full because of different reasons. For example, some of us - we were not 

familiar with how to use these facilities, how to use computers, how to 

YWI�>SSQ�QIIXMRKW. And we have taken some orientation but we didn't 

participate in full. That is why some of us, we, didn't participate in full, 

because of this problem. �8>�����-(-�67�*

-R�EHHMXMSR��XLI�PS[IV�IRXV]�PIZIP�HMKMXEP�WOMPPW�[IVI�QSVI�TVSRSYRGIH�MR�WTIGMƼG�HIQSKVETLMGW��

that is, women and older scholars. Their ability to adapt to e-learning was perceived to take 

longer, compared to the younger and male counterparts. A service provider shared her insights 

on the issue of gender and age divides in accessing e-learning.

We did notice the male participants in terms of technology, you know, 

the ones who are not very aged. You know we had like fathers who 

EVI�UYMXI�EKIH��7S�]SY�ƼRH�JSV�XLIQ�?YWI�SJA�XIGLRSPSK]�[EW�ER�MWWYI��
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But for the ones who were younger, they were okay. In fact, for some 

of them, even the computer and the laptops, the software was quite 

GYVVIRX�ERH�EW�[I�XVEMR�XLIQ��[I�XIPP�XLIQ��HS�XLMW��[I�ƼRH�XLEX�IZIR�

some of them were showing the others how to do it, that is the male 

participants. For the ladies, like now mentioning the people who did not 

have Gmail accounts, were the ladies. They did not have email accounts; 

XLI]�LEH�RS�MHIE�LS[�XS�ƼPP�MR�XLI�UYIWXMSRW��]SY�ORS[�XLI�UYIWXMSRW��

we use the Google form and it tells you, you know on the ‘scale of one 

XS�JSYV��GPMGOƅ��=SY�ƼRH�WSQISRI�LEW�RS�GPYI�LS[�XS�KS�EFSYX�MX��7S��-�

can say in terms of knowledge the ladies - it's a bit wanting and I think 

MX�W�XLI�VMKMHMX]���[ERXMRK�XS�PIEVR�WSQIXLMRK�RI[���XLI]�ƼRH�MX�E�FMX�LEVH��

You would hear someone say ‘This is hard, how do I go about this?’ But 

XLI�KSSH�XLMRK�MW�SRGI�[SQIR�PIEVR��XLI]�EVI�ZIV]�KSSH�EX�MX��WTIGMƼGEPP]�

during presentations. We told them, they have to present them online on 

XLI�PEWX�HE]��8LI�PEH]�LEH�TIVJIGX�[SVO��]SY�ORS[��]SY�ƼRH�XLIMV�WPMHIW�

are well arranged and the work is thoroughly done WS�-�GER�WE]�XLI�

JIQEPI�MW�E�FMX�WPS[�ERH�E�FMX�VMKMH�FYX�SRGI�XLI]�PIEVR��XLI]�HS�MX�[IPP. 

(SP/KII/001/F)

8LI�MRWMKLXW�SJ�XLI�WIVZMGI�TVSZMHIV�GMXIH�EFSZI�[IVI�GSRƼVQIH�F]�JIQEPI�WGLSPEVW�JVSQ�

all three countries, some of whom admitted that they did not know how to use the video 

conferencing platforms and other related technologies especially at the beginning of the 

pandemic. “I could not upload the work”, recalled a female religious scholar from Kenya. 

ƈ&IJSVI�XLI�'3:-(����[I�LEH�RSX�]IX�FIIR�XEYKLX�EFSYX�XLI�GSQTYXIV�ERH�LS[�XS�YWI�MX�ERH�

LS[�XS�[SVO�SRPMRIƉ��/)�����-(-�67�*�

One elderly priest from Uganda recalled,

Challenges were coming, like functions on the platform which I didn’t 

know how to use, it was called blue button -blue button something 

like that - you could just press the blue button and the lecturer starts 

speaking so that, one, I could get a challenge because I didn’t know how 

to use it even when it comes to talk. I wanted to share, but you cannot 

share because you don’t know how to use it. �9+�����-(-�4�1

Sometimes, the elderly solicited the help of younger scholars who they perceived to be 

ƈORS[PIHKIEFPI�EFSYX�XLIWI�MWWYIWƉ�8>�����-(-�67�*��,S[IZIV��GLEPPIRKIW�EWWSGMEXIH�[MXL�

e-learning were not limited to only those with poor IT skills. Sometimes it was complicated 

even for those who could navigate the hardware and software as highlighted by this scholar,
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I just said that I have a small tab, now the tab could not access the 

canvas infrastructure, so what I could do I would download on the 

phone, then send through Bluetooth to open the document on the tab. 

So, I would download on the phone and then send it through Bluetooth 

to the tab or through I-connect to the computer then I transfer the things 

and I read it from a separate device, yeah. So personally, I was helped 

because of the ICT knowledge I had before. �9+�����-(-�04�1

Pedagogical barriers

7GLSPEVW�TSMRXIH�SYX�GLEPPIRKIW�VIPEXIH�XS�SRPMRI�PIEVRMRK�EW�HMƾGYPXMIW�MR�YRHIVWXERHMRK�

concepts, lecturer - student interactions, lecturers’ sharing books and notes without 

explanation, and assessments (examinations).

-J�-�GSQTEVI�Q]�?SRPMRIA�WXYHMIW�XS�Q]�TL]WMGEP�WXYHMIW�JSV�XLI�ƼVWX�

semester of year one when we still had physical classes, the way I 

understood things then is not the way I understand things now. Those 

things that I studied during the physical classes I understand better than 

those of the online classes.��9+�����-(-�67�*

There are times when it didn’t go well. Like some lecturers could 

download notes and just put them on the platform without explaining; 

there are some teachers who even have never talked either on zoom 

or whatever. For them, they just upload notes. They say you're mature 

enough; you just read the notes they are there. So for me I found that 

that one didn’t go well. �9+�����-(-�4�1

Scholars pointed out that interactions with lecturers was not as good as it would have been if 

the lessons were face-to-face,

You know when you’re face to face with the lecturer, you know as a 

learner there are very many things that you can get from a person when 

you are physically together there, because there is what they call body 

language, it can help you tell when a person will welcome your question 

or concern. �9+�����-(-�67�1

There were complaints that some lecturers did not know how to organise group discussions 

online. As a result, scholars missed out on group discussions despite it being a requirement in 

WSQI�WYFNIGXW��8>�����-(-�67�1�
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-R�EHHMXMSR��XLI�'3:-(����TERHIQMG�MQTEGXIH�SR�XLI�[E]�PIGXYVIVW�XEYKLX��FIGEYWI�SJ�XLI�PSRK�

closure “they had to come and compensate for the topics and days, '' observed one scholar. 

“That means the lecturers had to go fast in order to cover the topics that had to be taught 

HYVMRK�XLI�XMQI�[LIR�YRMZIVWMX]�[EW�GPSWIH��8>�����-(-�67�*�

-R�8ER^ERME��XLI�YWI�SJ�)RKPMWL�EW�XLI�PERKYEKI�SJ�MRWXVYGXMSR�[EW�E�WMKRMƼGERX�FEVVMIV�JSV�WSQI�

WGLSPEVW�ERH�PIGXYVIVW��-X�[EW�HMƾGYPX�JSV�WSQI�SJ�XLI�WXYHIRXW�XS�JSPPS[�PIGXYVIW�HIPMZIVIH�

MR�)RKPMWL��[LIXLIV�SRPMRI�SV�SƿMRI��,S[IZIV��XLMW�GLEPPIRKI�[EW�XS�WSQI�I\XIRX�QMXMKEXIH�

F]�WGLSPEVW�[LS�[IVI�ƽYIRX�MR�)RKPMWL�WXITTMRK�MR�XS�EWWMWX�XLIMV�TIIVW��I\TPEMRMRK�XS�XLIQ�MR�

Kiswahili (SP/004/KII/F).

In Uganda, the problem was not so much understanding English per se, but the accent used by 

the lecturers, as one key informant pointed out:

Some of our accents are really different, they may be talking about 

even a familiar topic and you cannot understand. So the learner who 

can’t understand the accent may miss out on some details. That is the 

disadvantage. But when it is face-to-face, you can say ‘Excuse me. Go 

slower’ or ‘can you repeat’? (UG/005/KII/B/F)

Scholars had concerns around submitting assignments and doing exams online. Some felt that 

SRPMRI�I\EQW�[IVI�ƈVIEPP]�LEVHƉ�ERH�ƈGSQTPMGEXIHƉ��9+�����-(-�67�*��8LI]�VEMWIH�GSRGIVRW�

about not always being able to submit their work on time because of internet-related problems 

or lack of technical skills. One scholar expressed frustration that,

7SQIXMQIW�[LIR�]SY�WIRH�XLI�[SVO��]SY�ƼRH�XLEX�WSQI�TEVXW�HMHRƅX�KS��

You are sending the work, some parts didn’t go. [chuckling] So you can 

note, it would be hard to know that some parts did not go afterwards, 

[LIR�XLI]�LEZI�EPVIEH]�IZIR�ƼRMWLIH�QEVOMRK���9+�����-(-�04�1

Often, course facilitators did not allow late submissions even, “if it was due to the failure of 

XLI�TPEXJSVQƉ��9+�����-(-�4�1��%R�MRJSVQERX�JVSQ�9KERHE�VIGEPPIH�PEXI�WYFQMWWMSRW�FIMRK�

accepted only after scholars protested. However, he questioned, “What about those who were 

far away and failed to do so? There is one who even went out, was in Karamoja. She had to 

drop out of the course” (Ibid).

Other barriers

The challenges affected course facilitators as well. They complained of fatigue and reduced 
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attention span when attending lessons after a long day at work (UG/017/KII/CF/M), or rushing 

from one session to the next because of a tight university schedule (TZ/030/KII/CF/F). 

Inadequate orientation/training of lecturers (not necessarily facilitators of the mandatory 

GSYVWIW�[EW�E�FMK�MWWYI�MHIRXMƼIH�F]�FSXL�WGLSPEVW�ERH�SXLIV�WXEOILSPHIVW�

Conclusion
8LMW�GLETXIV�LMKLPMKLXIH�GLEPPIRKIW�GEYWIH�F]�XLI�EFVYTX�ERH�W[MJX�WTVIEH�SJ�XLI�'3:-(�

����TERHIQMG��%�WTSXPMKLX�MW�EPWS�XLVS[R�SR�XLI�STTSVXYRMXMIW�GVIEXIH�JSV�TSWMXMZI�GLERKI�

by the pandemic, for example, the acceptance of the change from physical to remote 

PIEVRMRK��XVMKKIVMRK�E�QMRHWLMJX�SR�LS[�PIEVRMRK�MW�TIVGIMZIH�ERH�XLI�TSWWMFMPMXMIW�SJ�Ƅ[EPP�PIWWƅ�

GPEWWVSSQW��I\TERWMSR�SJ�VIEGL�ERH�RI[�[E]W�SJ�HIPMZIVMRK�GSRXIRX��8LI�ƼRHMRKW�VIƽIGX�XLI�

creativity and resilience of many of the study participants in coping with and adapting to the 

new circumstances.
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Introduction
In this chapter, we assess the implications of e-learning for NGLP by addressing research 

UYIWXMSR����Ƅ,S[�JIEWMFPI�MW�SRPMRI�PIEVRMRK�MR�XLI�GSRXI\X�SJ�XLI�WGLSPEVWLMT�WXYHMIW�ERH�

courses that are offered, namely, Executive Management, Servant Leadership, Catholic Social 

8IEGLMRK�ERH�'LMPH�4VSXIGXMSR#ƅ�PMROIH�XS�XLMW�MW�UYIWXMSR����Ƅ�;LEX�MW�XLI�XIGLRMGEP�GETEGMX]�SJ�

host institutions for promoting e-learning?’

We base our assessment of feasibility and technical capacity on the experiences and 

perspectives of the NGLP community (scholars and other key stakeholders) over the last two 

years of the programme implementation process. Though the primary focus is on assessing 

the implications of e-learning for the programme, to some extent we touch on the physical 

HIPMZIV]�SJ�XLI�GSYVWIW�EW�[IPP�EW�XLI�GSRXIRX��8LI�EREP]WMW�MW�ERGLSVIH�MR�XLI�3)'(�MQTEGX�

EWWIWWQIRX�GVMXIVME��REQIP]�VIPIZERGI��IJJIGXMZIRIWW��IƾGMIRG]�ERH�WYWXEMREFMPMX]��*MKYVI���

describes the concepts as used in this report.

CHAPTER FOUR 
ASSESSING IMPLICATIONS OF 
0ّm0�ªyXyG FOR NGLP

ُ

Figure 9. Description of assessment criterias
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Relevance
We assessed the relevance of the NGLP in general, within this broader context, of e-learning 

EW�E�HIPMZIV]�QSHI�HYVMRK�XLI�'3:-(����TERHIQMG��XS�LIPT�YRHIVWXERH�MJ�XEVKIX�FIRIƼGMEVMIW�

and stakeholders view it as useful and valuable, and whether the goals and implementation 

approach of the programme are aligned with the needs of the scholars. Our analysis takes 

MRXS�GSRWMHIVEXMSR�XLI�JSPPS[MRK�IPIQIRXW��VIPIZERGI�XS�FIRIƼGMEV]�ERH�WXEOILSPHIV�RIIHW��

relevance to context, and relevance in terms of the process used to develop the curriculum.

6IPIZERGI�XS�FIRIƼGMEV]�ERH�WXEOILSPHIV�RIIHW

*VSQ�XLI�WXYH]�ƼRHMRKW��MXƅW�UYMXI�GPIEV�XLEX�2+04�LEW�FIIR�ERH�GSRXMRYIW�XS�FI�ZIV]�LIPTJYP�

RSX�SRP]�XS�XLI�HMVIGX�FIRIƼGMEVMIW�FYX�EPWS�XS�XLI�GSQQYRMXMIW�XLEX�XLI�WGLSPEVW�WIVZI��-X�

has empowered many scholars with leadership skills, facilitated their education albeit with 

interruptions caused by the pandemic, inspired scholars to take part or start community 

initiatives, and enabled them to attend classes remotely. The mandatory CSP courses have 

equipped the scholars with different skills, depending on the course that they undertook, 

pertaining to Servant Leadership, Child Protection and Executive Management.

Leadership skills training

Accounts from several participants indicate that the NGLP had fostered leadership skills 

in them and strengthened the capacity of those already in leadership positions, like the 

GSRWIGVEXIH�TISTPI��9+�����-(-�67�*��LIPTMRK�XLIQ�XS�ƈTYX�MRXS�TVEGXMGI�XLI�WIVZERX�

PIEHIVWLMT�ERH�QEREKIQIRX�PIEHIVWLMT�TVMRGMTPIWƉ�ERH�MRWXMPPMRK�GSRƼHIRGI�XS�I\IGYXI�XLIMV�

responsibilities (UG/004/KII/RS/F).

Opportunity for continuing education

The Programme, through the scholarship that it provides, has also enabled scholars to pursue 

their studies without being distracted by having to fundraise, with very little interruption like 

“when you’re running up and down you are paying this and that, there’s a lot of inconvenience” 

�9+�����-(-�04�1��8LIMV�XYMXMSR�MW�GSZIVIH�ERH�XLI]�EVI�EPWS�KMZIR�E�WXMTIRH�JSV�WGLSPEWXMG�

materials. The sentiment expressed below is representative of others in the three countries:

-�[EW�ƼRERGMEPP]�LEVH�YT�WS�XLI]�VIWGYIH�QI��XLI]�KEZI�QI�XLI�XYMXMSR�
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and some money to assist me in my studies here and there so I am 

depending entirely on them; they are the ones sponsoring my studies 

now. Yes, so I am happy with them. �9+�����-(-�67�1

Relevance of the mandatory CSP courses

Many participants in this study found the mandatory courses by CSP (Executive Management, 

7IVZERX�0IEHIVWLMT�ERH�'LMPH�4VSXIGXMSR�VIPIZERX�ERH�LMKLP]�FIRIƼGMEP�XS�XLIQ��8LIWI�GSYVWIW�

address the knowledge and skills gaps of scholars to be better leaders and accomplish 

their mission as religious sisters, religious brothers, priests and laypeople working for the 

betterment of humanity through and for the Catholic Church. For example, one scholar felt that 

XLI�'LMPH�4VSXIGXMSR�GSYVWI�LEH�MRWXMPPIH�WOMPPW�MR�LIV�XLEX�WLI�[SYPH�FI�EFPI�XS�ƈYWI�XS�FIRIƼX�

the society and to be able to maybe reduce some of the injustices that are taking place in our 

GSQQYRMX]Ɖ��9+�����-(-�67�*��%RSXLIV�LEH�XLMW�XS�WE]�

The child protection course has availed scholars with knowledge and 

information on children and their rights that also have interest in Social 

Justice. I was awakened to the needs of children. There are many 

children who are suffering but we don’t know.��9+�����-(-�67�*.

8LI�ZMI[W�I\TVIWWIH�F]�XLMW�9KERHER�WGLSPEV�VIƽIGXIH�XLI�WIRXMQIRXW�SJ�QER]�SXLIVW�

including her peers from Kenya and Tanzania. Said a Kenyan informant,

What I also like I can say in terms of child protection, I like kids. I am 

very close with the kids and I like the best for them. So when I got the 

training, getting more to understand their rights and responsibilities 

that I can say was the best part of me to be able to know how to protect 

these kids, especially the ones we meet everyday and those who I am 

going to meet in schools. �/)�����-(-�67�*

The voice of a Tanzanian scholar, who at the time of the interview was attending the Child 

4VSXIGXMSR�ERH�7EJIKYEVHMRK�GSYVWI�MR�(EV�IW�7EPEEQ��ZMZMHP]�GETXYVIW�XLI�VIPIZERGI�SJ�XLMW�

mandatory unit:

This programme of CSPT [that] has facilitated for us; and I thank [them] 

for this seminar which is still going on and has enabled us to search 

ERH�ƼRH�SYX�XLMRKW�XLEX�EVI�KSMRK�SR�MR�XLI�[SVPH�EFSYX�GLMPH�EFYWI�ERH�

how to handle and how to help other people. Although it has just been a 

ƼZI�HE]�WIQMREV�MX�LEW�E�PSX�SJ�XLMRKW�XLEX�LEZI�LIPTIH�YW��&IGEYWI�IZIR�
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when you get out of here, at least you have an idea that I also should 

go and gather certain workers. May be in my organization there are 

workers and teachers, and others who are not teachers, to teach them 

about what Child Abuse is and its demerits and how it affects children. 

Therefore this is something that we have got which is a bit heavy. It 

has a lot of meaning especially in this modern world where this thing is 

continuing to be abused. �8>�����-(-�67�*

The Executive Management avails the scholars with knowledge and skills for institutional 

management. The skills attained by the scholars include “bookkeeping, keeping records, 

EGGSYRXEFMPMX]Ɖ��9+�����-(-�67�*�

Contextual relevance

Inspired community initiatives

The NGLP has inspired scholars to take part in community initiatives and leadership. The 

community initiatives have been used as a tool to reach and help the vulnerable in the 

community and “maybe reduce some of the injustices that are taking place in our community” 

�9+�����-(-�67�*��8LI�WGLSPEVW�EVI�VIQMRHIH�XS�XEOI�MRMXMEXMZI�ERH�FI�GVIEXMZI��ƈ-RMXMEXMZIW�XLEX�

support the community - that is the difference between our scholars and the scholars in other 

institutions” (UG/005/KII/B/F).

Programme adherence to Covid-19 regulations in delivery of learning

(IWTMXI�XLI�GLEPPIRKIW�JEGIH�F]�FSXL�WGLSPEVW�ERH�GSYVWI�JEGMPMXEXSVW��XLI�YWI�SJ�-8�XS�HIPMZIV�

PIEVRMRK�[EW�ER�ETTVSTVMEXI�VIWTSRWI�XS�XLI�HMWVYTXMSRW�GEYWIH�F]�XLI�'3:-(����TERHIQMG��

It helped to minimise physical contact between scholars, lecturers and other staff. In 

situations where in-person sessions were held, adequate care was taken to adhere to national 

ERH�MRXIVREXMSREP�'3:-(����WEJIX]�TVSXSGSPW��*SV�I\EQTPI��MR�8ER^ERME�EW�MR�XLI�SXLIV�X[S�

countries, scholars were reminded to wash their hands using the running water available at the 

college entrance, sanitise, wear masks and when sitting in the classroom, to allow space for 

distancing. Similarly, service providers ensured adherence when training course facilitators and 

training trainers.
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Relevance of courses

The service providers did extensive consultations with stakeholders on course content to 

establish the relevance of the topics to include in the curriculum. The procedures followed for 

XLI�HIZIPSTQIRX�SJ�XLI�WTIGMƼG�GSYVWIW�ZEVMIH��LS[IZIV��*SV�I\EQTPI��XLI�7IVZERX�0IEHIVWLMT�

course was drafted by an expert and then tested in a meeting convened in Nairobi attended 

by “a group participants from Uganda, Tanzania and Kenya, who eventually were to be trained 

to facilitate the Servant Leadership [course] in the different countries” (SP/006/KII/F), and 

WYFWIUYIRXP]�VIƼRIH�FEWIH�SR�XLI�JIIHFEGO�VIGIMZIH��8LI�'LMPH�4VSXIGXMSR�GSYVWI�[EW�

developed in a participatory way in Nairobi with an initial brainstorming with diverse child 

protection and justice stakeholders.

;I�FVSYKLX�XSKIXLIV�TVEGXMXMSRIVW�MR�XLI�ƼIPH�ERH�WS�[I�LEH�SR�FSEVH�

and I am just trying to remember the different people, people from 

the probation department, people from Children’s Services, we had a 

PIKEP�TIVWSR��[I�LEH�WSQIFSH]�MR�XLI�ƼIPH�SJ�VILEFMPMXEXMSR�SJ�GLMPHVIR�

[LS�LEH�FIIR�MR�GSRƽMGX�[MXL�XLI�PE[��[I�LEH�XIEGLIVW�ERH�[I�LEH�SYV�

own faculty then some of them faculty, one who is specialised in both 

curriculum development and counselling psychology. And basically, we 

had a team of about eleven, I don’t have statistics with me because I am 

at home here, but then we had a team of about eleven people who came 

XSKIXLIV�XS�ƼVWX�SJ�EPP��XS�WLEVI�I\TIVMIRGIW�SJ�[LIVI�XLI]�JIPX�JVSQ�XLIMV�

point of view as practitioners, where they felt the biggest challenges 

were to create where people needed to be trained or more informed, in 

order to make children safer in the society and in institution. 

(KE/037/KII/SP/F)

Though this session was Kenya-based, trainers from Tanzania and Uganda were trained and 

XLI�GSYVWI�TMPSXIH�MR�XLSWI�GSYRXVMIW��*IIHFEGO�JVSQ�XLIWI�WIWWMSRW�[IVI�YWIH�XS�VIƼRI�XLI�

GSRXIRX�JYVXLIV��QEOMRK�XLIQ�VIPIZERX�XS�XLI�WTIGMƼG�GSYRXV]�GSRXI\XW�
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Effectiveness

Effectiveness tends to be assessed by the extent to which a programme or project has 

achieved its goals and objectives. The key informant from Tanzania cited in box 4 argues that 

XLI�'3:-(����TERHIQMG�LMRHIVIH�XLI�EGLMIZIQIRX�SJ�XLI�SZIVEPP�2+04�ƈZMWMSRƉ�ERH�ƈSFNIGXMZIWƉ��

The following discussion unpacks this assertion based on the perceptions of both the scholars 

and stakeholders from the three countries, focusing on their experiences participating in their 

academic programmes and in the three mandatory courses.

Meeting minimum criteria

Like many other scholarship programmes, the NGLP requires scholars to maintain a minimum 

grade overall in their academic programmes in order to continue receiving Porticus support. 

According to informants, they were required to maintain a grade of B+. We do not have the data 

to establish how many of the scholars actually attained this grade. However, as highlighted in the 

TVIZMSYW�GLETXIV��WGLSPEVW�XEPOIH�SJ�HIGPMRMRK�TIVJSVQERGIW�HYVMRK�'3:-(����HYI�XS�E�RYQFIV�

of external and internal factors at the institutional, programme and individual levels. For these 

scholars, their academic programmes, many of which were either offered fully online or using 

blended or hybrid models, were not delivered effectively. There were others who dropped out 

or were pushed out by the system for not conforming to rules and regulations pertaining to the 

submission of assignments and sitting exams online. Scholars argued that this non-conformity 

was not intentional but had to do with a combination of unstable internet/power connectivity and 

inadequate digital skills to troubleshoot last minute challenges with up-loading their work.

Box 4. Challenges to achieving the NGLP vision and objectives

2S[��JSV�MRWXERGI��XLSWI�[LS�ƼRMWLIH�PEWX�]IEV�[IVI�SRP]�XVEMRIH�MR�GLMPH�TVSXIGXMSR��8LEX�QIERW�MJ�XLI

main objectives, the vision was to make sure that we have an accountant who has the skills about 

child protection, executive management and servant leadership automatically, this accountant has 

only gone out with child protection and safeguarding skills so two more courses are pending. So I am 

not so sure if this scholar is going to have the impact as it was planned before. The [original] purpose 

of the courses was not only to instil knowledge [about the regular courses] but about executive 

management, and about servant leadership. So it affected the vision and the objectives of having 

these people well trained in that particular angle. So, for me, I would say the CSP vision and objectives 

have not been met for now due to COVID-19. (TZ/KII/003/ES/M)
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Mandatory CSP courses

Out of the four mandatory courses, scholars had been exposed to three of them depending on 

their education levels. The expected goals for each of the three courses are highlighted in  

table 11.

The extent to which scholars achieved the goals of these courses varied as discussed below.

Child Protection and Safeguarding

The mandatory CSP course on Child Protection and Safeguarding (not to be confused with a 

longer core course for all their students offered by Tangaza) was offered exclusively in-person. 

The service providers and course facilitators interviewed argued convincingly.

-J�MXƅW�KSMRK�XS�FI�IJJIGXMZI��MX�QYWX�LEZI�E�WMKRMƼGERX�TVSTSVXMSR�SJ�

interaction because situations also are different and they are emerging 

constantly. So, we cannot deliver something that is set in stone and you 

don’t take into consideration their learning experience there. 

(SP/002/KII/F)

According to informants, the level of interaction required lends itself better to physical, or at 

best some form of blended or hybrid delivery models. There was a fear that the interactive 

nature of the course would be lost in a fully online model. One key informant observed, 

implementing all the interactive activities online is (1) very “strenuous” and “tiring” for the 

facilitators because of “the many methodologies included within our delivery” when done in-

person; and (2) the personalised touch is missing (SP/004/KII/F).

Servant Leadership

Role modelling is used as a strategy for ensuring effectiveness of the Servant Leadership 

course. Explained a course facilitator:

Table 11. Mandatory courses by academic goal

CSP Course Academic Goal

Child Protection and Safeguarding Increased awareness of, and prevention of child abuse in all its forms

Servant Leadership Leadership and service as Catholic Leaders

Executive Management Increased capacity to plan and implement projects and manage people
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I have to be a servant leader myself. I’m able to share what I am, my 

convictions, what I believe in. It’s not only about theory but it is to bring 

home what, what I read, what I’ve lived and basically, I’ve found myself 

that I’ve been sharing my personal story, my personal life, what I’ve lived, 

what it means to be a servant leader, what it means to empower other 

people because that’s what servant leadership is about. 

(UG/004/KII/CF/F)

By providing opportunities to the scholars to practise servant leadership, the course is able to 

EGLMIZI�MXW�KSEP�EW�GSRƼVQIH�F]�E�WGLSPEV�JVSQ�/IR]E�

From the time we began interacting, leave alone the classes, when 

we started the community service programme that is offered by the 

programme, reaching out and serving others has been the best in terms 

of my leadership growth. I can say that I have gained a lot and I look 

forward to gaining more because there is still an opportunity. 

�/)�����-(-�67�1

Executive Management

7GLSPEVW�MHIRXMƼIH�FIRIƼXW�SJ�LEZMRK�FIIR�XLVSYKL�XLI�)\IGYXMZI�1EREKIQIRX�WOMPPW�XVEMRMRK��

from learning the importance of role modelling to working with adolescents to “solve the 

problems they are having” and being able to “harmonise even with issues in the families” 

�/)�����*+(�67�1-<)(�1+1���-R�XLI�[SVHW�SJ�ERSXLIV�WGLSPEV�

In terms of another short course we were given, that is Executive 

Management, the part that I liked most - the part of taking responsibility 

as in being a leader of myself, so that I can be able to lead others and 

what I took from that course is that, being a leader does not mean I have 

to be in a position, I can lead in my own small ways. Anything that I am 

interested in doing, anything that I can do to help is a way of leading. 

That is how I can lead others, I do not have to be in a position to be 

given a chance, maybe superior or things like that. So in short those are 

the things i like. �/)�����-(-�67�*
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Effectiveness of e-learning during COVID-19

The concept of wall-less classrooms that one could join “wherever you are”. As one scholar 

SFWIVZIH��ƈ]SY�NYWX�W[MXGL�SR�]SYV�KEHKIX�ERH�]SY�EVI�XLIVI�?MR�GPEWWAƉ��9+�����-(-�67�*��

Another added, “It has the advantage that you know in the midst of the duties I have, I can be 

[LIVI�-�EQ�ERH�JSPPS[�XLI�PIWWSRWƉ��9+�����*+(�67�1M\IH��8LMW�ƽI\MFMPMX]�EJJSVHIH�WGLSPEVW�

XLI�STTSVXYRMX]�XS�GSRXMRYI�[MXL�XLIMV�PIEVRMRK�HYVMRK�XLI�'3:-(����PSGOHS[R�ERH�MR�WSQI�

instances, even after institutions had been opened for in-person classes. Study participants 

recognised that online learning,

Has been a great opportunity. In the midst of the lockdown when we 

could not gather and interact face to face with lecturers as we could, 

this provision has enabled us to continue with our studies and it 

provides an opportunity for safe study. (Ibid)

Enabling the scholars to serve their communities better is an academic goal of the NGLP. 

Participating in various online platforms improved the scholars’ skills in various aspects of 

technology, strengthened their IT and computer skills which they have eventually been able to 

YXMPMWI�XS�LIPT�XLI�GSQQYRMX]��%�*+(�TEVXMGMTERX�ETTVIGMEXIH�XLEX

The e-learning system has improved on my side, it has given me a way 

forward, in that for example, me in my community, sometimes they give 

me an opportunity or a chance to help them in accounting since I am 

doing business. With this e-learning I have gained also new ways of how 

to deal with bookkeeping. (Ibid)

7GLSPEVW�MHIRXMƼIH�LS[�XLIMV�GSQTYXIV�ERH�MRXIVRIX�WOMPPW�LEH�WXVIRKXLIRIH��ERH�XLIMV�EFMPMX]�XS�

utilise web-based resources by accessing e-libraries, and how to download resource materials. 

In the words of one scholar,

I have improved in typing and how to send exams using email. Ahh, all 

those ones I think now it has helped me to gain some bit of knowledge 

SJ�GSQTYXIVW��=IW��WS�XLEX�MW�XLI�FIRIƼX�-�LEZI�WIIR�MR�I�PIEVRMRK��1E]FI�

that is something I would not have gained but that one has helped me a 

lot apart from some demerits. �9+�����-(-�67�1

E-learning enabled scholars to explore more avenues of study like YouTube where they would 

ƼRH�PIGXYVIVW�XIEGLMRK�WMQMPEV�WYFNIGXW�ERH�WYTTPIQIRX�XLIMV�PIEVRMRK��-R�EHHMXMSR��VIGSVHMRKW�SJ�

lecture sessions and learning materials were accessible to them from anywhere at any time on 

I�PMFVEVMIW�ERH�TPEXJSVQW�PMOI�'ERZEW�ERH�3()0�ERH�KEZI�XLIQ�XLI�STTSVXYRMX]�XS�VIJVIWL�XLIMV�
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minds and preview them and also prepare ahead of the learning sessions. Scholars stressed 

that it was easier for them to have their concerns like questions and assignments responded to 

using the e-learning platforms.

There was a perception that the delivery styles of lecturers in the regular courses diminished 

the effectiveness of e-learning. According to some scholars, lecturers tended not to turn on 

their videos during online classes. They also did not use any visual aids “yet most of us learn 

better with visual aids”. The use of a pedagogy comparable to that used by “YouTube teachers'' 

was proposed by an informant as a strategy to improve the effectiveness of online lessons:

To me, if the system is very well organised, like what we see on 

YouTube, I think it is the way to go, because when you are on Youtube, 

you really see a teacher, demonstrating what exactly would be 

performed in class and you really pick. �9+�����*+(�1-<)(�67�04�

)ƾGMIRG]

(IPMZIVMRK�GPEWWIW�SRPMRI�LEW�ƼRERGMEP�ERH�RSR�ƼRERGMEP�MQTPMGEXMSRW�JSV�FSXL�XLI�WGLSPEVWLMT�

programme and the scholars. Among other things, there is a need to have appropriate human 

resources, internet and physical infrastructure, facilities and equipment like computers and 

smartphones, internet data and electricity in place for online learning to run smoothly. In the 

discussion that follows, we explore issues that emerged from an analysis of the data that 

EJJIGX�IƾGMIRG]�SJ�XLI�TVSKVEQQI��PSSOMRK�EX�MXW�TIVGIMZIH�GSWXW��-X�MW�MQTSVXERX�XS�RSXI��XLEX�

it was out of the scope of this study to do a systematic analysis of the cost effectiveness of 

NGLP or of e-learning. What we do present here are participants’ views on the perceived cost of 

online delivery vs physical classes.

Perception of e-learning as less expensive

7EZMRKW�JVSQ�EGGSQQSHEXMSR�ERH�XVERWTSVX� Many of the study participants perceived the 

cost of online lessons to be cheaper than physical classes in some respects. They noted that 

some of the costs of online learning were offset by savings made on accommodation (for off 

campus students) and transport to and from campus (for holiday programme students) as 

SFWIVZIH�F]�E�*+(�TEVXMGMTERX�

When you go to the costs, you will not like the face-to-face. I come here; 

I pay for accommodation. But when I am on e-learning, I will not pay for 
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accommodation, I will not pay for transport, I will not pay for the meals 

here. I will not suffer. �9+�����*+(�67�1M\IH

A course facilitator explained:

I am seated in Karamoja right now. If I were to travel to Kampala to meet 

you people, that is very expensive, even in terms of time and money and 

yet, I am discussing with you [online], it is cheaper. (UG/004/KII/CF/F)

Though there are those who complained about expenses incurred in printing notes, others felt 

that this was an item that minimised costs , as scholars “no longer print out these things” since 

all the work is accessed on the computer.

8MQI�WEZMRK�ERH�GSRZIRMIRX�  “As long as you are connected to the internet you can learn 

ER][LIVI��-X�MW�ƽI\MFPIƉ��/)�����-(-�67�1��)�PIEVRMRK�[EW�TIVGIMZIH�EW�XMQI�WEZMRK�F]�QER]�

scholars, especially postgraduate students who had to juggle between their jobs and classes. It 

also saved them time from having to travel to school for classes as they could access lessons 

virtually from their places of work or homes and only show up physically on campus to sit for 

their exams. The evening students were also saved from having to travel at night. A Board 

Member had this to say:

If I was to drive from Gulu (district) to come to Kisubi (university) using 

my transport, It would be more time consuming than if I am here, if I 

came from my home in Arua and I am sleeping in Kisubi, I have left 

everything back home but if I do my e-learning and I am in Arua and I 

have my class maybe from 3 to 9pm, which means in the morning I can 

go to the garden, in the morning I can do my business, I can do a lot of 

my things than if I to move to the physical. (UG/001/KII/B/F)

7LEVIH�VIWSYVGIW�ERH�[MHIV�SYXVIEGL� E-learning platforms enables sharing of resources 

between different universities, as pointed out by the key informant quoted below:

We’re partnering with Zimbabwe, and, when we have one lecturer or 

one expert in a programme and you have like a hundred or two hundred 

people [students], you can’t have those two hundred people meet. 

The expense on those people in face-to-face learning is more than 

what you’d spend on data when people are in their homes or wherever 

they are. So for me, I see it as an advantage; e-learning would be less 

expensive than face-to-face learning. (UG/005/KII/B/F)

Through e-learning, information may be shared across a wide spectrum of students as 
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compared to traditional in-class learning. It was pointed out that very many students could be 

enrolled in a university as long as they could afford appropriate devices and had access to the 

e-learning platforms. (UG/001/KII/B/F)

'LIETIV�STXMSR�HYVMRK�'3:-(�����8LI�'3:-(����QMXMKEXMSR�QIEWYVIW�VIUYMVI�EQTPI�WTEGI�ERH�

adequate resources for physical distancing, sanitising and masking. It was pointed out that use 

of online technology to access learning ensures the safety of participants at a relatively lower 

cost than in-person classes.

Inadequacy of the scholarship

The NGLP scholarship award is partial. The scholarship includes full tuition and functional fees 

for the duration of the course of study. In addition, a modest stipend is provided to cater for 

WYTTPIQIRXEV]�I\TIRWIW�WYGL�EW�FSSOW��WXEXMSREV]��VIWIEVGL��ERH�XVEZIP��(YVMRK�XLI�'3:-(����

pandemic many of the institutions where the scholars were enrolled shifted to delivering the 

regular courses online. In the case of the CSP mandatory courses, Servant Leadership, as 

earlier indicated, was offered remotely. Scholars were supported by the country NGLPs to cater 

for the internet-related expenses as a result of this shift through

1. Providing money for participation in the Servant Leadership course from the existing 

course facilitation budget; and

2. Allowing use of the money meant for stationary and other expenses to buy data bundles 

for the regular coursess4.

Some scholars also used part of the stipend to buy smartphones. However, there was a 

TIVGITXMSR�XLEX�XLI�WXMTIRH�XLI]�VIGIMZIH�[EW�RSX�WYƾGMIRX�XS�GSZIV�EPP�XLIMV�I\TIRWIW��

including those related to online courses, as the following quotes from Kenya and Tanzania 

illustrate:

We appreciate the support that we are receiving and now the issue of 

learning online, I think it is not quite adequate because maybe you have 

to do some printouts, you have to access materials, you have to use a 

lot of internet so that maybe even in research, you have to do a lot of 

research. �/)�����-(-�04�*

4�8LI�)\IGYXMZI�7IGVIXEVMIW�JVSQ�EPP�XLVII�GSYRXVMIW�GSRƼVQIH�XLEX�WGLSPEVW�[IVI�EPPS[IH�XS�YWI�XLIMV�WXMTIRH�SR�HEXE�FYRHPIW�
and other internet-related costs.
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-X�MW�WS�PMXXPI��FIGEYWI�XLI�ƼRERGMEP�EWWMWXERGI�[I�EVI�EHZMWIH�XS�YWI�SR�

stationery [...] but sometimes you need money for paying for credit but 

many times we are required to use it on stationery and buying textbooks 

for each semester. So if you spend that money on paying credit you will 

WII�]SYVWIPJ�MR�E�HMƾGYPX�WMXYEXMSR���8>�����-(-�67�*

Sharing costs: Unable or unwilling?

Though congregations are expected to share the costs in support of the scholars they 

nominate, this did not always seem to happen in reality. The most common explanation was 

that the majority come from congregations that are resource-constrained. It was argued that 

the poorer the congregation, the less likely they would prioritise the purchase of laptops or 

smartphones for the scholars to enable them to access online courses. In the previous chapter, 

we gave several examples of scholars, particularly female scholars, who have had to struggle 

with fully participating in their courses of study because of either the congregation's inability 

to buy devices for them or unwillingness to prioritise these as an essential tool for their full 

participation in online courses.

Another possible reason for not prioritising purchase of devices was offered during one of 

the validation meetings. One participant suggested that the reluctance could be driven by an 

YRHIVZEPYEXMSR�SJ�I�PIEVRMRK�F]�GSRKVIKEXMSRW�LEZMRK�RS�SV�PMXXPI�I\TSWYVI�XS�MXW�FIRIƼXW��-R�LMW�

words,

It could be a case of a vicious cycle of not necessarily lack of resources, 

but lack of exposure because of differences in congregations. There 

are congregations that have an international face, and the formation 

process is more around exposure, and some of even the Kenyan born 

congregations could have a more urban outlook and exposure. So then 

that exposure creates an awareness among the superiors, those in 

charge of these students to create a possibility for them and to provide 

the resources because they see the need for it, whereas those who 

might lack the exposure itself would limit the possibility of availability 

of resources, not because they're not available, but because they 

don't really understand the need for it, because they are not exposed 

themselves. So, it could be a little more nuanced than just evolved 

poverty or availability of economic resources. (VAL/3)
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Sustainability

This section explores whether offering the CSP courses using e-learning modalities is 

sustainable in the three countries beyond the lifetime of the NGLP. Sustainability builds on 

VIPIZERGI��IJJIGXMZIRIWW�ERH�IƾGMIRG]�HMWGYWWIH�MR�XLI�IEVPMIV�TEVX�SJ�XLMW�GLETXIV��1SXMZEXMSR�

SJ�WXEJJ�ERH�WGLSPEVW�ERH�GETEGMX]���LYQER��MRWXMXYXMSREP��QEXIVMEP��ƼRERGMEP��ERH�MRJVEWXVYGXYVEP���

are also key to ensure that e-learning is embedded in the programme.

The majority of study participants recognised the NGLP as relevant, addressing their needs 

for professional development and those of their communities. The programme offered an 

opportunity for them to upgrade their knowledge and skills as well as reinforce values of 

service to the community, and protection of the vulnerable. However, by the time we did the 

ƼIPH[SVO��SRP]�SRI�SJ�XLI�JSYV�GSYVWIW�LEH�QMKVEXIH�XS�I�PIEVRMRK�XLSYKL�WGLSPEVW�TEVXMGMTEXMRK�

in the other courses in different universities made use of digital skills, which they had acquired 

PEVKIP]�HYVMRK�XLI�'3:-(����TERHIQMG�

Nonetheless, both scholars and service providers acknowledged the importance of e-learning. 

%W�QE]�FI�MRJIVVIH�JVSQ�ƼKYVI�����X[S�MR�XLVII�WGLSPEVW�[LS�TEVXMGMTEXIH�MR�XLI�SRPMRI�WYVZI]�

EKVIIH�XLEX�SRPMRI�PIEVRMRK�[SYPH�FI�YWIJYP�TSWX�XLI�'3:-(����TERHIQMG�

They also recognised the challenges of sustaining e-learning platforms for the mandatory 

courses. Among the challenges were the issue of recurring costs of internet connection, and 

purchase of appropriate devices (e.g. computers and/or smart phones) for accessing the 

online platforms and maintaining them.

Asked if they saw this programme continuing beyond Porticus or any other donor funding in 

XIVQW�SJ�WYWXEMREFMPMX]��XLI�GSRWIRWYW�[EW�XLMW�[SYPH�FI�HMƾGYPX��3RI�MRJSVQERX�TVIHMGXIH�XLEX�

“If they withdraw now, I think we would be in a lot of shambles” (TZ/003/KII/ES/M). Another key 

informant described this eventuality as being

Tricky. The best thing would be unless we say that we have other 

donors engaged for sustainability, but now when we rely on one donor, 

*MKYVI�����4IVGIRXEKI�SJ�WGLSPEVW�[LS�EKVIIH�XLEX�I�PIEVRMRK�[SYPH�GSRXMRYI�XS�FI�YWIJYP�TSWX�'3:-(���
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TSWIW�E�GLEPPIRKI��WYTTSWI�XLMW�HSRSV�MW�RSX�XLIVI#�8LIR�HIƼRMXIP]�XLI�

programme may not be able to continue as expected. 

(KE/007/KII/ES/F)

7SQI�MRWXMXYXMSRW�[IVI�PSSOMRK�JSV�EPXIVREXMZI�[E]W�XS�ƼRERGI�XLI�VYRRMRK�GSWXW�VIUYMVIH�XS�

make e-learning for the mandatory CSP courses sustainable.

How are we going to sustain these? If Porticus stopped today giving us 

the money, would we still stand? So if they have to allow us to look for 

other ways of sustaining this programme, how far can they allow us? 

That is a question we've been asking because we are thinking about 

the sustainability of this programme in the future. So that the board 

knows we have a role to look for, maybe for other partners, for other 

collaborations,and things like that. So that we are not just limited and 

yet we can see the needs are many. We would also like to expand it into 

something else. So that one and then of course, I know the board itself 

is actually chosen by Porticus, we don't have a role in it. 

(KE/006/KII/B/F)

A number of suggestions were put forward by study participants for enabling sustainability 

of e-learning. These ranged from lobbying the government, “because the government is like 

the overseer of their citizens” and thus it is their “duty to put the right infrastructure in place” 

WS�XLEX�ƈ[I�GER�WYWXEMR�TVSKVEQQIWƉ��/)�����*+(�67�*�XS�XEVKIXMRK�XLI�GSRKVIKEXMSRW��

particularly the Superiors and getting them to understand practically the importance of 

investing in internet technology so “they see the necessity of having this” (TZ/003/KII/ES/M). 

There were also recommendations for exploring new and strategic partnerships, as well as 

creating cultures where use of internet technology becomes the norm (Ibid).

Motivation

8LI�TSTYPEVMX]�SJ�XLI�2+04�WGLSPEVWLMTW�MW�XIWXMƼIH�F]�XLI�JEGX�XLEX�XLI�ETTPMGEXMSRW�VIGIMZIH�

each year are larger than the available spaces. For example, in Uganda in a recent academic 

year, over 120 applications were received, but only 40 could be admitted. The motivation of 

congregations to nominate religious sisters and brothers, priests and laypeople is to expand 

the pool of servant leaders who can minister to the needs of the Church and communities that 

they serve.

*SV�XLI�WGLSPEVW��XLI�ƼVWX�ERH�QSWX�MQTSVXERX�HVMZIV�JSV�WGLSPEVW��IRKEKIQIRX�MR�XLI�2+04�
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MW�XLI�ƼRERGMEP�WYTTSVX�XLI]�VIGIMZI��8LMW�WYTTSVX�XLEX�XLI]�KIX�JVSQ�XLI�WGLSPEVWLMT�MW�

programmed in terms of tuition fees and stipend to cater for scholastic materials that they 

would otherwise not afford by themselves. Secondly, they are highly inspired by the hands-

on skills obtained through this programme, which improves how they relate with people at 

home and community and handle complex situations. For example, sessions on emotional 

intelligence and child protection were cited as highly motivating and relevant to their day-to-day 

work.

The motivation for participating in the NGLP does not necessarily equate to a drive to engage 

in online learning. For some scholars, the greater exposure to various online video conferencing 

platforms and IT skills and resources - whether something as simple as how to use the email 

function, or upload assignments to accessing the Learning Management System if available, to 

doing supplementary research for assignments - were motivating factors. For the consecrated 

scholars and laypeople who were employed, the prospect of plugging their tech skills gap 

ERH�ETTP]MRK�XLI�EGUYMVIH�WOMPPW�XS�XLIMV�HEMP]�[SVO�IREFPMRK�XLIQ�XS�IJJIGXMZIP]�ERH�IƾGMIRXP]�

execute their duties and responsibilities was a driving force. For many, the internet opened up 

new horizons both intellectually and socially, giving access to new knowledge and fostering 

friendships and networks.

However, the quality of online engagement with the internet platforms and course facilitators/

lecturers was a major consideration in sustainability of e-learning. The quality of engagement 

in turn was shaped by the effectiveness of content delivery, especially on whether the course 

JEGMPMXEXSV�YWIH�MRXIVEGXMZI�TIHEKSKMGEP�XIGLRMUYIW��-X�[EW�EPWS�HIƼRIH�F]�YWIV�I\TIVMIRGIW�

MRƽYIRGIH�F]�I\XIVREP�JEGXSVW�PMOI�WXEFPI�MRXIVRIX�ERH�TS[IV�WYTTP]�EW�[IPP�EW�XLI�GSWX�SJ�

appropriate equipment and data. Unless addressed, the quality of interaction, access and 

cost will continue to demotivate scholars and remain powerful barriers in the sustainability of 

e-learning provision for religious scholars.

Capacity

To make e-learning sustainable, there is a need to build the capacity of the scholars to embrace 

I�PIEVRMRK��XS�IRWYVI�EZEMPEFMPMX]�SJ�ƼRERGMEP��ERH�XIGLRMGEP�MRJVEWXVYGXYVIW��%VKYIH�F]�WSQI�

WGLSPEVW�MR�ER�*+(��[EW�XLEX�XLI�VIWTSRWMFMPMX]�JSV�ƈFEWMG�SV�XLI�JSYRHEXMSR�JSV�WYWXEMREFMPMX]�

SJ�IMXLIV�I�PIEVRMRK�SV�SRPMRI�PIEVRMRK�MW�MRJVEWXVYGXYVI�F]�XLI�KSZIVRQIRXƉ��/)�����*+(�67�

1-<)(�
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Human Capacity

The data reveals not only the digital gender divide but also skills’ gaps between institutions. 

While some institutions like Strathmore and Tangaza in Nairobi were better prepared, the 

technical capacity of the staff in other institutions was partly, and sometimes inadequately, 

HIZIPSTIH�MR�E�LYVVMIH�VIWTSRWI�XS�XLI�'3:-(����TERHIQMG��%W�LMKLPMKLXIH�MR�JSVIKSMRK�

discussions, scholars complained of lecturers/course facilitators who lacked knowledge and 

skills to manage online classes effectively. This inadequacy has implications for the long term 

sustainability of e-learning programmes.

Training learners before the start of online classes is crucial for the sustainability of an 

e-learning programme as it provides the learners with the skills and knowledge needed 

to fully utilise it. Some of the courses included orientation of scholars to navigate various 

internet video conferencing platforms and internet learning management systems. However, 

the duration of these sessions was perceived to be inadequate. The Executive Management 

course, for example, incorporated basic IT skills as a module in the curriculum providing one-to-

one in-person coaching to scholars who demonstrated critical skills gaps.

Financial and Institutional Capacity

Currently, the NGLP is fully funded by Porticus. This is not a sustainable model for the 

programme as donor funding can end at any time. In the event of this happening, the 

scholarship programme will come to an end in all three countries. One key informant expressed 

concern on

how to sustain this programme in future because right now it is heavily 

reliant on a partner, on a sponsor and it is a programme that can easily 

die out if the partner withdraws support. So I think our idea is to think 

outside the box to make sure that tomorrow we are able to sustain the 

programme without the partner. (UG/013/KII/HU/M)

,EZMRK�E�PSGEP�WIGVIXEVMEX�XLEX�LEW�XLI�ƼRERGMEP�MRHITIRHIRGI�XS�WYTTSVX�WSQI�SJ�MXW�PIEVRIVW�

will ensure that e-learning as one of the NLGP programme components is sustainable over a 

long period of time.

The institutions in this programme need to have the capacity to support the students in 

pursuing their studies online. For instance, they could set up e- learning centres as a means of 

cutting the internet data burden of the students but also facilitate access to computers. These 

centres would be very helpful to students in areas with bad internet connectivity.
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I think that is something we have to say that okay, those who come from 

the north, we shall use such and such a centre or diocese or institute to 

have this e-learning centre, those who come from the west, from central, 

from the east, you know, that would be something because if we invest 

in that, then it is also the responsibility of the host, host country or 

centre to maintain those centres. (UG/005/KII/B/F)

To sustain e-learning, NGLP needs to revise the stipend given to the scholars to suit the new 

emerging educational needs that come with this modality like internet data, computers, and 

electricity among others.

They have been given stipends. The stipend is about 1 million, 1 million 

is not enough to buy a laptop for instance. Maybe a used one, so the 

scholars have ended up buying laptops which keep breaking every year. 

(UG/014/KII/B/M)

A hybrid system of class delivery could also be a driver to sustainability of online learning. 

Some of the courses are practical and as such cannot be fully delivered online. A few physical 

classes may be necessary to complement the theory classes delivered remotely.

Material Capacity

E-learning is entirely dependent on the availability of devices like computers/laptops and 

smartphones. If the learners do not have these equipment, then they cannot effectively partake 

in learning online. However, the fact is that a number of participants cannot afford to buy 

some of these items. Some have to borrow or share to attend class as reported in the previous 

chapter. For e-learning to continue for a long period of time, these materials need to be made 

available to the scholars.

Technical and Infrastructural Capacity

For e-learning to be sustainable, the right infrastructure must be put in place. This includes 

an integrated campus management system (UG/014/KII/B/M) including e-library, Content 

Management System, Learning Management System, Student Management System, Student 

Assessment System, reporting systems and presentation systems among others. For NGLP to 

run a sustainable online teaching and learning programme, all these need to be fully set up and 

functioning. The responsible people like facilitators have to also be trained on how to use this 
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infrastructure for teaching and learning.

We have a big percentage of students who say that they would like to 

continue on online. I think it is important that we pay special attention to 

this group of students and that means that we need exactly as you have 

said to improve on the infrastructure to make sure that we are able to 

reach out. (UG/013/KII/HU/M)

It is important to note that the NGLP host institutions have relatively good internet 

infrastructure, enabling them to continue offering e-learning opportunities to their students. 

However, the NGLP scholars are dispersed over various universities and colleges even within 

the same country. Assuming that the host institutions offer the mandatory courses centrally, it 

does not mean that all the scholars will have equal access to them given the infrastructural and 

technical inequalities between different campuses.

Conclusion
In conclusion, our study suggests that

1. Most scholars and other stakeholders interviewed found the NGLP mandatory courses to 

FI�YWIJYP�ERH�FIRIƼGMEP�MVVIWTIGXMZI�SJ�[LIXLIV�XLI]�[IVI�HIPMZIVIH�MR�TIVWSR�SV�SRPMRI�

2. However, there was some hesitancy expressed regarding the extent to which the online 

HIPMZIV]�LEH�FIIR�IJJIGXMZI�ERH�IƾGMIRX��ERH�[LIXLIV�MX�[SYPH�FI�WYWXEMREFPI�SZIV�XLI�

longer term without external funding support from Porticus.

3. The barriers to scholars' full participation in e-learning needs to be strategically and 

creatively addressed.
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CHAPTER FIVE 
KEY LEARNINGS AND 
RECOMMENDATIONS

ُ
Introduction
8LI�WXYH]�ƼRHMRKW�VIZIEP�XLI�GSQTPI\MX]�SJ�XLI�TVSFPIQ�XLEX�[I�[IVI�MRZIWXMKEXMRK��XLI�YTXEOI�

of e-learning by religious scholars under the NGLP. It highlights the perspective of stakeholders, 

especially the scholars documenting their experiences, both positive and negative, in accessing 

PIEVRMRK�HYVMRK�XLI�'3:-(����TERHIQMG�ERH�MHIRXMJ]MRK�XLI�OI]��FYX�WSQIXMQIW�RSX�WS�SFZMSYW�

HVMZIVW�SJ�XLIMV�IRKEKIQIRX�MR�SRPMRI�GPEWWIW��-R�XLMW�ƼREP�GLETXIV��[I�ƼVWX�WYQQEVMWI�WSQI�SJ�

the key learnings that emerged from the analysis, including some unexpected results arising 

JVSQ�XLI�VIWIEVGL�TVSGIWW�MXWIPJ��7IGSRHP]��[I�TVSTSWI�VIGSQQIRHEXMSRW�EHHVIWWMRK�XLI�ƼREP�

VIWIEVGL�UYIWXMSR��Ƅ;LEX�WXVEXIKMIW�VIGSQQIRHEXMSRW�GER�FI�EHSTXIH�XS�IRWYVI�GSRXMRYEXMSR�

of the scholarship programme with maximal participation from all scholars?’

Emerging Lessons and Insights
1. There are contextual differences between the three countries, but the issues affecting the 

full participation of scholars in their course of study sponsored by the NGLP are similar. 

There are differences in: (a) the infrastructure supporting internet utilisation; (b) the 

VIWTSRWI�SJ�XLI�VIWTIGXMZI�KSZIVRQIRXW�XS�XLI�'3:-(����TERHIQMG��ERH����TVSƼGMIRG]�

MR�XLI�)RKPMWL�PERKYEKI��[LMGL�MW�SƾGMEPP]�XLI�QIHMYQ�SJ�MRWXVYGXMSR�MR�MRWXMXYXMSRW�SJ�

higher education in all three countries.

2. The pre-pandemic internet infrastructure gaps even within the same country were 

aggravated during COVID-19 limiting access to online learning by scholars enrolled 

in less endowed institutions, especially those located in remote and poorer regions. 

Though Kenya has better IT infrastructure as a country, even here some institutions 

especially in remote and poorer areas do not have the same facilities as, for example, 

Strathmore, Tangaza or Kenyatta universities. In all the countries, study participants 

reported institutions with neither WiFi nor computer labs. Though universities hosting 

the NGLP in each country have relatively good internet infrastructure and capacity to 

WYWXEMR�I�PIEVRMRK�FI]SRH�'3:-(����ERH�[MXLHVE[EP�SJ�HSRSV�JYRHMRK��RSX�EPP�WGLSPEVW�

Uptake of E- learning by Catholic Scholars in Kenya, Tanzania and Uganda: A Rapid Inquiry – Synthesis Report63



were enrolled in these. There were those scholars who were enrolled in institutions that 

did not have adequate facilities to support effective participation in e-learning. Thus, 

the mandatory NGLP courses, even if centralised and offered remotely by the host 

universities, would continue to exclude some scholars.

3. Preference for in-person instead of online learning may be driven by social factors rather 

than expectations of effective outcome. Over 70 percent of scholars surveyed indicated 

XLEX�SRPMRI�GPEWWIW�[IVI�XLI�QSWX�IJJIGXMZI�[E]�SJ�HIPMZIVMRK�PIEVRMRK�HYVMRK�'3:-(�����

However, through the in-depth interviews, we learnt regardless of their thoughts on 

effectiveness (and safety), many still preferred in-person delivery of lessons as it allowed 

them to travel away from their home locations, meet new people, make new friends, 

socialise as well as have more meaningful engagement with their course facilitators, 

among other reasons. There was a gender dimension to this; the preference for in-person 

classes was more common among women than men scholars.

4. &SXL�WGLSPEVW�ERH�PIGXYVIVW�GSYVWI�JEGMPMXEXSVW�LEH�MREHIUYEXI�I\TSWYVI�XS�-8�WOMPPW�ERH�

preparation at entry. Scholars complained of lecturers/course facilitators without the 

skills to engage them actively and effectively, making their online learning experience 

“boring”. At the same time, scholars struggled with navigating e-learning platforms and 

performing tasks that required basic IT skills such as uploading assignments. Female 

ERH�SPHIV�WGLSPEVW�[IVI�TIVGIMZIH�XS�LEZI�QSVI�HMƾGYPXMIW�EX�IRXV]�GSQTEVIH�XS�]SYRKIV�

male scholars.

5. Internet penetration does not automatically translate to internet access. While Internet 

access and power may not be available for scholars in some remote areas, even where 

they exist, intermittent connectivity, frequent electricity disruptions, and a lack of devices 

to access the internet are a reality for not only those in remote areas but also in urban 

GSRXI\XW�MRGPYHMRK�2EMVSFM��/EQTEPE�ERH�(EV�IW�7EPEEQ�

6. The spirit of Ubuntu was evident in the coping strategies devised by scholars to be keepers 

of their fellow scholars.�-X�[EW�EPWS�VIƽIGXIH�MR�XLI�TVEGXMGI�SJ�FSVVS[MRK�ERH�WLEVMRK�

the same devices as a response to the unaffordability of computers for most scholars. 

For example, more technologically savvy, often younger students tutored those not so 

digitally competent who tended to be older and female scholars, to acquire computer and 

IT skills so they could catch up with the rest of the class. Unable to afford to buy their 

own devices with the capability for online learning, some scholars shared one device 

- sometimes even upto 15 of them - because they did not own a laptop or any other 

appropriate device to access the online classes. However, this strategy had its downside 

in terms of following up on assignments as well as when it came to doing assessments 

and for the course facilitators, monitoring the attendees.

7. Smartphones have their uses but are not good for attending classes for long periods of 
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time at a go. Unfortunately, for some scholars that was the only option for accessing their 

lessons. Not only can attending lectures several hours at a go on the phone be tedious, 

some scholars complained of straining their eyes because of the small font, as well as 

challenges with uploading and downloading resources. Further, some smartphones used 

by the scholars were not compatible with certain applications and document formats. 

The possibility of interruptions from incoming calls and messages was real.

8. Unstable internet, unreliable power connections and shared devices provided loopholes 

for unethical behaviour of some lecturers and scholars during online lessons. As much 

as intermittent internet connectivity and electricity disruptions are genuine reasons for 

not fully participating, they were perceived by some of the research participants (key 

informants and scholars) as providing an excuse to students and sometimes lecturers to 

play truant. Some informants were concerned that the anonymity of internet platforms 

TVSZMHI�YWIVW�XLI�STTSVXYRMX]�XS�ƄGLIEXƅ��&]�XYVRMRK�SJJ�XLI�GEQIVE�SR�TVIXI\X�SJ�PS[�

bandwidth, the lecturer’s ability to verify the identity and monitor the scholar’s presence 

is diminished. This is particularly problematic during exams (for the regular courses) and 

online assessments (for the mandatory courses).

9. The poorer and less exposed a congregation, the less likely they would be to provide 

scholars with laptops or smartphones to facilitate their participation in online classes. 

7SQI�GSRKVIKEXMSRW�[IVI�ƼRERGMEPP]�YREFPI��ERH�SXLIVW�YR[MPPMRK�XS�TYVGLEWI�HIZMGIW�

for the scholars to attend the course as they did not consider it to be a priority and 

considered that it was the responsibility of the scholars to provide for themselves. 

This was confounded by the fact that scholars who are consecrated had taken a vow 

SJ�TSZIVX]��QIERMRK�XLEX�XLI]�LEH�RS�TIVWSREP�ƼRERGIW�SV�VIWSYVGIW�XS�WYTTSVX�XLIMV�

education.

10. The intersection of gender and hierarchical structure of the Catholic Church may result in 

the exclusion of religious sisters from some privileges and opportunities. Thus, priests 

were more likely to have access to appropriate devices needed for online learning vs 

those towards the bottom of the hierarchy, that is, the religious sisters. The impact of 

KIRHIV�WSGMEPMWEXMSR�ERH�XLI�HMZMWMSR�SJ�PEFSYV�[EW�VIƽIGXIH�MR�XLI�XIRWMSRW�FIX[IIR�

home responsibilities including childcare in the case of laywomen, workplace duties 

and school work. For religious sisters, some congregations expected them to perform 

domestic chores like cooking, and were assigned other responsibilities by their superiors 

even when they had online lessons to attend.

11. Scholars' participation in online lessons may be disrupted by competing duties assigned to 

them by their congregations, insensitive to their need to be in class. The gender dimension 

EWMHI��FSXL�QEPI�ERH�JIQEPI�WGLSPEVW�VIGEPPIH�MRWXERGIW�SJ�XMQIXEFPMRK�GSRƽMGXW�

between regular and the NGLP courses. In extreme cases, some scholars were torn 
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between attending classes and participating in religious events, which were scheduled 

at the same time. In addition, there was little consideration of online learning as serious 

business that requires the same commitment as going to a physical school. This lack 

SJ�GSRWMHIVEXMSR�[EW�VIƽIGXIH�MR�XLI�HIQERHW�QEHI�F]�WSQI�JEQMP]�QIQFIVW��MR�XLI�

case of laypeople), friends, neighbours and even congregants who trivialised efforts by 

scholars to attend their classes from their residence. There were reports of disruptions 

of online classes by people coming in to socialise or seeking assistance to do totally 

unrelated things.

 

9RMRXIRHIH�PIEVRMRK�FIRIƼXW�JVSQ�XLI�VIWIEVGL�TVSGIWW

5YEPMXEXMZI�VIWIEVGL�MW�VIƽI\MZI��XLI�TVSGIWW�MQTEGXMRK�FSXL�SR�XLI�VIWIEVGL�TEVXMGMTERXW�

and the researchers. We received feedback from three different key informants on ways of 

engagement with the researchers that had helped them to look at issues differently:

1. The assumption they had made was that because the majority of scholars are women, 

gender bias is not an issue in the programme. This was not necessarily correct. The 

informants had not looked at the information available to them, for example in the form 

of class attendance, presentations, submission of evaluations with a gender lens to 

establish whether their assumptions were true or not.

2. Though some course facilitators talked of administering a pre-test to the scholars, they 

had not analysed the information gathered to establish the entry behaviour with regard to 

their IT skills nor subjected it to a gender analysis.

3. One key informant, who requested the researcher share the interview transcript, found it 

to be “very helpful” for her own purposes.

Recommendations: Ensuring Maximal Participation

The above quotation synthesises the way forward for the NGLP courses as recommended 

Box 5. Combining e-learning with physical learning

We are combining the two methodologies with what we are calling blended learning. Blended learning 

in the sense that it’s true that some parts can be e-learning because the world is moving towards 

that but at the same time we dont forget our tradition. So e-learning can be combined with physical 

learning, blended. That would guarantee a smooth transition. In my view, I have told many of my 

colleagues that we are moving towards virtual learning, e-learning. (SP/008/KII/M)
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by study participants - some form of FPIRHIH�SV�L]FVMH�QSHIP. This would cater for the 

TW]GLSWSGMEP�RIIHW�SJ�FIRIƼGMEVMIW���XLEX�LYQER�XSYGL���EW�[IPP�EW�PIZIVEKMRK�SR�XLI�WXVIRKXLW�

of e-learning for potentially larger outreach and knowledge mobilisation. However, for this to 

happen, it would be necessary to employ a QYPXMTVSRKIH�WXVEXIK]�XLEX�MRXIKVEXIW�XLI�ZSMGIW�SJ�

WGLSPEVW��XEOMRK�MRXS�GSRWMHIVEXMSR�FSXL�XLI�I\XIVREP�ERH�MRXIVREP�IRZMVSRQIRXW�MR�[LMGL�2+04�

GSYVWIW�EVI�SJJIVIH�ERH�EHHVIWWIW�FEVVMIVW�EX�REXMSREP��TSPMG]��MRWXMXYXMSREP��TVSKVEQQI�ERH�

MRHMZMHYEP�PIZIPW.

8LIWI�VIGSQQIRHEXMSRW�XS�XLI�2+04�QEREKIQIRX�ERH�MQTPIQIRXIVW��VIƽIGXW�XLI�MRWMKLXW�

of the research team, drawing on the desk review and suggestions made by scholars and 

other stakeholders on the continuation of the scholarship programme. It further incorporates 

feedback from participants during the four validation meetings. The recommendations are 

SVKERMWIH�MR�X[S�GPYWXIVW���ƼVWX��XLI�EGXMSRW�XLEX�QE]�FI�MRMXMEXIH�MQQIHMEXIP]�SV�[MXLMR�XLI�

short-term, and second, in the medium or long-term.

Immediate and short-term recommendations

8LI�VIWIEVGL�MHIRXMƼIH�ƄPS[�LERKMRK�JVYMXWƅ�XLEX�QE]�FI�XEVKIXIH�MR�XLI�MQQIHMEXI�ERH�WLSVX�

term with no or little additional resources.

1. The congregations are the ones that nominate scholars for participation in the NGLP. 

;LMPI�XLI]�SFZMSYWP]�YRHIVWXERH�XLI�MQTSVXERGI�SJ�LMKLIV�IHYGEXMSREP�UYEPMƼGEXMSRW�

and leadership skills acquired by the scholars in service of the Catholic Church, not all 

GSRKVIKEXMSRW�EVI�IUYEPP]�VIWSYVGIH�SV�I\TSWIH�XS�XLI�FIRIƼXW�XLEX�I�PIEVRMRK�GER�FVMRK��

We therefore propose:

E�� 7IRWMXMWEXMSR�SJ�XLI�PIWW�I\TSWIH�GSRKVIKEXMSRW�SR�XLI�FIRIƼXW�SJ�GVIEXMRK�

conducive learning environments

F�� *EGMPMXEXMSR�SJ�WGLSPEVW�ƼRERGMEPP]�ERH�SV�MR�OMRH�F]�XLI�GSRKVIKEXMSRW�XS�IREFPI�

participation in e-learning and other online activities.

c. Negotiating with the congregations on ways they can contribute to the costs 

associated with e-learning that may include, but not restricted to, providing 

laptops, buying data bundles and printing learning materials.

2. Implementing effective skills development and mindset change programmes require 

YRHIVWXERHMRK�XLI�WTIGMƼG�RIIHW�SJ�XLI�FIRIƼGMEVMIW��;I�TVSTSWI�

a. Prior preparation of scholars for online or e-learning through a more rigorous 

orientation exercise or giving an ICT skilling course at the start of the programme 

to help them troubleshoot all or most of the challenges they may possibly 
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encounter in accessing e-learning platforms.

b. Initiation of mandatory needs assessment prior to orientation of scholars per 

cohort to determine the entry level behaviour and the prior exposure of staff and 

WGLSPEVW�XS�-8�WOMPPW��8LI�EWWIWWQIRX�ƼRHMRKW�WLSYPH�FI�HMWEKKVIKEXIH�F]�KIRHIV��

age, education levels, vocation and country.

G�� 9XMPMWEXMSR�SJ�XLI�RIIHW�EWWIWWQIRX�ƼRHMRKW�XS�MRJSVQ�GYWXSQMWEXMSR�SJ�XLI�

training/orientation sessions to the needs of the scholars paying attention to 

digital gaps by gender, age, vocation and education levels. Some categories of 

trainees (elderly and women) may require longer orientation than the younger 

males.

d. Investing in the preparation of course facilitators and institutions to be able to use 

virtual learning spaces effectively. While limited exposure of scholars to virtual 

learning is one key contributor to the low appreciation of this mode of learning, it 

is also due to the limited IT skills of the lecturers/facilitators to actively engage 

scholars in the learning process using modern ways of content delivery and 

pedagogy using online tools.

3. Though the NGLP deliberately recruits more women scholars than men in recognition of 

their greater need for capacity enhancement, more needs to be done to ensure that they 

are able to participate fully in e-learning. Other actions proposed are:

a. Building gender analysis capacity of service providers and course facilitators 

to enable them to address gender concerns in the NGLP programme 

implementation.

b. Organising gender sensitisation workshops taking an intersectional approach 

targeting the congregations. This means that other intersecting factors apart 

from gender like age, disability, regionality, and socio-economic status that 

entrench inequities are taken into consideration in the sensitisation process so 

they are able to see the interconnections and act to remove the barriers.

c. Providing the scholars with the tools they require and the space to engage 

meaningfully in the NGLP courses, both in person and online. (For example, by 

IRWYVMRK�VIPMKMSYW�WMWXIVW�LEZI�EHIUYEXI�XMQI�FSXL�SRPMRI�ERH�SƿMRI�XS�IRKEKI�MR�

their courses of study and mandatory courses).

d. Involving alumni in mentoring scholars, particularly women, on key aspects of 

leadership using both online and in-person media.

I�� (IWMKRMRK�E�YRMX�SR�KIRHIV�ERH�MRGPYWMSR�MR�XLI�2+04�QERHEXSV]�GSYVWIW�XS�

ensure that both scholars and course facilitators (irrespective of gender) are 

exposed to the importance of gender equality and empowerment issues.

4. Currently, there is a silence on the inclusion of persons with disabilities in the 
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programme. We recommend:

a. Reviewing criteria for selection of scholars to include persons with disabilities 

�4;(W�

b. Introducing measures providing that the e-learning facilities and platforms are 

VIWTSRWMZI�XS�WTIGMƼG�RIIHW�SJ�4;(W��

5. Involve scholars in the process of timetabling to accommodate for different work 

schedules and religious/other priorities making implementation of e-learning classes 

WIEQPIWW�ERH�VIHYGMRK�XMQIXEFPMRK�GSRƽMGXW��7GLSPEVW�LEZI�HMJJIVIRX�[SVO�WGLIHYPIW�

ERH�TVMSVMXMIW�XLEX�GSRƽMGX�[MXL�XLI�XMQIXEFPIW�JSV�XLIMV�QERHEXSV]�GSYVWIW��-RZSPZMRK�

XLI�WGLSPEVW�MR�XLI�TVSGIWW�SJ�XMQIXEFPMRK�QE]�VIHYGI�XLIWI�GSRƽMGXW�ERH�QEOI�XLI�

MQTPIQIRXEXMSR�WIEQPIWW��;LIVI�TSWWMFPI��TVSKVEQQIW�GSYPH�FI�QEHI�QSVI�ƽI\MFPI��

RSX�Ƽ\IH�MR�E�TIVMSH�SJ�XMQI��WS�XLEX�XLSWI�[LS�EVI�IRKEKIH�MR�WSQI�GLYVGL�EGXMZMXMIW�EVI�

able to attend. There were multiple cases reported of scholars who missed part of the 

SRPMRI�7IVZERX�0IEHIVWLMT�XVEMRMRK�HYI�XS�GSRƽMGX�MR�XLI�WGLIHYPI��[LMGL�[EW�Ƽ\IH�JSV�E�

particular week.

6. Encourage institutions of higher learning to develop an internal policy to assist them to 

KYMHI�EGGIWW�XS�FIWX�TVEGXMGIW�JSV�XLI�MHIRXMƼGEXMSR��TVSXIGXMSR�ERH�QEREKIQIRX�SJ�-'8�

ERH�XLYW�QE\MQMWMRK�XLI�FIRIƼXW�ERH�VIXYVRW�JVSQ�XLIMV�MRZIWXQIRX��%�OI]�GSQTSRIRX�

of the policy should be capacity building in technology skills and modalities targeting 

scholars and staff. The policy should be gender, age and disability responsive taking into 

account that not all staff and scholars have the same exposure to and level of expertise 

in IT and related skills.

7. Create a common e-library for scholar’s supported by other online learning infrastructure 

ensuring document formats are compatible with different systems and tools for viewing 

ERH�IHMXMRK��'SRƼKYVMRK�WGLSPEVƅW�HIZMGIW�XS�XLI�YRMZIVWMX]�I�PMFVEV]�ERH�SXLIV�SRPMRI�

learning infrastructure so that they can easily access it and enabling it to access other 

devices both within and outside the university. Some online learning material could only 

be accessed on particular devices and only within the university premises.

8. Post the scholarship application and evaluation online to introduce future scholars of the 

programme to what kind of similar or related technologies they would encounter during 

the course of their study as dimensions of learning continue to evolve.

��� )WXEFPMWLMRK�VIKYPEV�ERH�W]WXIQEXMG�QSRMXSVMRK�SJ�TVSKVEQQI�MQTPIQIRXEXMSR��FSXL�

SƿMRI�ERH�SRPMRI�

a. Regular and systematic monitoring of the programme implementation, collating 

the feedback through documentation of success stories, challenges and 

convening virtual and physical learnshops.

F�� (IWMKRMRK�IJJIGXMZI�W]WXIQW�XS�XVEGO�PIGXYVIV�EXXIRHERGI��GSYVWI�QSHYPI�
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coverage and time given to students online, as some lecturers deprive students 

of quality time that they would get during in-person study by designating to them 

���TIVGIRX�SJ�GSYVWI�GSRXIRX�JSV�WIPJ�WXYH]�[LMGL�WXYHIRXW�ƼRH�LEVH�XS�XIEGL�

themselves and end up failing it when it is examined. Some also designate less 

time to students compared to what they are supposed to be offering hence 

students not getting value for the money invested in them.

G�� *SPPS[MRK�YT�SR�WGLSPEVW�IZIR�EJXIV�XLIMV�WXYH]�XS�ƼRH�SYX�LS[�XLI]�EVI�JEVMRK�

MR�XLI�ƼIPHW�[LMGL�XLI]�WXYHMIH��8LMW�[SYPH�LIPT�XLI�TVSKVEQQI�EWGIVXEMR�MJ�XLI�

scholars are actually creating positive impacts in their communities.

d. Collating the feedback of monitoring through documentation of success stories, 

good practices and lessons learnt.

Medium and longer-term recommendations

Some of the barriers that frustrate the uptake of e-learning by scholars emanate from the 

external environment, and require policy and legislative interventions. These are clearly outside 

the direct control of the NGLP management and Porticus, which is the funding agency for the 

programme. We propose:

1. Networking and collaboration with strategic partners to address some of these barriers.

2. Joint advocacy for government intervention in regulating the cost of data bundles and 

access to the internet so that it can be affordable for scholars and other education 

actors living and working in contexts of adversity.

3. (IZIPSTQIRX�SJ�-'8�TSPMGMIW�JSV�IHYGEXMSR�MR�KIRIVEP�ERH�MRWXMXYXMSRW�SJ�LMKLIV�PIEVRMRK�

in particular. In countries like Tanzania where such a policy already exists, enforcement 

remains weak due to lack of knowledge about its provisions and lack of monitoring. 

Through partnerships, proactively disseminate the policies, and advocate for budgetary 

allocations for monitoring implementation.

4. Partnerships and collaboration between academic institutions and business sectors 

MW�VIGSQQIRHIH�JSV�KVIEXIV�IƾGMIRG]��EZEMPEFMPMX]�ERH�EJJSVHEFMPMX]�SJ�WIVZMGIW��8LI�

partnerships may involve technology and internet service providers, phone and computer 

QERYJEGXYVIVW�HMWXVMFYXSVW��ERH�ƼREPP]�EGEHIQMG�MRWXMXYXMSRW�JSV�FIRGLQEVOMRK��PIEVRMRK��

and sharing experiences and good practices.
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